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ABSTRACT

The purpose of this study was to develop The Common European Framework of Reference
for Languages aligned English Listening and Speaking Skills Module for Preschool
Teachers using the Design and Development Research Approach. The study was conducted
in three phases, namely the needs analysis, design and development, and evaluation. For
the need analysis, a questionnaire was distributed to 368 Ministry of Education preschool
teachers. The findings concluded that there was a need to develop a CEFR aligned English
Listening and Speaking Skills Module. The second phase was to design and develop a
CEFR aligned English Listening and Speaking Skills Module using Fuzzy Delphi Method
(FDM). The 14 expert panels reached the agreement on the module objectives, teaching
strategies, teaching techniques, activities, teaching resource materials, and assessment
methods. The findings of this phase have resulted a prototyped module. The third phase
was the usability evaluation which involved 50 experienced preschool teachers evaluating
the module using a questionnaire. The findings showed that the preschool teachers reached
the consensus on the suitability and usability of the CEFR aligned English Listening and
Speaking Skills Module. In conclusion, this module helps preschool teachers to plan and
deliver their teachings in CEFR aligned English focusing on listening and speaking skills.
The implication of the study suggests that the module can be used as a guide which aligns
with CEFR for teaching listening and speaking skills to preschool children.
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PEMBANGUNAN MODUL KEMAHIRAN MENDENGAR DAN BERTUTUR
BAHASA INGGERIS CEFR UNTUK GURU PRASEKOLAH

ABSTRAK

Kajian ini bertujuan untuk membina Modul Kemahiran Mendengar dan Bertutur Bahasa
Inggeris selaras dengan The Common European Framework of Reference for Languages
untuk guru prasekolah dengan menggunakan Pendekatan Penyelidikan Reka bentuk dan
Pembangunan. Kajian ini dilakukan dalam tiga tahap iaitu analisis keperluan, reka bentuk
dan pembangunan dan penilaian. Analisis keperluan menggunakan soal selidik yang
diedarkan kepada 368 orang guru prasekolah Kementerian Pelajaran Malaysia. Dapatan
fasa ini merumuskan bahawa terdapat keperluan untuk membina Modul Kemahiran
Mendengar dan Bertutur Bahasa Inggeris selaras dengan CEFR untuk guru prasekolah.
Fasa kedua adalah reka bentuk dan pembangunan Modul Kemahiran Mendengar dan
Bertutur Bahasa Inggeris selaras dengan CEFR dengan menggunakan Kaedah Fuzzy
Delphi. 14 panel pakar terlibat untuk mencapai kesepakatan mengenai objektif modul,
strategi pengajaran, teknik pengajaran, aktiviti yang sesuai, bahan sumber pengajaran serta
kaedah penilaian. Dapatan daripada fasa ini telah menghasilkan modul prototaip. Fasa
ketiga adalah penilaian kebolehgunaan yang melibatkan 50 orang guru prasekolah yang
berpengalaman dalam menilai modul menggunakan soal selidik. Dapatan kajian
menunjukkan bahawa guru prasekolah mencapai kata sepakat mengenai kesesuaian dan
kebolehgunaan Modul Kemahiran Mendengar dan Bertutur Bahasa Inggeris selaras dengan
CEFR. Kesimpulannya, modul ini dapat membantu guru prasekolah merancang dan
menyampaikan pengajaran dalam subjek Bahasa Inggeris selaras dengan CEFR yang
memberi fokus kepada kemahiran mendengar dan bertutur. Implikasi kajian ialah modul
ini dapat dijadikan panduan selaras dengan CEFR bagi mengajar kemahiran mendengar
dan bertutur untuk kanak-kanak prasekolah.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

Education is a prerequisite for the economic development of a country. In a developing
country like Malaysia, the need to raise education to a higher level is crucial in realizing
every citizen’s progress. Education philosophy is the backbone to achieving the mission of
national development and the Malaysia Education Blueprint (2013-2025), developed by
the Government of Malaysia, is an initiative to change the education system in Malaysia
towards a more dynamic direction in the acquisition of 21st-century skills (Maslawati
Mohamad, Melor Md.Yunus, & Pamela, 2016; Wan Illina Wan Ishak & Maslawati

Mohamad, 2018). The Malaysia Education Blueprint (2013-2025) has recorded several



aspirations where each pupil is expected to have the knowledge, thinking skills, leadership
skills, bilingual skills, ethics, and spirituality in line with the National Education

Philosophy.

The Malaysia Education Blueprint (2013-2025) supports the aspirations of the
National Education Philosophy to provide a balanced education as the fundamental
aspiration for every pupil. Improving all pupils' Bahasa Malaysia and English proficiency
was set out as an immediate priority (Ministry of Education Malaysia, 2013). The Ministry
of Education Malaysia targets every pupil to have bilingual skills; mastering Bahasa
Malaysia as the national language, English as a second language, and international
communication language (Ministry of Education Malaysia, 2013). Recognizing the
importance of mastery of English as the second language and international language of
communication in Malaysia, the researcher, took the initiative to develop the CEFR aligned
English Listening and Speaking Skills Module to enhance the teaching of MOE preschool
teachers in line with the government's desire to produce globally competitive teaching staff

with higher potential.

1.2 Background of the Study

Ministry of Education focuses on the quality of teachers in terms of pedagogy, language
proficiency, and professionalism (Kementerian Pendidikan Malaysia, 2014). Preschool
teachers ensure they meet the standard of language skills (Ministry of Education Malaysia,

2013). Teachers responsible for teaching English must have substantial knowledge



background and active involvement in the teaching of English (Goodwyn, 1997). A clear
understanding of a subject taught will determine the effectiveness of educational
philosophy, teaching style, approaches, methods, and teaching techniques in the classroom
(Brown, 2006). To teach English effectively, a teacher needs to know how the language
works (Harmer, 2010). Teachers also need to know pronunciation features such as voice,
stress, and intonation (Harmer, 2010). Therefore, preschool teachers need to strengthen
grammar skills and vocabulary development as well as pronunciation and intonation
practices in English so that the teaching process runs smoothly (Nor Fadila Mohd Amin &

Adibah Abd. Rahim, 2010).

A study was conducted using Cambridge Assessment expertise in 2013, and the
results showed that most pupils in Malaysia were very weak in English listening and
speaking skills (KLC Language Centre, 2019). Pupils' level of motivation influences
unsatisfactory English language achievements in learning English (KLC Language Centre,

2019).

Listening and speaking skills are skills that are closely related to each other and
will result in a communication between individuals (Norshimar Akmar Hashim, 2021).
Past studies have shown that listening skills are an integral part of communication
(Almutairi & Shukri, 2016). Preschoolers speak based on how and what they hear from the
environment (Norshimar Akmar Hashim, 2021). To address this issue, the MOE has
introduced the CEFR to ensure that the level of English mastery in Malaysia is in line with

international standards (KLC Language Centre, 2019). In 2015, the Ministry of Education



Malaysia launched a Roadmap for English Language Education in Malaysia; this roadmap
would be in force until 2025 to align the standards of English taught in schools and
institutions of higher learning with those of CEFR (Kementerian Pendidikan Malaysia,

2017¢).

Common European Framework of Reference is an international standard that aims
to produce students who can communicate in any language or English. The adoption of
CEFR in Malaysia illustrates the continuity in English education from preschool to higher

education. (Kementerian Pendidikan Malaysia, 2014; Norshimar Akmar Hashim, 2021).

In this regard, the Education Office of each district in all states in Malaysia, in
collaboration with the Teacher Training Division (BPG) of the Ministry of Education,
implemented a program to improve English professionalism for preschool teachers in 2013;
under this initiative, all preschool teachers were to attend 12 joint meetings with selected
mentors from June to October 2013 (Mofazri, 2013; Hussein Asian, 2013). All preschool
teachers were required to sit for the Preschool Teachers English Proficiency Test
(UKBIGP) in 2017 to measure their level of proficiency in English using CEFR
(Kementerian Pendidikan Malaysia, 2017c¢). This is a preparatory step for teaching CEFR

English to preschool children (Nor Fadila Mohd Amin & Adibah Abd. Rahim, 2010).

Therefore, this study was conducted to develop a CEFR aligned English Listening

and Speaking Skills Module for preschool teachers.



1.2.1 CEFR in Preschool Education

The CEFR is an international standards framework that helps measure English proficiency
at each level of education (Wan Normi Hassan & Sarina Mohd Som, 2019). CEFR
functions comprehensively, and transparently, and is a tool used to determine language
proficiency, drive educational reform, and link curriculum, teaching practice, and
assessment (Piccardo et al., 2019). The education system in Malaysia aspires to produce
pupils who are at least fluent in Bahasa Malaysia and English as a second language
(Ministry of Education Malaysia, 2013). The principles of this framework state that the
teacher must be at a higher level of mastery than the level of a pupil (Wan Normi Hassan

& Sarina Mohd Som, 2019).

Common European Framework of Reference was officially introduced into the
education system in Malaysia in 2013 (Ministry of Education Malaysia, 2013). The
implementation of CEFR in the national education system began with the establishment of
the English Language Standards and Quality Council (ELSQC) in 2013 (Wan Rowena
Rusli & Aida Hanim A. Hamid, 2019). ELSQC has partnered with the English Language
Teaching Centre (ELTC) to assist the MOE in improving and strengthening English
proficiency among pupils in Malaysia (Wan Rowena Rusli & Aida Hanim A. Hamid,
2019). Thus, the CEFR is a standard framework that can empower the education system

and raise it to an international level (Hazita Azman, 2016).



The CEFR Long-term Plan covers three phases; the first phase ran from 2013 to
2015 and involved the MOE focusing on English teachers (Wan Rowena Rusli & Aida
Hanim A. Hamid, 2019). During this period, English teachers were sent to attend various
courses, including Professional Up-skilling of English Language teachers (Pro-ELT), the
Native Speaker Program, the Fulbright English Teaching Assistant Program, and the
Expanded Specialist Coach (SISC) role for English Language (Ministry of Education
Malaysia, 2015; Rozana Sani, 2016). For the second phase, ELSQC expanded the use of
CEFR at all national education levels starting from preschool to primary school, secondary
school, and university (Wan Rowena Rusli & Aida Hanim A. Hamid, 2019). In 2018,
CEFR was used extensively in the learning system in MOE preschools. Meanwhile, in the
third phase of the long-term CEFR plan, ELSQC has been evaluating and improving the
implementation of CEFR with the selection of appropriate textbooks and supporting
materials that can be used in the CEFR teaching and learning process at the primary,

secondary, and university levels (Wan Rowena Rusli & Aida Hanim A. Hamid, 2019).

Using CEFR in the education system can facilitate the teaching and assessment
process and impact curriculum development (Moonen et al., 2013). This is because the
CEFR presents a complex descriptive scheme for determining aspects of mastery of a
language (Piccardo et al., 2019). In the CEFR scale, the emphasis is on listening, reading,
speaking, and writing skills (Ministry of Education Malaysia, 2013). The CEFR also sets

six levels of mastery, namely:



Table 1.1

CEFR Level

CEFR Level

Proficient User
C2
Can understand virtually everything heard or read. Can summarise information from
different spoken and written sources, reconstructing arguments and accounts in a
coherent presentation. Can express him/herself spontaneously, very fluently, and
precisely, differentiating finer shades of meaning even in more complex situations.

C1
Can understand a wide range of demanding, longer texts, recognize implicit meaning, can
express him/herself fluently and spontaneously without much obvious searching for
expressions. Can use language flexibly and effectively for social, academic, and
professional purposes. Can produce clear structured, detailed text on complex subjects,
showing controlled use of organizational patterns, connectors, and cohesive devices.

Independent User
B2
Can understand the main ideas of complex text on both concrete and abstract topic,
including technical discussions in his/her field of specialization. Can interact with a
degree of fluency and spontaneity that makes regular interaction with native speakers
quite possible without strain for either party. Can produce clear, detailed text on a wide
range of subjects and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

B1
Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise
whilst traveling in an area where the language is spoken. Can produce simple connected
text on topics, which are familiar, or of personal interest. Can describe experiences and
events, dreams, hopes, and ambitions and briefly give reasons and explanations for
opinions and plans.

Basic User

A2
Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g., very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a
simple and direct exchange of information on familiar and routine matters. Can describe
in simple terms aspects of his/her background, immediate environment, and matters in
areas of immediate need.

(Continued)



Table 1.1 (Continuation)

Al
Can understand and use familiar everyday expressions and very basic phrases aimed at
the satisfaction of the need of a concrete type. Can introduce him/herself and others and
can answer questions about personal details such as where he/she lives, people he/she
knows, and things he/she has. Can interact in a simple way provided the other person talks
slowly and clearly and is prepared to help.

The CEFR emphasizes four skills: listening, reading, speaking, and writing skills
that every preschool child needs to master in English subjects. The target that preschool
children need to achieve in the mastery of English as a second language is an Al level

(Kementerian Pendidikan Malaysia, 2019).
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Figure 1.1. The English language education roadmap (2015-2025) (Ministry of Education Malaysia, 2015)
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Figure 1.2. The roadmap sets aspirational targets based on CEFR (Zuraidah Mohd Don & Mardziah Hayati Abdullah, 2019)
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Table 1.2
CEFR Level A1
UNDERSTANDING SPEAKING WRITING
LISTENING SPOKEN INTERACTION WRITING

I can recognize familiar
words and very basic
phrases concerning myself,
my family, and my
immediate concrete
surrounding when people
speak slowly and clearly.

READING

I can understand familiar
names, words, and simple
sentences, for example on
notices and posters or in the
catalogs.

I can interact simply provided
the other person is prepared to
repeat or rephrase things at a
slower rate of speech and help
me formulate what I’m trying to
say. I can ask and answer simple
questions in areas of immediate
need or on very familiar topics.

SPOKEN PRODUCTION
I can use simple phrases and
sentences to describe where I
live and the people I know.

I can write a short,
simple postcard, for
example sending
holiday greetings. I
can fill in the form
with personal
details, for example
entering my name,
nationality, and
address on a hotel
registration form.

1.2.2 Challenges of Preschool Teachers in Preschool English Lessons

Since 2010, there have been several changes to the National Preschool Standards-Based

Curriculum. The Professional Circular letter No. 9 of 2010 states that English must be used

as the instructional language or medium of instruction for at least 10 hours (600 minutes)

per week in preschool classes that use Bahasa Malaysia as the medium of instruction and

six hours (360 minutes) per week for classes in preschools that do not use Bahasa Malaysia

as the medium of instruction (Kementerian Pendidikan Malaysia, 2017a). Accordingly, the

national education policy and curriculum have set out that as much as 50% of learning time

be used for English as the second language in teaching and learning sessions in preschools
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starting in 2010 (Bahagian Pembangunan Kurikulum, 2010). This policy was intended by
the MOE as a way to increase the use of English in early childhood education and at the
same time to open opportunities for children to enable them to have more time to learn

English (Siti Hamira Md Ngajib, 2019).

The Ministry of Education's decisions and changes have significantly impacted
preschool teachers' abilities because English communication is not easy to master,
especially for preschool teachers who did take the English language option during their
college training (Zuraydah Zainal & Rohaty Mohd Majzub, 2015). This implementation
requires a high level of commitment from all preschool teachers to ensure that they can
master the skills of using English as a second language and interactional language and
examine each method that will be used in the teaching and learning process (Zuraydah

Zainal & Rohaty Mohd Majzub, 2015).

Each teacher must always be ready to transform themselves according to the current
education (Mohd Fauzi Zailan, 2019). They need to equip themselves with knowledge of
the field they are involved in, skills to convey information, and be ready to accept all the
changes in the world of education (Mohd Fauzi Zailan, 2019). Thus, teachers play an
essential role in realizing the aspirations of the MOE as well as improving the quality of
education as teachers are agents for conveying information and must be wise in planning

the learning process as best as possible (Mohd Fauzi Zailan, 2019).
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Therefore, the CEFR-aligned English Listening and Speaking Skills Module was
developed to assist preschool teachers in teaching English and enable them to carry out
their duties and responsibilities in conveying information and educating children so that

this younger generation can compete globally.

1.3 Problem Statement

A report issued by the Selangor State Education Department (2019) on the National
Preschool Assessment Instrument for 2019 showed the percentage of six-year-old children
from all over the state of Selangor with only 59% which is 11,133 children at level three
for listening skills in English subjects, 54% or a total of 10,217 children for reading skills
while a total of 11,156 children or 59% for writing skills. The percentages released showed
that the children’s skill was at a moderate level, and this is a challenge faced by preschool
teachers to increase the percentage of children’s mastery in listening, reading, and writing
skills in English as a second language. CEFR aligned English Listening and Speaking
Skills Module is not yet available in the MOE preschool education system. Therefore, the
development of this module will also help teachers diversify their teaching methods to

ensure that six-year-old MOE preschool children can achieve level A1 on the CEFR scale.

The element of knowledge is very much emphasized in the world of education
(Ministry of Education Malaysia, 2014). Preschool teachers must ensure they meet the
language skills standard (Ministry of Education Malaysia, 2014). Teachers who are

responsible for teaching English must have solid knowledge and background as well as
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active involvement in the teaching of English (Goodwyn, 1997). A baseline study in 2013
by MOE has shown that 62% of preschool teachers had an English proficiency level below
the A scale, 25%, were on the B2 scale and 13% were at the C1 level. According to the
research above, 97 percent of teachers are interested in teaching English, but English
language proficiency is still low. Surveys such as that conducted by Goh (2019) have
shown that the preschool teachers’ own lack of proficiency in the English language. In a
study conducted by Goh (2019) , it was shown that 92% preschool teachers’ had low
English proficiency level because they only can understand the main points of a short

dialogue or passage if spoken at slower than normal speed and also need some repetition.

A dialogue on the preparation of the Malaysia Education Development Plan 2015-
2025 held in January 2014 empemphasizede the issue of Malaysian students who cannot
communicate well in English from preschool to tertiary level. In this case, preschool
teachers are to be part of the problem because all preschool teachers are responsible for
teaching preschool children to communicate in English. The low percentage in terms of
preschool teachers proficient in speaking English is a concern that needs to be addressed

so that children's English language skills can be developed.

Albalawi and Nadeem (2020) study identified the problems that occurred in English
language teaching and learning at a preschool level as students being unable to understand
what the teachers are delivering. The results showed the absence of two-way
communication between teachers and children during teaching. A lack of effective

communication between students and teachers as a leading cause for a poor learning
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environment and poor grades among EFL (English as a Foreign Language) students. The
findings portray a predominant view that one of the greatest impacts of poor

communication is poor outcomes on academic performance and engagement.

The children expected and waited for the teacher to provide them with the correct
answers. This situation made the strategies used by teachers ineffective because the
children did not understand the language used (Idrissova, Smagulova, and Tussupbekova,
2015). It made communication between teachers and children difficult. Therefore,
continuous training needs to be done to help improve preschool children's mastery of
English vocabulary by focusing on the basic language skill of listening (Idrissova et al.,

2015).

Teachers need to take the initiative to provide children with early exposure. The
lack of exposure to the use listening skills are usually neglected of English among
preschool children is the main factor that causes them to be weak in the language. Indeed,
exposure to listening skills allows them to understand the lessons delivered by the teacher

(Junio, 2018).

An important element of developing children’s listening skills is by making them
active listeners (Sadiku, 2015). To mold children into active listeners, teachers need to play
a role and be a model for the children in communicating activities in English (Norshimar
Akmar Hashim, 2021). A study has shown that by preschool teachers in the process of

teaching preschool English due to their low proficiency in the language (Sadiku, 2015).
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Rohaty Mohd Majzub (2013) in her study suggested that the emphasis often given by
teachers is on reading and writing skills. Preschool teachers rarely use English as a
communication tool in daily learning such as outdoor activities and do not emphasize
listening skills. To ensure that preschool children master English well, teachers need to
apply effective teaching strategies that focus on listening and speaking skills because they
are the basic skills for mastering a language. The consequences of these constraints have
prompted researchers to produce a CEFR aligned English Listening and Speaking Skills
Module that focuses on listening and speaking skills to help teachers overcome the

problems they face in ensuring the development of children's listening and speaking skills.

In addition, a study conducted by Yildirim (2016) found that preschool children
were not motivated to learn English because preschool teachers were still using
conventional approaches. The teachers were still constrained by teacher-centered teaching
methods and still used drills which resulted in a dull learning atmosphere. In the same
study, Yildirim (2016) stated that teaching strategies and techniques play an important role
in children's learning. Therefore, teachers need to be creative to vary their teaching methods

and strategies according to the class size and the level of mastery of the children.

In the preschool education system in Malaysia, each teacher has been provided
with a scheme of work (SOW) as a guideline to define the structure and content of the
academic system. The SOW is a complete document made into a preschool English annual
plan that includes content standards, learning standards, topics for preschool English

syllabus for children aged four and five or above, a scheme of work, and supporting
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documents for each teacher's guidance (Amy, 2019). However, preschool teachers are
placed in a challenging conundrum when they are required to process the SOW according
to their creativity by referring to the National Preschool Standard Based Curriculum
(revised 2017) without being supplied with modules, textbooks, or workbooks as provided
for the year one, year two and year three children. Mainstream teachers who teach those
children have been provided with complete documents to ensure that they can deliver
lessons effectively. Among the documents prepared for mainstream teachers of CEFR
English subjects are the syllabus, curriculum and assessment standard documents (DSKP),
SOW, Super Minds textbooks, and Super Mind activity books (WordPress, 2020). Based
on professional circular No. 1/2000, guidelines related to using workbooks in primary
schools were specified. In line with that, the use of workbooks is also not allowed at the
preschool level because the MOE encourages teachers to use their creativity to select,
organize, process and diversify activities based on the Learning Standards according to the
suitability of children and avoid dependence on workbooks in the teaching process
(Bahagian Pengurusan Sekolah Harian, 2018). This situation requires a high level of
knowledge competency to ensure that teachers can deliver lessons effectively (Bahagian
Pengurusan Sekolah Harian, 2018). To address this problem, researchers will develop a
CEFR aligned English Listening and Speaking Skills Module prepared from the preschool
SOW for children from five years old and above to help teachers implement the teaching

process more effectively.

A positive attitude to accept any change is a crucial element in a teacher's

competency (Roslan Abu Hassan, 2014). Potential teachers should have a positive attitude
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toward any transformation in the world of education (Roslan Abu Hassan, 2014). However,
the study by Mardziah Abdullah, Mariani Md Nor, Damaety, and Chee (2017) explained
that preschool teachers are less skilled in teaching English due to low self-confidence and
their pessimistic opinion on the use of English. A survey study conducted by Nur Nazuha
Beevi Abdul Aziz (2017) has shown that preschool teachers have low effectiveness in
teaching English. This situation shows that preschool teachers are less motivated, less
confident, and constantly worried about English. This finding illustrates that the
competency of preschool teachers in English teaching and learning is limited and makes it
a challenge for them to teach English so that children can achieve the Al level in CEFR.
Therefore, the existence of this CEFR aligned English Listening and Speaking Skills
Module and its focus on listening and speaking skills can reduce the anxiety of preschool
teachers in the planning of exciting activities so that the teaching process becomes more
effective. This is because the module's content will include suggested activities, delivery
methods, and assessments to facilitate teachers in assessing children’s achievement during

the teaching process.

1.4  Purpose of the Study

This study aimed to develop a CEFR aligned English Listening and Speaking Skills
Module to help MOE preschool teachers in planning and implementing lessons. In
addition, the development of this module can also help preschool teachers to diversify their
teaching styles by using various strategies and teaching techniques that can attract children

to learn English as a second language. This study also aims to identify teaching and learning
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approaches, teaching materials, learning strategies involving activities, and appropriate

assessments to be included in the modules to be developed.

In addition, this study involved a group of experts in the field of preschool CEFR
English who were responsible for evaluating the modules developed. The development
process of this module involved three phases, namely the needs analysis phase, the design,

and development phase, and the evaluation phase.

1.5  Research Objectives

The main objectives of this study are:
1. To identify the need for developing a CEFR aligned English Listening and
Speaking Skills Module for preschool teachers.
a. Identify preschool teachers’ perceptions of their English language
competency.
b. Identify preschool teachers’ level of acceptance of the development of a
CEFR aligned English Listening and Speaking Skills Module.
c. Identify the characteristics of the CEFR aligned English Listening and
Speaking Skills Module needed by preschool teachers to help their teaching

process.

2. To develop a CEFR aligned English Listening and Speaking Skills Module for
preschool teachers.

a. Identify the objectives of the appropriate CEFR aligned English Listening
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and Speaking Skills Module according to the expert views.

Identify appropriate teaching strategies to be used in the CEFR aligned
English Listening and Speaking Skills Module according to the expert
Views.

Identify appropriate teaching techniques to be used in the CEFR aligned
English Listening and Speaking Skills Module according to the expert
views.

Identify appropriate activities to be included in the CEFR aligned English
Listening and Speaking Skills Module according to the expert views.
Identify appropriate teaching resource materials to be used in the CEFR
aligned English Listening and Speaking Skills Module according to the
expert views.

Identify appropriate assessment methods to be used in the CEFR aligned
English Listening and Speaking Skills Module according to the expert

Views.

3. Identify the usability of the CEFR aligned English Listening and Speaking Skills

Module for preschool teachers.

a.

Identify the level of suitability of the CEFR aligned English Listening and
Speaking Skills Module according to the views of MOE preschool teachers
Identify the level of usability of the CEFR aligned English Listening and
Speaking Skills Module according to the views of MOE preschool teachers.
Identify the level of satisfaction of preschool teachers with the CEFR

aligned English Listening and Speaking Skills Module.
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1.6 Research Questions

Based on the study's objectives, problem statement, and rationale, the study's research
questions are formulated according to three phases based on the design and development

of the research approach.

For phase one of identifying the need to develop a CEFR aligned English Listening
and Speaking Skills Module to help the teaching among preschool teachers, a need analysis
was conducted to answer the following research questions:

1. What is the preschool teachers’ perception of their English language competency?

2. What is the preschool teachers’ level of acceptance of the development of a CEFR
aligned English Listening and Speaking Skills Module?

3. What are the characteristics of a CEFR aligned English Listening and Speaking Skills

Module needed by preschool teachers to help their teaching process?

Meanwhile, for phase two of developing a CEFR aligned English Listening and
Speaking Skills Module to help learning among MOE preschool teachers, the development
phase was conducted to answer the following research questions:

1. What are the objectives of the appropriate CEFR aligned English Listening and
Speaking Skills Module according to the expert views?

2. What are the appropriate teaching strategies used in the CEFR aligned English
Listening and Speaking Skills Module according to the expert views?

3. What are the appropriate teaching techniques used in the CEFR aligned English
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Listening and Speaking Skills Module according to the expert views?

4. What are the appropriate activities to include in the CEFR aligned English Listening
and Speaking Skills Module according to the expert views?

5. What are the appropriate teaching resource materials to be used in the CEFR aligned
English Listening and Speaking Skills Module according to the expert views?

6. What are the appropriate assessment methods used in the CEFR aligned English

Listening and Speaking Skills Module according to the expert views?

In phase three evaluating the usability of the CEFR aligned English Listening and
Speaking Skills Module among MOE preschool teachers the evaluation phase was
conducted to answer the following research questions:

1. What is the level of usability of the CEFR aligned English Listening and Speaking

Skills Module?

a. What is the level of suitability of the CEFR aligned English Listening and
Speaking Skills Module according to the views of MOE preschool teachers?
b. What is the level of usability of the CEFR aligned English Listening and
Speaking Skills Module according to the views of MOE preschool teachers?
c. What is the level of satisfaction of preschool teachers towards the CEFR

aligned English Listening and Speaking Skills Module?
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Research objectives and research question by phase

Phase Research Objective Research Question
Phase 1: . 1 What is the preschool teachers’ perception
Need Iidentllfy thég;ﬁf to of their English language competency?
Analysis fve Oé) E lish 2 What is the preschool teachers’ level of
i.l gned tng (11s acceptance of the development of the CEFR
istening anc aligned English Listening and Speaking
Speaking Skills Skills Module?
?g;;ﬁfgtzﬁg?gthe 3 What are the characteristics of the CEFR
aligned English Listening and Speaking
MOE preschool Skills Module needed by preschool teachers
teachers. to help their learning process?
Phase 2: . What are the objectives of the appropriate
Design and I)1§V€l(()1pEa ClEl;R CEFR aligned English Listening and
development alighed Engls Speaking Skills Module according to the
research Listening and expert views?

Speaking Skills
Module to help the
teaching among
MOE preschool
teachers.

What are the appropriate teaching
strategies used in the CEFR aligned
English Listening and Speaking Skills
Module according to the expert views?
What are the appropriate teaching
techniques used in the CEFR aligned
English Listening and Speaking Skills
Module according to the expert views?
What are the appropriate activities to
include in the CEFR aligned English
Listening and Speaking Skills Module
according to the expert views?

. What are the appropriate teaching

resource materials to be used in the CEFR
aligned English Listening and Speaking
Skills Module according to the expert
views?

. What are the appropriate assessment

methods used in the CEFR aligned
English Listening and Speaking Skills
Module according to the expert views?

(continued)
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Table 1.3 (Continuation)

1. What is the level of suitability of the CEFR
aligned English Listening and Speaking

Ph :  Identify th ilit
ase 3 dentify the usability Skills Module according to the views of

Evaluate the of the CEFR aligned

o . o MOE preschool teachers?
bility ~ English List d
usability S;egaﬁng chie =% 2. What is the level of usability of the CEFR

aligned English Listening and Speaking

Module for MOE Skills Module according to the views of
MOE preschool teachers?

3. What is the level of satisfaction of
preschool teachers towards the CEFR
aligned English Listening and Speaking
Skills Module?

preschool teachers.

1.7 Theoretical Framework of the Study

Every research study requires a solid theoretical framework to complete the work. This
researcher applied the Teaching Strategy Model (Norshimar Akmar Hashim, 2021) in this
work as a base for the module design and development. Three theories underpin the
module’s development. The first is the Instructional Theory of Gagne (1984), which will
be used as a guide by the researcher to focus on how to structure materials to improve the
teaching process. In addition, the language teaching and development activities that will
be developed in the CEFR aligned English Listening and Speaking Skills Module are based
on Cognitive Theory and Behaviorist Theory. To further strengthen this study, the
researcher will use Krashen's Second Language Acquisition Theory (1982) as a guide to
see the role that needs to be taken by a teacher to teach English as a second language to

preschool children. To further strengthen the English teaching process of preschool
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teachers, the researcher also presents an Iceberg Model (Spencer & Spencer, 1993) to be
applied in the English teaching context based on the suitability and importance of the

elements found in the selected model.

The researcher will utilize the Second Language Acquisition Theory, Teaching
Strategy Model, Instructional Theory, Gagne Theory of Instruction, and Iceberg Model as
the foundation on which to study the teaching needs and the role that a preschool teacher
should play to teach English as a second language before developing the CEFR aligned

English Listening and Speaking Skills Module.
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1.8 Conceptual Framework

The focus of this study is to develop a CEFR aligned English Listening and Speaking Skills
Module to help the teaching among MOE preschool teachers. The construction of this
module will involve two components included in the CEFR namely listening and speaking
skills. The researcher will develop modules to help facilitate the teaching process of
teachers to improve children’s understanding of the components of listening and speaking

in English.

According to Yahya and Wood (2015), the conceptual framework will discuss
several things that are related to:
i.  Research objective
e Based on the problem statement, the main objective of this study is to develop
a CEFR aligned English Listening and Speaking Skills Module for preschool
teachers aimed at assisting teachers in the process of planning and
implementing lessons effectively.
ii.  Theories used to support variables to meet research needs
e Based on the objectives of the study, problem statements, and research
questions, the CEFR aligned English Listening and Speaking Skills Module
will be developed to help the quality of teaching of preschool teachers. In this
case, the conceptual framework will show the theory that will be applied in the

module development process. The theory used will describe the phases
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involved in the teaching and learning process so that it can be communicated
effectively.
iii.  How variables are placed in the teaching module development process.

e Development of the CEFR aligned English Listening and Speaking Skills
Module will go through several processes in the design and development based
on theories and models as contained in the framework process at the
methodological level.

iv.  Theories and models involved in the module development process and how they
are integrated until the research process is over.

e Theories and models used in each phase of the methodology are intended to

guide module development.

The design and development of the CEFR aligned English Listening and Speaking
Skills Module apply the Teaching Strategy Model of English Listening and Speaking skills
in preschools that were developed by Norshimar Akmar Hashim (2021). Among elements
that will be adapted from this model for developing the CEFR aligned English Listening
and Speaking Skills Module are the following: design the content, determine the teaching
objective, let children speak individually, create fun activities, use their sentences, provide
a variety of activities, give contextual vocabulary, and do the evaluation. Besides that, the
development of this module will be based on five phases in Gagne's teaching and learning
process model namely: motivation, comprehension, storage, recall, and generalization.
This researcher also took viewpoints from Gagne's nine instructional events to ensure that

the modules developed can help MOE preschool teachers in teaching and, at the same time,
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help them deliver lessons more effectively. In addition, the language teaching and
development activities that will be developed in the CEFR aligned English Listening and

Speaking Skills Module are based on Cognitive Theory and Behaviorist Theory.

Overall, the conceptual framework aims to illustrate how the aim of the research is
fulfilled through the connection of the variables, theories, framework, and models to
develop the CEFR aligned English Listening and Speaking Skills Module. The module, as
mentioned, is to serve as a guide in the effective incorporation of listening and speaking
skills, which can enhance the English language in preschool education. The conceptual
framework shows that the teaching strategy is an independent variable to use CEFR aligned
English Listening and Speaking Skills Module. The dependent variable is the preschool

teachers when using the module.

This development study will go through three main phases: the first phase of needs
analysis, the second phase of design and development, and the third phase is evaluating the
module. The Fuzzy Delphi method will be used in this study as a data collection process to
obtain views from a panel of experts on the issues being studied. Briefly, the framework of

the study can be described using Figure 1.3 below:



Figure 1.4. Conceptual framework
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1.9 Operational Definition

This section will present some of the terms used in the study. The definition of each term
used in this study can help researchers to understand each term discussed (Ashay &

Hariyadi, 2013).

1.9.1 Teaching Module

The module is also material that can guide teachers in implementing the teaching and
learning process with more focus and effectiveness (Daryanto, 2013). In education, the
term “module” refers to an instructional unit that focuses on a particular topic. Although
the details and activities vary according to the specific context, such as course and student
level, most educational modules include information about the topic, focus on student-
centered learning activities and culminate in a project for students to demonstrate

understanding (Arceo, 2020).

1.9.2 Ministry of Education Preschool Teachers

Preschool teachers are responsible for stimulating children's learning in the age range of 5
to 6 years (Homiestwu, 2015). Thus, the MOE has stipulated that every preschool teacher
must have vital training in the field of preschool education (Kementerian Pendidikan

Malaysia, 2020). Trained preschool teachers are needed because their wisdom and effort
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are crucial in ensuring the effectiveness of teaching and learning (Homiestwu, 2015).
Preschool teachers have a role in implementing teaching, learning, and assessment
according to the National Preschool Curriculum (Bahagian Pengurusan Sekolah Harian,
2018). They are also individuals whose role is to stimulate curiosity and increase the
motivation of preschool children so that they are ready to learn (Bahagian Pengurusan

Sekolah Harian, 2018).

1.9.3 Common European Framework of Reference (CEFR)

Common European Framework of Reference is used to help measure the level of mastery
at each level of education (Nurul Huda Husain, 2019). CEFR is implemented in Malaysia's
education system as a MOE initiative to ensure that the English language education system

in the country can be competitive globally (Nurul Huda Husain, 2019).

Common European Framework of Reference was officially introduced into the
education system in Malaysia in 2013 (Ministry of Education Malaysia, 2013). The Road
Map 2015-2025 illustrates the government’s willingness to coordinate and integrate CEFR
into the education system in Malaysia (Nurul Huda Husain, 2019). The target group
involved in this plan is made up of Malaysian students from preschool children to
university level and includes school teachers (Nurul Huda Husain, 2019). The CEFR
principles state that a teacher must be at a higher level of mastery than a pupil's level (Nurul

Huda Husain, 2019).
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By 2018, CEFR was used comprehensively in the learning system in MOE
preschools and the Ministry of Education has taken steps to provide information related to
CEFR to preschool teachers as a whole (Mohd Afizi Md Ali, 2020). This action has been
taken to ensure that all preschool teachers get sufficient knowledge related to CEFR and

can apply CEFR in the teaching and learning of English at the preschool level.

1.9.4 Listening Skills

Listening skill is a basic skill that must be mastered by all individuals to become proficient
in a language. The experience gained by children in the learning process allows them to
listen and react verbally or non-verbally. Children who have been exposed to and are
proficient in listening skills can acquire a sufficient vocabulary (Norshimar Akmar

Hashim, 2021).

In this study’s context, listening skill is based on the National Standard Based
Preschool Curriculum and Assessment and is an elemental skill that must be mastered by
every child. Listening skill has become a major focus of the CEFR-aligned English
Listening and Speaking Skills Module development. The acquisition of listening skills
among preschool students will indirectly develop their speaking skills (Norshimar Akmar
Hashim, 2021). This researcher has thus taken the initiative to develop a teaching module
that will help preschool teachers plan and implement teaching by applying a variety of

methods, strategies, and activities that place priority on listening and speaking skills.
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1.9.5 Speaking Skills

Speaking skill is the ability to convey information that can be understood by another
individual. It is the most important skill to acquire foreign or second language learning.
Among the four key language skills, speaking is deemed to be the most important skill in
learning a foreign or second language (Rao, 2019). There is no doubt that proficiency in
each skill is necessary to become a well-rounded communicator, but the ability to speak
skilfully provides the speakers with several distinct advantages. The main advantages of
speaking skills are to enable person to participate actively in pair or group activities in the
classrooms, develop critical thinking among the learners and communicate effectively with
others (Rao, 2019). The modern world demands for the requirement of communication
skills for the learners and the English teachers have to teach the English Language learners
the needed skills so that they will improve their abilities in speaking and perform well in

real-life situations (Rao, 2019).

The skill comprises the ability to use simple words, phrases, and sentences.
Referring to the CEFR Scale, the skill that preschool children need to master speaking
skills is being able to communicate in basic English with the help of the teacher. In this
study, speaking skill is part of the main focus in the development of the CEFR aligned
English Listening and Speaking Skills Module. This module assists preschool teachers in
planning and implementing lessons that can build children’s mastery of speaking skills

using simple words, phrases, or sentences and encourage them to communicate with their
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peers using the English language. Table 1.4 shows a detailed description of speaking skills

for scales A1, A2, B1, B2, C1, and C2.

Table 1.4

Common European Framework of Reference scale (Cambridge University Press, 2013)

Level

General Description

Proficient User

C2 Mastery

Cl Effective
Operational
proficiency

Independent User

B2 Vantage

B1 Threshold

Basic User

A2 Waystage

Al Breakthrough

Highly proficient — can use English very fluently,
precisely, and sensitively in most contexts

Able to use English fluently and flexibly in a wide
range of contexts

Can use English effectively, with some fluency, in a
range of contexts.

Can communicate essential points and ideas in familiar
contexts.

Can communicate in English within a limited range of
contexts

Can communicate in basic English with help from the
listener
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1.10 Rationale of the study

Based on the problem statement that has been debated, there is an urgent need to develop
CEFR aligned English Listening and Speaking Skills Module to help preschool teachers in
planning and implementing lessons. The existence of this module is implemented with a

few rationales.

First, the researcher chose English listening and speaking skills as the scope of the
study based on the rationale of the importance of English listening and speaking skills
which is increasingly emphasized in the aspect of communication. It is therefore important
for teachers to have resources and guidance on how to execute the appropriate teaching
process. This study is conducted to help teachers in planning and implementing lessons for

preschool English subject.

Secondly, the researcher chose to develop CEFR aligned English Listening and
Speaking Skills Module content take into consideration on the cultural aspects in Malaysia

because there is a lack of research in developing Preschool English teaching module.

Third, the researcher chooses the use of experts as a study sample based on the
rationale of the study which looks at the experts’ perspective on design thinking is still not
much highlighted while according to Muhamad Ridhuan Tony Lim Abdullah (2014) if the
experts chosen match the context of the study, it may increase the potentiality of

communication thus, produce views and ideas that have a very useful impact. To fill the
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existing research gap, this study uses experts as a sample of research in developing CEFR
aligned English Listening and Speaking Skills Module to help preschool teachers in

planning and implementing lessons.

1.11 Importance of the Study

The findings of this study can be used as a reference for various parties involved in
preschool educational institutions such as preschool teachers, teacher activity centers

(PKG), and the Ministry of Education Malaysia (MOE).

This module can contribute creative ideas and provide facilities for preschool
teachers to plan and deliver lessons for CEFR English subjects more effectively. This
module can be used as a basis for teachers to diversify their teaching approaches to attract

children to learn English.

The CEFR aligned English Listening and Speaking Skills Module is generally
developed to help teachers deliver lessons in a more engaging and focused way to increase
children’s mastery of English. This module can reduce the burden of teachers in the
planning of learning activities because it has been compiled based on the scheme of work
(SOW) provided to each preschool teacher. The module also considers the level that
children need to master, as included in the CEFR. Indirectly, teachers will be better
prepared to teach English and, at the same time, reduces their anxiety when teaching

English to preschool children.
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Children will also benefit from this module, which enables them to learn and
understand English in a fun learning environment as the built-in modules contain
interesting activities and are suitable for the development of preschool children aged five

to six years.

1.12 Limitations of the Study

Limitations of the study are the weaknesses identified during the process of conducting the
study and are beyond the researcher's control (Creswell & Creswell, 2018). The study's
limitations are clearly stated and are commonly related to data collection and analysis

(Creswell & Creswell, 2018).

This study only involved preschool teachers. Therefore, this study did not involve
other individuals such as primary or secondary school teachers. Given that the ability of
each preschool teacher is different in terms of skills, qualifications, and language ability,
then the limitation that can be seen is that this study is less to describe the overall perception

of preschool teachers on the applicability of this module in the English teaching process.

This study only focused on developing the CEFR aligned English Listening and
Speaking Skills Module to assist preschool teachers in the teaching process. These findings
will differ in terms of arrangement and teaching techniques if this study had been targeted

at primary or secondary school teachers.



44

Before completing this module, researchers need to examine in detail the socio-
cultural aspects of children in Malaysia because they are closely related to the development
of these children's English language skills (Tabors, 2008). Thus, the limitation that can be
seen is in terms of the current situation which is the Movement Control Order (MCO)
caused by COVID-19. This government-sanctioned order restricted the researcher from
crossing state borders to obtain more information to develop the CEFR aligned English

Listening and Speaking Skills Module.

This study also has limitations in terms of the study sample. As it only focused on
expert consensus, the number of samples is small. The visible limitations are in terms of
the transparency and honesty of experts selected to provide accurate, meaningful, and

beneficial information to the study.

This study used a design and development approach that focused on the
development of the CEFR aligned English Listening and Speaking Skills Module.
Therefore, this study is more focused on the critical phase, which is the process of
designing and developing the module itself. The study's limitations identified are based on
preschool teachers' perceptions of the usability of the module in the final phase of the
preschool teachers' English teaching and learning process. Therefore, this study can be
further expanded by looking at the module's capabilities in improving preschool teachers'

teaching and learning competencies.
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1.13  Summary

In general, the production of this CEFR aligned English Listening and Speaking Skills
Module can help preschool teachers in planning the teaching process more effectively.
Preschool teachers can apply this module in their teaching, and their teaching will be more

organized and structured according to the level found in the CEFR.

Teachers' teaching and learning approach will also be more engaging because this
module provides creative activities. The module is also in line with the latest education

system and takes into account the socio-cultural factors of children in Malaysia.





