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This study investigated the implementation of portfolio as an assessment tool for learning in
selected Malaysian ESL (English as a Second Language) secondary classrooms. It was also
conducted with the intention of cjonstructing a model of portfolio assessment for ESL
teachers to integrate assessment with teaching. It also investigated students’ response
towardsthe use of portfolio as an assessment tool on learning and factors that influenced ESL
teachers to use portfolio as an assessmenttool.

Qualitative approach specifically, a case study was employed so that a detailed information
could be obtained from the teachers’ experiences in the natural context of implementing
portfolio as an assessment tool. Data collected through interviews, observations and
documents were analysed inductively using the data analysis approach expounded by Miles
and Huberman (1994). Data from interviews, observations and documents were analysed
inductively for dominant issues and categories. The portfolio assessment was implemented at
the beginning of the year in January, in two different schools in an ESL class of 35-40
students in Perak and Selangor. The participants consisted of nine ESL teachers and forty-
five ESL students, who come from a variety of different linguistic and cultural backgrounds,
in a Malaysian classroom setting. The nine ESL teachers were interviewed. The students
were also interviewed in groups to ascertain their response towards the use of portfolio as an
assessment tool. Each interview lasted between an hour to about two hours, were taped




recorded, transcribed verbatim and analysed manually. Observations were made to
investigate the teachers’ implementation of portfolio as an assessment tool. The model was
developed based on the teachers’ pedagogical practices. Triangulation method was used to
interpret the data and the findings showed that the overall content of the portfolios can be

used to validate and document both process and product of learning and formation of
language.

The findings showed that the teachers followed a general procedure for implementing
portfolio as an assessment tooi which included: explaining the assessment purpose,
evaluating the portfolio and preparing the teaching and learning activities. The findings also
revealed that there were five major considerations in implementing portfolio as an
assessment tool, namely assessment purpose, collection of evidence, evaluation of evidence,
reflecting on learning and assessment decision. Teachers adhered to these stages to ensure the
implementation of portfolio as an assessment tool work smoothly. It was also found that the
implementation of portfolio as an assessment tool in the classroom has allowed the teachers
to evaluate their students’ potential in tracking the ability to master the topics taught and
enable students to know how they progressin their lessons. The findings also indicated that
the students noticed the potential of using portfolios thatcould improve their learning because
it enabled students to think critically and independently.

Four major conclusions were drawn from this study. First, teachers, who implemerited
portfolio as an assessment tool, sustain their teaching to ensure accuracy of the assessment
techniques, improve their satisfaction in evaluation, and ultimately benefit the ESL students.
Second, portfolio assessment model allows the teachers to see new developments and
directions in teaching and learning if it is implemented appropriately. Third, addressingthe
issue that students study merely for the examination can reduce the stress for the stakeholders
involved and integrate portfolio and traditional assessment complementarily can make
evaluation practical. Finally, portfolio assessment processes are in line with the social
constructivist view of learning which promotes learners to create their personal meaning
from any learning situation or social context without relying too much on the teachers.

The study has provided several pedagogical implications for adopting portfolio as an
assessment tool in the ESL classrooms for instruction, assessment and curriculum to ESL
teachers, policy makers and educational researchers in the Malaysian and other similar
contexts. Recommendations have also been made for the benefits of ESL teachers and future
researchers more broadly.
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Kajian ini meninjau pelaksanaan portfolio sebagai alat penilaian untuk pembelajaran Bahasa
Inggeris sebagai Bahasa Kedua (ESL) di dalam bilik darjah di sekolah menengah yang
terpilih di Malaysia. la turut dijalankan dengan tujuan membina satu model penilaian
portfolio bagi guru-guru ESL supaya penilaian dapat diintegrasikan dalam pengajaran. la
turut meninjau respons pelajar terhadap penggunaan portfolio sebagai alat penilaian ke atas
pembelajaran dan juga faktor-faktor yang mempengaruhi guru-guru ESL menggunakan
portfolio sebagai satu alat penilaian.

Rekabentuk kajian kualitatif menggunakan kaedah kajian kes telah digunapakai untuk
memperolehi maklumat terperinci daripada pengalaman guru-guru dalam konteks semulajadi
dalam melaksanakan portfolio sebagai alat penilaian. Data dikumpul melalui temubual,
pemerhatian, dan dokumen dianalisis secara indukfif dengan menggunakan pendekatan
analisis data oleh Miles dan Huberman (1994). Data daripada temubual, pemerhatian dan
dokumen dianalisis secara induktif bagi isu-isu dan kategori yang dominan. Penilaian
portfolio telah dilaksanakan pada awal tahun dalam bulan Januari, di dua buah sekolah yang
berlainan di dalam bilik darjah ESL yang mengandungi 35-40 orang pelajar di negeri Perak
dan Selangor. Responden terdiri daripada sembilan guru ESL dan empat puluh lima orang
pelajar ESL, yang datang dari pelbagai jenis latarbelakang linguistik dan budaya, di dalam
persekitaran bilik darjah Malaysia. Sembilan orang guru ESL telah ditemubual. Pelajar turut
ditemubual di dalam kumpulan untuk menentukan respons mereka terhadap penggunaan
portfolio sebagai alat penilaian. Setiap temubual mengambil masa di antara sejam hingga dua
jam, telah dirakamkan, ditranskrip secara verbatim and dianalisis secara manual. Pemerhatian
juga dibuat bagi meninjau pelaksanaan portfolio sebagai alat penilaian oleh guru-guru.
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Sebuah model telah dibentuk berdasarkan amalan pedagogi guru. Kaedah pengesahan
digunakan untuk menerangkan data dan dapatan kajian menunjukkan keseluruhan kandungan

portfolio boleh digunakan untuk mengesahkan dan mendokumentasikan proses dan produk
pembelajaran dan juga pembentukan bahasa.

Dapatan kajian menunjukkan bahawa guru-guru mengikuti satu prosedur am dalam
melaksanakan portfolio sebagai alat penilaian yang merangkumi: menerangkan tujuan
penilaian, menaksir portfolio dan menyediakan aktiviti-aktiviti pengajaran dan pembelajaran.
Dapatan kajian turut menunjukkan terdapat lima pertimbangan utama dalam pelaksanaan
portfolio sebagai alat penilaian yang terdiri daripada tujuan penilaian, pengutipan bukti,
petaksiran bukti, refleksi terhadap pembelajaran dan keputusan penilaian. Guru-guru
mematuhi setiap peringkat bagi memastikan pelaksanaan portfolio sebagai alat penilaian
dapat dijalankan dengan lancar. Turut didapati bahawa pelaksanaan portfolio sebagai alat
penilaian di dalam bilik darjah telah membolehkan guru-guru menaksir potensi pelajar-
pelajar dalam mengesan kebolehan mereka untuk memahami topik yang diajar dan
membolehkan pelajar-pelajar mengetahui pencapaian mereka dalam pelajaran. Dapatan
kajian juga menunjukkan pelajar-pelajar telah menyedari potensi menggunakan portfolio

dapat meningkatkan pembelajaran mereka kerana ia membolehkan pelajar-pelajar berfikir
secara kritis dan secara berdikari.

Empat kesimpulan telah dirumus dari kajian ini. Pertama, guru-guru, yang telah
melaksanakan portfolio sebagai alat penilaian, kekalkan pengajaran mereka untuk
memastikan ketepatan teknik-teknik penilaian, meningkatkan kepuasan mereka dalam
pentaksiran di mana akhirnya memanfaatkan pelajar-pelajar ESL. Kedua, model penilaian
portfolio membolehkan guru-guru melihat perkembangan dan arah baru dalam pengajaran
dan pembelajaran jika ia dilaksanakan dengan tepat. Ketiga, menangani isu pelajar-pelajar
yang belajar semata-mata untuk peperiksaan boleh mengurangkan tekanan pemegangtaruh
yang terlibat dan mengintegrasikan portfolio sebagai pelengkap kepada peperiksaan
tradisional akan menjadikan pentaksiran lebih praktikal. Akhirnya, proses penilaian portfolio
adalah sejajar dengan pandangan pembelajaran social konstruktivist yang menggalakkan
pelajar-pelajar mencipta makna peribadi dari mana-mana situasi pembelajaran atau konteks
sosial tanpa terlalu bergantung kepada guru-guru.

Kajian turut menyumbang beberapa implikasi pedagogi menggunakan portfolio sebagai alat
penilaian di dalam bilik darjah untuk pengajaran, penilaian dan kurikulum bagi guru-guru
ESL, pembuat-pembuat dasar dan para penyelidik pendidikan di Malaysia dan bagi konteks
lain yang sama. Cadangan juga telah dikemukakan bagi faedah guru-guru ESL dan juga
penyelidik-penyelidik masa depan secara umum.
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CHAPTER ONE
INTRODUCTION

1.0 Assessment and Portfolio Assessment

The concern for students’ achievement in English has received a lot of attention. The
problem of mastering English does not involve students alone. The English language teachers
are also affected. The nature of assessment plays a crucial role in English language
curriculum in the schools. Teachers use assessment to assist students to attain the aims of
English language curriculum by comprehensively accounting students’ learning over a period
of time. As such, teachers use assessment to diagnose students’ weaknesses to improve their
own teaching strategies so that they can evaluate the students’ styles and strategies to
scaffold those who need assistance (Hosseini & Ghabanchi, 2014).

Teachers have realized that the current design of evaluation procedures does not truly reflect
students’ capabilities in the English language. The fact is that evaluation has been generally
in the traditional approach, which holds the philosophy that one test will represent all
students despite individual differences (Mohtar, 2010). The stakeholders including school
board, parents, staff and students are highly concerned about the examinations scores as they
use them to show how diligent students are and how well teachers perform. Consequently,
teachers have great anxiety preparing students for examination rather than focusing on the
curriculum and needs of the students under these circumstances. Thus, teachers are on the
lookout for an alternative form of evaluation which allows for effective teaching and
learning. Teachers have resorted to alternative assessment as a means to modify their
teaching and make learning more meaningful in the classroom.

Teachers of English as a second language (ESL) use portfolios, a non-traditional form of
assessment as a means of gathering information on their students to examine achievement,
effort, improvement and the process of self-assessment. While many proposals have been
made on how portfolios can be implemented, there is a need to seek teachers’ views on the
use of portfolio as an assessment tool in the classrooms. Teachers use portfolios to
complement the traditional examination in order to assist students to improve their learning.

1.1 Background of the Study

Although the term ‘assessment’ is familiar, much of what we understand and read in
magazines, newspapers and online resources is about its nature either summative or
formative or its importance in the process of teaching and learning. There is little information
about how it promotes students’ multiple knowledge, and operation at higher cognitive skills.

In Malaysia, examination is the method used to assess student's performances. In fact, there
is no other form of assessment apart from examination. In reality, the purpose of examination
is for summative evaluation (Udoukpong & Okon, 2012). These evaluations are to see if the
students understand and could apply the concepts that they have learned throughout the year.
As a result, the centralized examinations influenced teachers to narrow the curriculum by
giving students previous tests or teach unnaturally which focused on more examination kind
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of teaching (Herman & Golan, 1991). This indirectly motivates students to prepare solely for
the examinations. With examination being the only form of assessment, therefore, it is
essential that the examination must be able to reflect the student’s knowledge and
performances (Mohtar, 2010). Students create a culture of scoring A’s as their goals (Hsu,
2010). Students believe that being academically successful is when they are able to score
straight A’s. Students give priority and emphasis on scoring for examinations and not to
learn. The purpose of learning is not given priority because students have no choice other
than memorizing and regurgitating information in the examinations. Therefore, the process of
learning is lacking and it is not a true evaluation on their performance as it has become a
process of scoring (Black & William, 1998).

Students are comfortable memorizing every single fact that they read and this has become a
common phenomenon in Malaysia. Notable here is that any student with excellent memory is
able to score high marks. The question of administering the right assessment strategy to the
students and the need to know how reliable these results are in reflecting the students’
understandings are of great concern (Mohtar, 2010).

On the contrary, the National Philosophy of Education emphasizes on “developing the
potential of individuals in a holistic and integrated manner, so as to produce individuals who
are intellectually, spiritually, emotionally and physically balanced and harmonious”
(National Education Philosophy, 1998). Stiggins (2005), for example, suggests that one
strategy teachers can explore in assessment for learning is to provide students with a clear
vision of the learning target from the beginning of the learning. It is crucial for teachers to
provide students with continuous access to descriptive feedback which can give students an
idea on how to improve the quality of their work. As a result, students will learn to generate
their own descriptive feedback in their learning and take the responsibility in monitoring
their own success (Stiggins, 2005). Thus, some researchers suggest that the use of portfolios
will benefit and assist English as a Second language/English as a Foreign Language
ESL/EFL students to monitor their own learning (Hamp-Lyons, 1995; Hamp-Lyons &
Condon, 2000; Delett, Barnhardt & Kevorkian, 2001; Song & August, 2002).

Malaysian students come from different backgrounds with diverse cultures, and they have
different needs based on their abilities. The Humanistic philosophies believe that in order for
students to perform well, all basic needs must be provided (Huitt, 2009). This would mean
looking at the students’ background as well as teacher’s pedagogies (Oran, 2009). Therefore,
the results of a single form of examination do not indicate the multiple intelligences that
students have and do not reveal the students’ real abilities (Mohtar, 2010).

With the above, clearly examination being the only assessment itself is not a good way of
evaluating students. Assessment itself should be a continuous process, and not just through
one process of examination. The recent move by the Ministry of Education to make the
education system less examination oriented with the introduction of a new alternative system
of assessment, School-based assessment, is a positive move forward (Omar & Sinnasamy,
2009). School-based assessment made its entry into Malaysian classrooms at the beginning
of 2000. Centralized examinations generally have been summative in nature and also norm-
referenced (Mohtar, 2010). They show the products of learning and produce no feedback to



improve ‘student learning. Hence, both policymakers and educators are now looking at
School-based assessment (SBA) as a catalyst for education reform (Chan & Sidhu, 2010). It
is viewed as a vehicle that will provide new instructional and assessment roles for teachers to
track what and how students learn in the classroom.

According to the former Minister of Education, Tan Sri Musa Mohamed, there would be
greater reliance on SBA in the future. According to him, such a method of assessment would
be in line with current practices in other countries such as the United States, Britain,
Germany, Japan, Finland and New Zealand (Karim, 2002; Musa, 2003). Thus, the Ministry
of Education in Malaysia has looked into ways of expanding this approach to all levels of
education. Furthermore, with greater reliance on SBA in the future, some major examinations

may be abolished while some would have less bearing on students’ overall grades (Chan &
Sidhu, 2010).

The Malaysian Examinations Syndicate (MES) holds the view that SBA is any form of
assessment that is planned, developed, conducted, examined and reported by teachers in
schools involving students, parents and other authorities (Adi Badiozaman, 2007). These
kinds of school assessment can be formative in nature, enable students to know how they are
progressing and enabling teachers to inform students how they have performed. This move
will assist teachers in working on students’ strengths and weaknesses in learning.

In line with the changing trends in assessment, SBA or PKBS (Penilaian Kendalian
Berasaskan Sekolah) has been introduced into Malaysian schools under the New Integrated
Curriculum for Secondary Schools. It has introduced ‘coursework’ for a few subjects in
secondary schools such as History, Geography, Living Skills and Islamic Education for the
lower secondary classes and Biology, Chemistry and Physics for the upper secondary classes.
The Ministry of Education introduced the school-based oral assessment for both Bahasa
Malaysia and English Language in 2003. It is a compulsory component for Secondary Five
candidates taking the Sijil Pelajaran Malaysia (SPM) Examination. It gives all educational
stakeholders, namely educators, parents, students and the community-at-large, the power to
improve teaching and learning practices. By transferring SBA decisions to schools, teachers
are now empowered to help students perform better in learning (Chan & Sidhu, 2010).

In this study, the significance of alternative assessment is discussed in the light of the present
demands of education. It explains the need to use alternative assessment in the context of
education today. The form of alternative assessment that is presented here is the portfolio.

The implementation of portfolio as an assessment tool helps teachers to take a step forward
toward making learning more meaningful for students instead of merely studying for the
examinations (Pal et al., 2012). Today, classroom assessment is no longer teacher oriented
because one of the core features in portfolio assessment requires students to self-assess their
work and it is known as self-assessment. Self-assessment allows students to view learning
within their own control (Hansen, 1992). Therefore, students no longer depend on their
teachers for detailed information but they develop a sense of ownership of their own learning
and progress through preferences and responsibility. Thus, this diverts students’ attention to
focus more on their production of work rather than just memorizing and regurgitating



information in the examinations (Davies, 2000). Standardized tests produce students who
study for examination but do not educate students to set and complete appropriate goals of
learning (Wolf, 1989, Valencia, 1990).

The introduction and implementation of portfolio as an assessment tool will create paths and
ways for students to set their own goals of learning, which will indirectly facilitate teachers
to focus on their teaching, on the individual student’s needs and interests specifically relating
to learning (Burke, 2005). The idea is that assessment is inseparable from the teaching and
learning and it has to be a part of their classroom context (Berimani & Mohammadi, 2013).
Assessment then becomes collaboration between teachers and students. Portfolio tracks the
students’ performance in class where examinations do not always tell teachers about what
students have learned but rather what students have learned to pass the tests or to achieve
certain grades (Mohtar, 2010). However, there are some reservations pertaining to self-
assessment. Many teachers are not comfortable with the idea of students assessing

themselves because this involves relinquishing too much control to the students (Joyce et al.,
2009).

Therefore, teachers as well as students must understand the motivation behind employing
portfolio if they want to make use of it. For teachers to implement portfolio as an assessment
tool in their classroom, they have to understand the criteria involved. Portfolio assessment
demands the following: clarity of goals, explicit criteria for evaluation, work samples tied to
those goals, student participation in selection of entries, teacher and student involvement in
the assessment process, and self-reflections that demonstrate students’ metacognitive ability,
that is, their understanding of what worked for them in the learning process, what did not,
and why (Fernsten, 2005). In other words, there are models for portfolio assessment that ESL
teachers in Malaysia can use as a guideline. These models are significant in the sense that
they offer certain criteria teachers may take into considerations while implementing the
portfolio as an assessment tool although at present ESL teachers in Malaysia do not have a
specific model or technique to conduct the portfolio assessment process because portfolio is
heard of but not widely used (Mohtar, 2010). The techniques ESL teachers used in
implementing portfolio as an assessment tool for the teaching and learning in this study
enabled the researcher to propose a model for portfolio assessment.

In Malaysia, much emphasis is given to the centralized public summative examination which
focuses on students studying only for examination purposes rather than learning for the sake
of exploring and gaining knowledge. The standardized examinations reveal that assessment
in the Malaysian context is very much examination oriented, resulting in students being
passive recipients in the classroom (Chan & Sidhu, 2010).Providing guidelines on how to
implement the portfolio in the Malaysian classroom is an important task that teachers and

educators should not ignore because assessment is an integral aspect to sustain teaching and
learning.



1.2 The Portfolio as an Assessment Tool

Portfolios have been around for a long time, either as collections of artifacts in artist’s
portfolios or teaching or professional portfolios (Guard, Richter & Waller, 2003).There is
also a wide body of theoretical research that recommends the use of portfolios in ESL and
EFL classrooms (Hedge, 2000; Rea, 2001). The portfolio is selected as an alternative form of
assessment in view of the shortcomings of standardised examinations (Mohtar, 2010).
According to Paulson, Paulson & Meyer (1991), a key value associated with student
portfolios and a rationale for using them is that: portfolios permit instruction and assessment
to be woven together. The use of portfolio as an assessment tool requires students to collect
and reflect on examples of their work, providing both an instructional component to the
curriculum and offering the opportunity for authentic assessment (Leung, 2007). A portfolio
is a purposeful collection of student work that exhibits the students’ efforts, progress, and
achievements in one or more areas (Carr & Harris, 2001; Genesee & Upshur, 1996; Paulson
et al., 1991). The collection include work samples made by students over a period of time,
the criteria for selection, the criteria for judging merits, and evidence of self-reflection
(Paulson et al., 1991). The use of portfolio as an assessment tool becomes more meaningful
when teachers encourage students to select the items, write self-reflection and provide
criteria for success (Burke, 2005). The most common types of portfolios are process-oriented
portfolios and product-oriented portfolios. Process-oriented portfolios document the process
of learning and creating, including earlier drafts, reflections on the process, and obstacles
encountered along the way (Epstein, 2000c). Product-oriented portfolios are a collection of
work a student considers his or her best which aims to document and reflect on the quality
and range of accomplishments rather than the process that produced them (Epstein, 2000c).

It is believed that educational portfolios allows students to think critically, and also become
active, independent and self-regulated learners (Bergman, 1994). However, Sweet (1993)
argued that portfolios, across diverse curricular settings, student populations, and
administrative contexts are significant because they engage students in their own learning so
that they are responsible of their personal collection of work, reflect on what their strengths
and weaknesses, and use this information to improve their performance. In other words,

portfolios are a commonly used technique for formative assessment to promote assessment
for learning.

The use of portfolio as an assessment tool is capable of enhancing student learning (Biggs,
1999; Smith & Yancey, 2000). Portfolio assessment entails the procedure used to plan,
collect, and analyse the various types of products kept in the portfolio (Mohtar, 2010).
Hanson & Gilkerson (1999: 81-82), suggested that there are several criteria portfolio
assessment must meet. The portfolio must be clearly linked with an instruction objective, be
an ongoing assessment system, avoid becoming a teacher-manufactured document, and be
performance based and emphasize purposeful learning. Portfolio assessment requires
students to provide selected evidence to show that learning relevant to the course objectives
has taken place (Tiwarit & Tang, 2003).Portfolio assessment can be used as an integral part
of learning as it provides students with opportunities to overcome their weaknesses
(Barootchi & Keshavarz, 2002).In short, portfolio assessment is not about a final exam, but it
emphasizes on the students’ learning experience that is part ot the ongoing and serves as a



guide to the student as well as the teacher. Such assessment informs students and their
teachers how well they are developing their skills and knowledge and what they need to do to
develop them further. This process is based on reflections provided by assessment to both
students and teachers. Thus, portfolio assessment serves as a diagnostic tool which provides
students with profiles of their emerging skills to help them become increasingly independent
learners.

Borowski et. al (2001) reported that the current assessment methods which were more
examination based were inadequate for measuring student learning as they focused on
memorization than acquisition of knowledge, and a considerable amount of research on
portfolio assessment proved they can be valuable tools for individualizing the learning
process and documenting student progress over time. For example, studies on the
implementation of portfolio for examining learning processes and pedagogical tools (Chen,
2006; Gonzalez, 2009); the studies of portfolio providing criteria for identifying students’
language level reported by Karababa and Suzer (2010) showed that significant learning took
place within the school context as both the teachers and students were satisfied with the
positive outcomes of the integration of portfolio assessment in the ESL classroom (Chan et
al., 2010). At the same time, it was found by studies that many students who have been
exposed to portfolio assessment say that they managed to learn English in a better manner, in
a meaningful and fun way (Chan et al., 2010). The students appreciated the portfolio
assessment process and when they were able to learn from their mistakes, know their
strengths and correct the errors, this made them regard portfolio assessment was a fair and
fun way to help them evaluate their performance in ESL classes (Chan et al., 2010).
However, the teachers’ experiences in implementing the portfolio assessment in teaching
ESL in the classroom are seldom if ever used in research. Previous studies have not been
specifically focusing on teachers implementing the portfolio as an assessment tool whereby
their experience in implementing the portfolio is viewed as an important factor in the
teaching and learning process of ESL students in the classroom.

It would seem that teachers’ experience in implementing the portfolio assessment is due to
the demand for more meaningful assessments that involve students in reflecting on their own
learning and the need to satisfy the different learning styles that will enable students to
evaluate what they learn in and outside of their classrooms. Within the context of a secondary
school, ESL teachers search for alternative types of assessments as test scores often did not
correspond to the teacher’s and parents’ perceptions of the student’s achievement. In addition
to such processes, ESL teachers also find that alternative assessment is suitable for classroom
use in view of the shortcomings of standardized examinations (Chan & Sidhu, 2010).
Coombe (2004) supports the use of portfolio assessment as a leading alternative assessment
approach. The rationale for using portfolio as an assessment tool is based on considerations
such as the limitation of standardized tests, the complexity of the constructs (language
competencies) to be measured and the need to have assessment techniques which can be
adapted in the ESL classroom to measure higher cognitive skill. A single form of assessment
is incapable of assessing a diversity of skills, knowledge and strategies to determine student
progress. Unfortunately, research shows that such effects are yet to be substantiated by
credible research studies.



1.3 Statement of Problem

English had been used extensively as the medium of instruction at secondary schools for
decades before the Malay language replaced it in 1981. The decline in the students’
proficiency in English was gradual but by the later part of 1990s, the results became obvious.
In 2011, more than 40,000 Malaysian graduates from public Universities could not get jobs
in the private sector because they were not proficient in English (The Star Online, January 7,
2014). Some did very well in the written examination but failed to communicate in English
during job interviews (Rodridges, 2006). According to the former Malaysia Director of
Education, Tan Sri Murad Mohd Nocr, “The attitude of being obsessed to too many
standardized examinations in the national education system is the factors to not being able to
achieve maximum level of creativity and innovation. Too many examinations at primary,
secondary and university levels cause students to not having time to develop their talents,
ability and potentials in an area of interest” (Utusan Malaysia, 29th September 2005). The
rote learning over life-long learning and too examination-oriented system may lead to
students not demonstrating real capacities (Mohtar, 2010). One way of assisting weak
learners improve their proficiency is to provide assistance to the teachers who are teaching
and assessing them (Mohtar, 2010). In order to do that, an investigation of the
implementation of portfolio as an assessment tool by the ESL teachers will need to be
conducted to establish the type of assistance they require.

So, how has portfolio assessment been implemented in the teaching and learning of ESL in
Malaysian classrooms? How did the implementation of portfolio assessment within the ESL
classroom facilitate students’ learning? Amidst the changes that took place, the fact is that
there is a significant lack in understanding the implementation of portfolio assessment by the
teachers in the classroom and the factors which contribute to student learning. Hence, a
primary concern of this study is to have in-depth understanding about the nature of the

implementation of portfolio as an assessment tool and the processes involved in assessing
students’ learning.

In short, the current literature on use of portfolio as an assessment tool in this specific setting
is insufficient (Pillay, 2006; Kemboja, 2006, Sidhu, Chan & Hazadiah, 2008; Mohd Rashid
& Mohd Asri; Mohtar, 2010; Chan & Sidhu, 2010). Missing from the portfolio in second
language learning literature is research that describes the implementation process of portfolio
as an assessment tool among ESL teachers in the classroom and the learning that takes place.
Moreover, surveys of literature published on portfolios reveal that most of the studies on
portfolio assessment have been conducted within the first language context, and document
perceptions, retlections and experiences of teachers teaching within the context (Udoukpong
& Okon, 2012; Berimani & Mohammadi, 2013; Czura, 2013; Sliogerine, 2012; Lynch &
Shaw, 2005; Brady, 2001; Kienowski, 2000).

The study will address both these gaps and provide valuable information on the
implementation of portfolio as an assessment tool and the learning that will take place which
is the interest of the field of second language learning. 1t is timely to address issues that lie
within those ESL teachers who have implemented portfolio as an assessment tool in their
classroom to improve students” learning. Thus, ESL teachers’ experiences in implementing



the portfolio as an assessment tool to record students’ learning acquire a unique viewpoint.
Their experiences in implementing portfolio as an assessment tool need to be confronted and

students’ learning should serve as a platform of the world between ESL teachers and ESL
students.

As this research intends to explore the implementation of portfolio assessment as an
assessment tool, at selected lower and upper secondary schools in Malaysia, it attempts to
investigate how teachers carry out the portfolio assessment to monitor student progress in
learning. Such investigation is deemed important as according to Starck (1996) literature and
studies show that not much has been done in “evaluating, awareness, reactions, and feelings
of teachers who use, implement, or may plan to use portfolios” (p.2).

Furthermore, this research explores a group of teachers” implementation of portfolio as an
assessment tool. Understanding the appropriate implementation of portfolio assessment is
crucial as it will help both the teachers and students make relevant educational decisions to

guide instruction and to demonstrate growth of individual students in the English language
(Myford & Mislevy, 1995).

There is therefore a need to investigate how ESL teachers implement the portfolio as an
assessment tool and how they use the assessment to monitor progress students make in
learning. In order to achieve this, the researcher has observed and interviewed the teachers
involved in the implementation of portfolio as an assessment tool in the classroom to
determine the factors that influences the effective implementation of the portfolio assessment
to examine the effects of portfolio as an assessment tool on student learning and to identify
the models ESL teachers used for portfolio assessment in the classrooms.

Currently, the majority of available research related to ESL or EFL in the Malaysian context
is focused on the teaching methods and how these methods can be transformed into effective
tools that can be used to assist the teaching and learning process (Pillay, 1995).
Consequently, less attention has been given to issues pertaining to classroom assessment that
form a central part of the teaching and learning process. For example, a study on how
implementation of portfolio as an assessment tool has been used to document student
learning in the classroom , identify the models involved in the implementation of portfolio as
an assessment tool and how teachers employ portfolio as an assessment tool to gauge the
effectiveness, level and pace of their instruction and use this as a tool to differentiate the
degrees of understanding that their learners possess (Barnhardt et al., 1998) will be
innovative in the sense that it gives the teacher fresh and invigorating perspectives of

teaching.

1. 4 Purpose of the Study

Fundamentally, the purpose of this study is:

e investigate teachers implementation of portfolio as an assessment tool in
classroom and process involved

s examine students’ response towards the use of portfolio as an assessment tool



o identity factors influence ESL teachers to implement portfolio assessment

e propose an appropriate model of portfolio assessment for ESL teachers in the
Malaysian ESL classroom context.

The overall goal of this study is to gain insights into the implementation of portfolio as an
assessment tool, which can further inform teacher training programs so that they can assist
and expose teacher trainees to alternative assessment in the form of portfolio to improve
teaching and learning. This knowledge and understanding can also better inform teacher
educators on how to prepare teacher trainees to identify student needs so they can better
match instruction to needs and assessment to instruction.

1.5 Research Questions

Based on the four principal areas that serve as the foundation of the research questions, the
study seeks to investigate the following:

- implementation of portfolio as an assessment tool;

- examine students’ response towards the use of portfolio as an assessment tool;

- factors that influence the implementation of portfolio as an assessment tool in
Malaysia schools; and

- propose an appropriate model of portfolio assessment for ESL teachers in the
Malaysian ESL classroom context.

More specifically, the study is guided by the following research questions:

1. How has portfolio assessment been implemented in the teaching and learning of ESL
in Malaysian classrooms?

2. How do ESL students respond to portfolio assessment that is being used in the
classroom?

W

What are the factors that influence the ESL teachers to use portfolio assessment for
the teaching and learning of ESL in Malaysian classrooms?

4. What portfolio assessment models would be appropriate in implementing portfolio
assessment for ESL teaching and learning in Malaysian classrooms?

The first question hopes to study the implementation of portfolio as an assessment tool and
the processes involved by the ESL teachers in the classroom. The second question looks at
ESL students’ response towards the use of portfolio assessment on their learning. The third
question is aimed at understanding the factors that influence teachers’ successful
implementation of portfolio as an assessment tool in the classroom. As many portfolio
assessment models exist, the fourth question is aimed at examining the appropriateness of
various models to the Malaysian classroom context.



1.6 Significance of the Study

This study contributes to the existing knowledge in educational research by drawing on
teachers’ personal experiences in carrying out the portfolio as an assessment tool in the
classroom as Cohen (1998) and Macaro (2001) said teachers’ personal experiences are rich
sources of research problem. This study is a quest to understand as well as investigate the
factors influencing the implementation of portfolio as an assessment tool in the classroom by
the ESL teachers. The interpretive paradigm of this study ensures that the teachers’ voice is
heard through their practices that they employ in implementing of portfolio as an assessment
tool in the classroom. By understanding the factors that influence teachers’ implementation
of portfolio as an assessment tool in the classroom, this study hopes to see how this area can
contribute to the assessment process particularly in the Malaysian ESL classroom.

Thus, this study can illuminate certain issues pertaining to how teacher training programs
can:
. help teacher trainees to understand the implementation of portfolio
as an assessment tool and how this can help them make crucial
instructional decisions inside the classroom
. hear voices of teachers in terms of the benefits and/or obstacles
they encounter as they experiment with the implementation of portfolios and
help find ways of better understanding those issues.
) reach to teachers who are not well-verse in assessment, to rectify the
problem, knowledge and the rationale for using portfolio as an
assessment tool has to be imparted in the teacher training.
L create awareness among teacher trainees to employ alternative assessment to

collect information about students; achievement (Angelo & Cross, 1993;
Nitko & Brookhart, 2007)

This study hopes to give insights to teacher trainees in managing the complexity of
assessment in second language learning. The outcome of this study will help to inform
induction programs or in-service courses to better suit the needs of the second language
teachers and learners. This study also hopes to provide teacher training colleges/higher

learning institutions with realistic views of assessment so that they can employ different
types of assessment in the classroom.

Subsequently, it will help policy makers and cutrriculum developers to better understand the
teachers’ and learners’ challenges where portfolio assessment is concerned. This study will
shed some light on stakeholders including students, teachers, administrators, and parents as
portfolio assessment will be the yardstick which will provide accurate information about the
achievement of students’ learning (O’Malley & Valdez-Pierce, 1996) and also contribute
some positive impact on teacher and student learning.

Portfolios could improve motivation and communication among students which are
important in learning. At the same time, teachers can guide students while diagnosing their
performance in class as they progress. Portfolios provide the means to use for classroom
assessment to support summative assessment. This will encourage the collection of data on
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student progress over time and provide a fuller picture of student achievement; its principal
importance is how residing this information can contribute to formative assessment and
support the formative assessment.

Findings and results from this study are aimed at providing suggestions and insights on how
teachers can implement portfolio as an assessment tool in the classroom. In addition to the
arguments in connection to teacher training programs, this study will make a significant

contribution to educational research in Malaysia in terms of the use of case study approach in
classroom research. ’

1.7 Definition of terms

a. Portfolio

Barton and Collins (1993) and Bird (1990) share a common definition, saying that “A
portfolio is a container of documents that provide evidence of someone’s knowledge, skills,
and/or dispositions.” More specifically, a language portfolio is ‘a selection of examples of
~work that provides concrete evidence of a learner’s progress in learning English” (Pettis,
2010).Paulson et al. (1991) define portfolio as “a purposeful collection of student work that
exhibits the student’s effort, progress and achievement in one or more areas. The collection
must include student participation in selecting contents, the criteria for selection, the criteria
for judging merit and evidence of student self-reflection” (p. 60).

In the context of this study, a portfolio is a purposeful collection of upper and lower
secondary school student work that shows the students’ effort, progress and achievement
specifically for English language. The portfolio consists of student selection of activities,

student self-reflection, worksheets graded by the teachers and the criteria for judging the
merit.

b. Portfolio Assessment

A portfolio used for educational must offer more than a showcase for student products; it
must be the product of a complete assessment procedure that has been systematically

planned, implemented, and evaluated. According to Pierce and O’Malley (1992), portfolio
assessment:

e is the use of records of students’ work over time and in a variety of modes to show
the depth, breadth, and development of the student’s abilities

e is the purposeful and systematic collection of student work that reflects
accomplishments relative to specific instructional goals or objectives

e can be used as an approach for combining the information from both alternative and
standardized assessments

e has as key elements student reflection and self-monitoring

This definition emphasizes some indispensable elements in portfolio assessment, which are
portfolio objectives, evidence of student work, and alternative as well as standardized
assessment. Student-reflection and self-monitoring are also important elements that any
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portfolio developer should bear in mind. In the context of this study, portfolio assessment

refers to the procedures used to plan, collect, and analyze the various types of products kept
in the portfolio.

¢. Portfolio Assessment Model

The portfolio assessment model is a framework that outlines the necessary steps in
implementing the portfolio assessment in the classroom (O’Maya & O’Malley, 1994).

As for the context of this study, the portfolio assessment model! refers to the framework or
guideline used by the ESL teachers in Malaysian secondary school classrooms. This portfolio
model outlines the essential steps necessary to design and execute a portfolio assessment in
the classroom. The portfolio assessment model helps teachers to design a reliable and valid
assessment tool in the classroom. ‘

d. Assessment

Taras (2005) refer assessment to activities used by teachers and their students to assess
themselves. These activities provide information to be used as feedback to modify the
teaching and learning activities in which they are engaged. White (2007) suggested that
“assessment” is seen as a process for gathering evidence and making judgment about
students’ needs, strengths, abilities and achievements” (p.44).

In the context of this study, assessment refers to activities used by the ESL teachers to assess
student learning for example, monthly tests, mid-term examination, activities or worksheets
given to students to be kept in the portfolio and student oral test.

1.8 Limitations of this Study

It is not appropriate to generalize the results of this study to ESL populations situated in other
settings. This study investigated only nine ESL teachers from Perak and Selangor; hence it is
unsafe to assume that the same responses or actions would come from other populations such
as ESL teachers at primary schools or lecturers from the higher learning institutions. Since
there is no way to predict whether or how portfolios will be used in future schools where

teachers would be teaching, it will be impossible to follow-up on their interactions with
portfolio assessment.

The focus of this study has to look at the process of learning through the use of the portfolios
as an assessment tool in a classroom context. Thus, it does not look at any specific aspects of
English language nor can any correlations or links be made to particular language skills.

The schools selected are based on the snowball sampling that enabled the researcher to find
out teachers who had implemented portfolio assessment to improve student leamning in the
state of Selangor and Perak. The findings are specified to only this school and cannot be
generalized to the rest of the schools. However; findings from this study can be used for
further exploration on the use of portfolios for instance e-portfolio.
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This study concentrates on two sites, two schools and nine classrooms tracing the teacher’s
implementation of portfolio assessment to improve student learning over time. However,
visits to the schools could only be arranged throughout the term on the agreed terms with the

teachers and students selected for this study. Thus, the time duration for this study was
beyond the control of the researcher.

The findings in this study in particular how the data are presented are open to debate; about
their comprehensiveness, and their reliability. Such questioning does not end with data
collection and analysis; however the researcher has done to her fullest ability and knowledge
to present the findings. It is hoped that a reconstructive way of looking at the study vis-a-vis
the findings can be used for future research.

1.9 Summary

The objective of this chapter is to introduce the implementation of portfolio as an assessment
tool by the ESL teachers in Malaysian classrooms. It takes the view that implementation of
portfolio as an assessment tool in the form of alternative assessment in the classroom is

essential to complement the centralized assessment so that learners are given an opportunity
to monitor their own learning.

The chapter raises the challenges and issues of assessment in the Malaysian context and the
need to administer the right assessment strategy and technique for students, teachers and also
schools. For example, in the background of the study, it mentioned the positive effects of
portfolio assessment on student learning will help students know the extent of the knowledge
and skills they have gained from instruction and their strengths and weaknesses.
Simultaneously, the assessment given to students facilitates teachers to know the
effectiveness of their teaching. Teacher can examine the extent to which the learning
outcomes are realistic and meaningful with the implementation ot portfolio as an assessment
tool in the classroom. Several issues such as limitations of standardized tests, the absence of
assessment for learning, portfolio as an assessment tool, portfolio assessment models and the
complexity of the constructs (language competencies) revealed that there is a demand for
more meaningful and authentic assessments that involve students in reflecting on their

learning to promote lifelong learning skills that will enable students to evaluate what they
learn in and outside of their classrooms.
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CHAPTER TWO

LITERATURE REVIEW
2.0 INTRODUCTION

This chapter aims to present the theoretical framework and relevant literature to this present
study. The present study investigated how the implementation of portfolio as an assessment
tool developed within the ESL classroom where teachers used portfolios to support student’s
learning, teaching and assessment. The main purpose of this study was to investigate the
impiementation of portfolio as an assessment tool in the ESL classroom, and the ESL
students’ response towards the use of portfolio as an assessment tool. By focusing on
portfolios as an assessment tool, this research highlights the importance of learning based on
students’ progress at every stage of their learning and individual performance. In order to
discover this, it was also very crucial to identify the factors that influence the effective
implementation of portfolio assessment in Malaysian schools by the ESL teachers in the
classroom. The techniques ESL teachers employed while implementing the assessment
process in the classroom enabled the researcher to propose a model for portfolio assessment.

Fundamentally, the study attempts to seek to answer to the four research questions which are
established based on the problems. The research questions are:

1. How has portfolio assessment been implemented in the teaching and learning of
ESL in Malaysian classrooms?

2. How do ESL students respond to portfolio assessment that is being used in the
classroom?

3. What are the factors that influence the ESL teachers to use portfolio assessment
for the teaching and learning of ESL in Malaysian classrooms?

4.

What portfolio assessment models would be appropriate in implementing
portfolio assessment for ESL teaching and learning in Malaysian classrooms?

Therefore, to understand the phenomenon, the literature review has four mains sections. The
discussion is divided into four parts: current assessment in Malaysia, theoretical framework,
portfolio assessment, portfolio assessment models and past studies on portfolios as an
assessment tool. The first part explains the current assessment system in Malaysia and how it
has transformed to meet the curriculum requirements and promote new approaches for
student’s assessment. The second part presents the theoretical framework underpinning this
study by positioning social constructivist theory as its major research framework. The basic
and most fundamental assumption of constructivism is that knowledge does not exist
independent of the learner, knowledge is constructed (Vrasidas, 2000). As a widely covered
theory in education and development psychology periodicals, the nature of the learning
process has been studied from many ditferent angles and perspectives, which proved to be a
great source for this study. The strength of constructivist theory lies in the dynamic
interaction of the instructors, learners and tasks provide opportunities or learners to construct
their own knowledge through social interaction with others, which reveal the importance of
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the relationship between the student and the teacher in the learning process. As for the
portfolio assessment, Holt and Willard-Holt (2000) emphasize the concept of dynamic
assessment, which is a way to assess the true potential of learners that differs significantly
from conventional tests. Instead of viewing assessment as a process carried out by the

teacher alone, it is seen as a two-way process involving interaction between both teacher and
student.

The role of the teacher becomes one of entering into dialog with the students being assessed
to find out their current level of performance on any task and share with them possible ways
in which that performance might be improved on a subsequent occasion. Thus, assessment
and learning are seen as inextricably linked and not separate processes (Holt & Willard-Holt,
2000) and is most suitable to provide justification on how teachers use portfolio assessment
to facilitate learning. The third part entails definitions of portfolio assessment in general and
specifically portfolio assessment in the classroom and the portfolio assessment models.
Finally, the fourth part discusses past studies on portfolios and its relevance in framing this
research relating particularly to the implementation of portfolio in the classrooms. It allows
us to look at how teachers carry out the portfolio assessment process in the classroom, the
criteria involved and how students demonstrate progress in learning via portfolios.

Part1
2.1 Current Assessment in Malaysia

Recently, to remedy the problems of “assessment of learning’, ‘assessment for learning’ has
been emphasized in many parts of the world, including Malaysia. Since the late nineties and
the beginning of 2000, SBA has slowly made its way into the Malaysian classroom. For
example, in Australia, school-based assessment has been established practice for over twenty
years, with states such as Victoria including up to 50% or more school-based assessment in
final examination and Queensland using 100% of SBA marks in secondary schools.
Nevertheless, in tandem with a global shift towards decentralized assessment, similar steps
towards decentralizing assessment have also been taken by the Malaysian examination
bodies. Today, both policymakers and educators are now looking towards School-based
assessment (SBA) as a catalyst for education reform (Chan & Sidhu, 2011). The Malaysian
Examinations Syndicate (MES) holds the view that SBA is any form of assessment that is
planned, developed, conducted, examined and reported by teachers in schools involving
students, parents and other bodies (Adi Badiozaman, 2007). These kinds of school
assessment can be formative throughout the teaching-learning process or summative at the
end of it. Such a move would help teachers identify students’ strengths and limitations.

2.1.1 Assessment for learning

The idea of assessment for learning is to use assessment to provide useful feedback to
learners and teachers in order to facilitate more effective learning outcomes. For today, the
focus is more on assessment for learning rather than of learning. Assessment for learning
comprises two phases. Initially a diagnostic assessment is carries out (Mohtar, 2010). It is
then followed by formative assessment. In the case of poor performance by certain students,
remedial lessons are given so that these students can catch up with their peers in the same
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class. Student progress is closely monitored by the teacher. This form of assessment is
conducted throughout the learning process until the time of summative assessment. As
highlighted by Davies (2000), in assessment for learning. assessment is an instructional tool
that promotes learning rather than an event designed solely for the purpose of evaluation and
assigning grades. And when students become actively involved in the assessment process
{for example, peer- and self-assessment), assessment for learning begins to look more like
teaching and less like testing, In short, ‘assessment for learning’ is concerned with obtaining
feedback on learning and teaching, and utilizing this to make learning more effective and to
introduce any necessary changes to teaching strategies (Mohtar, 2010). This kind of
assessment can be referred to as “formative assessment™ because it is all about forming or
shaping learning and teaching.

2.1.2 School-based Assessment

The Blueprint of educational development (Ministry of Education, 2007) asserts that the
greatest challenge faced by the Ministry of Education (MOEY) in this decade is to lessen the
examination oriented type of learning in the school. In order to attain this goal, the blueprint
proposed that school be reformed by introducing school-based assessment. The main aim of
school-based assessment is 1o improve the quality of teaching, learning and assessment.
Under this assessment format, teachers will be given greater responsibility in designing and
developing assessment tasks and relating it to effective learning. This new assessment system
promotes a combination of centralized and school-based assessment. Teachers will assess
student learning continuously from primary school and grade them accordingly. Then, each
student will carry their assessment marks to the next level of schooling at the lower
secondary level. Additionally, students will sit for common public examinations at each
level. For this, the Minisiry of Education (MOE) has entrusted the Malaysian Teacher
Education Division (TED) to formulate pelicies and guidelines to prepare teachers for the
new implementation of assessment. A new curriculum has been introduced and implemented
by the Ministry of Education (MOE) to replace the KBSR. The new curriculum identifies
content and leaming standards which students should be able to achieve. corresponding to the
levels of education they are in — hence the name Kuriknwlum Standard Sekolah Rendah
{(KSSR). Designed as modular, the curriculum provides an avenue for students to progress
according to their capabilities in each subject they learn. This not only requires teachers to
become creative in the classroom, but also allows students to generate creative ideas and
participate in creative activities in learning concepts of various disciplines of knowledge in
the curriculum. A similar curriculum was introduced in June 2012 for the lower secondary
school students with the hope of reducing the examination oriented type of leamning in the
schools.

To ensure relevance and sustainability, the new curriculum promotes the implementation of
continuous  school-based assessments. Various assessment models such as portfolio
assessment, anecdotal records, project-based learning and problem-based learning, amongst
others., will be used to assess students’ development in their physical, emotional, spiritual and
academic domains. The curriculum concept, pedagogical emphases and assessment models in
the new curticulum promote the design of a learning system which is holistic and complete.
It also provides a platform for learners to be respensible for their own learning through
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exploration and enables teachers to motivate students to experiment with ideas. Collectively,
these initiatives prepare the students for the needs and challenges of the future, thus making
learning meaningful for the students. With this new reformation in the Malaysian education
system, many teachers have come to recognize that alternative assessments are an important
means of gaining a dynamic picture of students’ abilities to acquire, understand and critically
interpret information; use creativity and innovation in solving problems; and express ideas
succinctly and effectively. Such as scheme of assessment should be based on procedures and
techniques that are uniform and verifiable in the context of a standardized curriculum and be
readily incorporated into the daily lessons and activities in the classroom and school, without
unduly overloading or interrupting the flow of the learning process.

The National Philosophy of Education emphasizes on “developing the potential of
individuals in a holistic and integrated manner, so as to produce individuals who are
intellectually, spiritually, emotionally and physically balanced and harmonious”. Stiggins
(2005), for example, suggests that one strategy teachers can explore on in assessment for
learning is to provide students with a clear vision of the learning target from the beginning of
the learning. It is crucial for teachers to provide students with continuous access to
descriptive feedback which can give students an idea on how to improve the quality of their
work. As a result, students will learn to generate their own descriptive feedback in their
learning and take the responsibility in monitoring their own success (Stiggins, 2005). Thus,
the use of portfolios in a school-based assessment will benefit and assist ESL/EFL students to
monitor their own learning.

The purpose of school-based assessment is to prevent students from being totally dependent
on those high stake examinations alone (for their grade) which stirred a lot of tensions and
anxiety among them. The school-based assessment requires a teacher to deliberately gather
information (grading) how well each student has achieved stated learning objectives. This
means focusing an activity on specific learning objectives and evaluating student
achievement of these learning objectives against established criteria.

2.1.3 Alternative Assessment in Malaysia
Moving away from the construct of achievement-based examination in the current system,
the Smart School Assessment System as documented in the “Malaysian Smart School: A

Conceptual Blueprint” outlines the following characteristics which are in tandem with
alternative assessment as illustrated in Table 1.
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Table 1: Smart School Assessment

Smart School Assessment

Characteristics

Benefits

Holistic
« Element-based
« Criterion referenced
» Learner-centred
* On-line
» Conducted in various
forms
* Using multiple
approaches and
instruments

Help realise the National
Philosophy of Education
* Assure quality
» Flexible and learnerfriendly
* Provide more accurate
picture of a student’s
achievement, readiness,
progress, aptitude,
learning styles, and
abilities

* On-going
(Source: The Malaysian Smart School: A Conceptual Blueprint, Ministry of Education,
Malaysia)

The Ministry of Education has introduced the use of portfolio in the Malaysian Smart
Schools ‘and also national schools. Portfolios are also used in the national secondary
classroom schools for subjects including Geography, History, Science and Living Skills for
Form three students who will be taking their Lower Secondary Examinations. Marks
collected for their project in the form of portfolio assessment will be accumulated for the
overall Lower Secondary Examinations (PMR). As a result of this, English language teachers
felt that students showed more determination and interest towards subjects that involved
portfolio assessment and this implemented the assessment to bring about effective results in
learning. The teachers in this study introduced portfolio assessment to their students based on
their experiences and also the expertise of other teachers who had taught subjects including
Geography, History, Science and Living Skills. Therefore, providing guidelines on how to
implement the portfolio for the English language in the Malaysian classroom for ESL
teachers who are not directly involved with portfolio assessment is an important task that
teachers, educators and Ministry of Education should not ignore because assessment is an
integral aspect to sustain teaching and learning.

2.1.4 Portfolio Assessment

As for portfolio assessment, the ESL teachers design activities for students based on specific
learning objectives, identify the assessment purpose, set the criteria and implement the
assessment in the classroom. For example, in the case of poor performance by certain
students, the teachers will provide authentic activities/tasks related to the daily teaching
activity. Assessment is thus integrated with teaching and can be supported with informal
classroom setting such as group discussion. Based on the assessment task together with the
learning outcomes, the teacher can provide exercises to evaluate what is taught after each
lesson. It encourages students to work hard and also provide opportunity for the teacher and
students to interact to enhance teaching and learning. Teachers will prepare the types of
assessment task or activity based on the learning outcomes to be achieved and the scoring
criteria. In short, the teachers will design the activities or tests that would be used to evaluate
student performance. Nitko (2004) asserts that alternative assessment is appropriate to our
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existing examination system as it allows students to present a hands-on-task requiring them
to do something with their knowledge, such as making (a bookshelf), produce a report(on a
group project that surveyed parents attitudes), or give demonstration (show how to measure
mass on a laboratory scale) and for the teachers to come up with a clear rubric for scoring

which will clearly indicate criteria to evaluate how well the students achieved this
application.

As in the case of this study, the researcher observed and interviewed a group of nine ESL
teachers who have had the experience in implementing the portfolio as an assessment tool in
their classrooms to bring about effective results in student learning. It is important to note
that these ESL teachers have the knowledge and exposure specifically in implementing
portfolio assessment in the classroom and also the processes involved. The ESL teachers’
invigorating etforts in implementing the portfolio assessment can inform and educate other
teachers to document student growth in learning, reinforcing student strengths and
overcoming weaknesses to empower students with sufficient knowledge and skills.

Furthermore portfolio assessment is authentic in nature and is focused on student
performance (Penta, 2002). Portfolio assessment is founded on the principle that learning
occurs, and it be observed by both teachers and students. In other words, what is collected
should reflect what the students can do, say, and think everywhere (Garcia & Montes, 1992;
Goodman, Goodman & Hood, 1989). It is crucial to see and hear ESL teachers’ voices and

perspectives about the portfolio assessment that has been implemented in the Malaysian ESL
classroom.

The need to document how ESL teachers have carried out the portfolio process for
assessment purposes in the classroom could provide some ideas to other ESL teachers in
terms of its criteria, checklists, rubrics and grading. By doing so, ESL teachers can
comprehend how portfolios enhance students’ assessment in the classroom to track student
progress in learning. In similar vein, portfolios give teachers and students the opportunity to
make decisions about what will assessed and how assessment will occur. As students work
together with teachers about portfolio criteria and contents, reflect, and set learning goals,
they are supported in developing a sense of responsibility for their own learning.

Portfolios have the ability to build ownership, pride, and student confidence in their ability as
learners (Hebert, 1998). By involving ESL teachers who have implemented portfolio
assessment in their classrooms, their perspectives and voices can contribute to some
transformation of knowledge to other ESL teachers who may want to experiment and try out
portfolio assessment with their students to assist learners to improve learning. Therefore,
there is a need to propose a portfolio assessment model based on a group of ESL teachers’
practice who had implemented portfolio assessment so that this model can facilitate
prospective ESL teachers to implement portfolio assessment in their classroom to guide
instructional decision-making for the individual student, groups of students, and/or the class
as a whole. In this way, the proposed portfolio assessment model will provide opportunities
for the continuous integration of instruction and assessment.
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Part 11

2.2 Constructivism

Constructivism is a theory about knowledge and learning that emphasizes concrete
experiences, collaboration, discourse, and reflection; in other words, it provides a framework
for the use of portfolio as an assessment tool. The main underlying focus of constructivist
philosophy is that of cultivating learmning by providing environments in which students
constantly seek for meaning, appreciate uncertainty, and make inquiries responsibly (Brooks
& Brooks, 1993). Fosnot {1989) explains constructivism as a theory of learning and knowing
that draws upon current work in cognitive psychology, philosophy, and anthropology.
Constructivism can be defined by four basic principles: (a) Knowledge consists of past
constructions, {(b) Constructions come about through assimilation and accommodation, (c)
Learning is an organic process of invention, rather than a mechanical process of
accumulation, and (d) Meaningful learning occurs through reflection and resolution of
cognitive conflict and thus serves to negate earlier, incomplete levels of understanding.
Constructivism is an inferpretive, recursive building process by which learners interact with
the physical and social world around them. Therefore, learning is not the result of
development; it is development (Fosnot, 1996).

Brooks and Brooks (1993) present a constructivist view of the school environment.
Curriculum is presented from whole to part, with emphasis on big concepts. Students are
known as thinkers with emerging theories of the world and students’ questions are sought
and valued. Teachers interact with students, mediating the environment for optimal learning.
Teachers welcomed students’ point of view so that students are encouraged to understand
present concepts and further learning in subsequent lessons. Assessment of student learning
is viewed as inquiry and is induced throughout teaching and learning. Portfolios are displays
of students” work collecting information as evidence of their learning.

There is a difference between the constructivist view of learning and teaching as opposed to
the traditional behaviorist view which is deeply rooted in our society. In the traditional model
of learning, students are involved in activities that require little thinking and foster rote
learning and mimetic answers on multiple choice tests (Brooks & Brooks. 1993). Imitation
and memorization are the goals of learning. Teachers teach to test. Results are interpreted
into grades by teachers, to decide success or failure. Students have little idea over what is
learned and very often emphasis is given on acquiring content. The constructivist view of

learning looks not for what students can repeat, but rather for what they can produce, show,
and exhibit (Brooks & Brooks, 1993).

The constructivist model assists fearners to transform information via the creation of new
understandings that result from the emergence of new cognitive structures (Gardner, 1991;
Jackson, 1986). This transformation can be neither mandated nor thwarted. Teacher’s role in
the constructivist model is unique in the sense that they can motivate students to learn by
posing problems, structuring learning around primary concepts. While tcachers appreciate
students’ points of view, the leaner must make the transformation to deeper understanding
through rethinking former cognitive structures and ideas.
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Assessment in the constructivist paradigm is real and takes part naturally when it is in a
meaningful context and relative to concerns and problems faced by students (Brooks &
Brooks, 1993). Authentic assessments relate to a specific body of knowledge, but unlike the
traditional tests, encourages students to show what has been internalized personally through
application. Portfolios can provide the vehicle for authentic and meaningful assessment in a
constructivist paradigm. Students’ samples of work gathered over a period of time can be
used to show how much learning has taken place. The tasks of assessing and instructing are
inseparable and mutually reinforcing in constructivism. In short, assessment through
teaching, learning between teachers and students interactions informs assessment. Thus,
learning is monitored throughout the process.

Furthermore, via the portfolio approach “second language learners are acknowledged as
contributors and the multicultural resources that the students bring to assessment situations
serve as rich data sources” (Gottlieb, 2000, p. 96). Gottlieb explains that portfolios designed
by second language learners can facilitate the full range of the students’ competencies in one
or more languages. Gottlieb (2000) further points out that the developmental portfolio also
helps students to display their growth in language proficiency, including oral language and
literacy development, academic achievement, attitudinal variation in terms of acculturation
and learning and acquisition of learning strategies. All these arguments reveal that one of the
defining characteristics of portfolio assessment is that the second language learner should be
involved in the selection and assessment processes (Hung & Huang, 2010). Student
collaboration is another crucial feature of portfolio assessment (Hung & Huang, 2010).

On the other hand, a clear distinction between portfolios and traditional testing is that, in the
portfolio approach, students are motivated and encouraged to use their teachers and peers as
resources to facilitate learning, in contrast to students taking tests who are not allowed to
communicate or ask for help. Therefore, it is evident that portfolios, if used appropriately,
encourage collaborative learning among peers (Hung & Huang, 2010). In constructivist
classrooms, students often have a choice about which tasks they complete and which tasks
are evaluated (Anderson, 1998). Students are also allowed to participate in the decision-
making process of establishing the criteria to be used in the evaluation process (Anderson,
1998). Social constructivist theory uses social interaction as the framework for all learning
and development. As learners are believed to “construct” their own knowledge, constructivist
teaching methods should present a hands-on environment that encourages exploration while
facilitating learners’ adaptation of new information into existing knowledge (Fosnot, 1989;
Huitt & Lutz 2004; Resnick, 1984; Sigel, 1978). To do this, teachers must take into
consideration their learners’ knowledge level, and then use this information to determine how
to present, sequence and structure new learning materials and tasks (Fosnot, 1989, 1996;
Resnick, 1986). Social constructivism asserts that because learning is a social phenomenon,
learners are partially motivated by the extrinsic rewards provide by the knowledge
community into which they are being integrated; however, because knowledge is actively
constructed by the learner, learning depends to a significant extent on the learners’ internal
drive (intrinsic) to understand and promote the learning process. Thus, followers of Vygotsky
believe that learning within the classroom context represents the social circle as propounded
in the educational philosophy as social constructivism.
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Figure 2: Positioning Vygotsky’s learning theory in framing this study

Based on Figure 2, the Actual Development Zone (ADZ) represents the Malaysian school
context where learning takes place via the social interactive process. Teachers create learning
opportunities by inducing more classroom based activities to promote student learning. In
other words, teachers equip classroom activities for students by giving students different
types of learning materials to test their ability in acquiring the learning outcomes. Before
students immersed in the classroom activities, it is understood that they learned from the
outside world, internalize the information and then bring it into the classroom relating it to
their own experience. This is supported by Piaget (1929) who introduced the term
‘internalize’ which means students have to go through the process ot accommodation and
assimilation in bringing new knowledge which they learn from their experiences.
Assimilation takes place when students bring their experience or internal representations of
the world and induce the new experience into an existing framework which is the classroom.
When students restructure their mental representation of the external world to fit new
experiences in the classroom, then accommodation takes place. The ZPD (Zone of Proximal
Development) is significant in this study as it represents the use of portfolio as an assessment
tool in the classrooms. By positioning portfolios in the ZPD, it provide ways for teachers to
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assist students to monitor the progress they make in learning in different stages including
deciding on the assessment purpose, collection of evidence, evaluation of evidence, reflection
on learning and assessment decision. By using portfolios as an assessment tool in the
classroom teachers could design the activities or tests for evaluating student learning.
Portfolios orient the students to produce various types of more authentic work and urge them
to be more creative; also portfolio assessment gives the learners more freedom and
contributes to development and improvement of their higher order thinking skills and meta-
cognitive strategies (Erdogan, 2011). When ESL teachers assess students via the activities
given in the classroom to show students’ mastery of learning, thus collaboration takes place
for both the teacher and student to converse and exchange strengths and weaknesses in
mastering topics taught in the ESL classroom. As stated by Danielson and Abrutyn (1997):
“According to accounts from both researchers and practitioners, portfolios can serve to

engage students in learning content, help students to learn the skills of reflection and self-
evaluation... '

Zubizarreta (2004) also noted that the learning portfolio is a rich, flexible document that
engages students in continuous, thoughtful analysis of their learning. In other words, through
developing the portfolio, students would be more aware of their own learning content, and in
turn this enables them to monitor their own learning towards achieving the identified learning
outcomes. This is supported by Piaget (1926) who stated that independent learners appear to
know how to make the most of their cognitive processes. For example, in order to
comprehend and store information pertaining to portfolio assessment, students can use
elaboration strategies such as note-taking, preparing lists of things required for the
assessment or discuss with their peers. By doing so, they are able to relate new information to
their prior knowledge; they can use brainstorming techniques, or create semantic or
conceptual maps such as mind maps to comprehend what has been learnt in the classroom. In
addition to cognitive strategies, independent learners use metacognitive strategies, that is,
they know how to plan, monitor and evaluate their language learning via portfolio.

The seminal work of Piaget (1955) and Vygotsky (1986) has brought about the
understanding that learning encompasses language (reading & writing) and thinking process.
Learning takes place when children acquire new concepts or mental structures in which all
information is stored. Thinking and learning are inseparable as they depend on concepts and
schemas. Thinking comprises calling up stored information and thus applying it to make
inferences, predictions, or sense of the world. Learning involves adding to or changing the
schemas or concepts to facilitate new ideas.

Piaget believed that intelligence is an adaptive process, which requires the balance between a
continuous assimilation of information and an accommodation of the information.
Knowledge is active and the schemata, or mental and cognitive structures that the child has,
are the building blocks by which assimilation and accommodation are balanced. As the child
organizes and adapts new information within the existing schemata, equilibrium is reached. If
the new information conflicts with existing schemata, cognitive conflict results, leading to
reorganization of the schemata until equilibrium is reached and new learning occurs.
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In Piaget’s work (1929), cognitive development seems to precede learning and development
is only achieved when it reached a certain level then only a concept is understood. It means
that a student has to be first exposed primarily to input that they can face without difficulty.
The input has to be the student’s actual level of development. Piaget’s ideas of learning are
based on two main principles which are assimilation and accommodation (Atherton, 2013).
The first principle takes place when children and aduits construct new knowledge by
assimilating it with their internal representations of the world. Assimilation takes place when
they view new objects or events in terms of existing schemas or operations and apply any
mental structure within them. They actively find ways to use this newly acquired mental
structure; Piaget calls it functional quality assimilation. Before learning could takes place, the
second principle precedes it, and this is called accommodation. Accommodation takes place
when children or adults modify their internal structure to provide consistency with external
reality or the context they are in (Atherton, 2013). It occurs when existing schemas or
operations are modified or new schemas are created to account for a new experience. In other
words, accommodation influences assimilation. During classroom learning activities,
students do not only accommodate their internal mental structures to fit the reality that exists
within their surrounding or class but they also accommodate others in order to reframe their
view of the world to fit the new experiences. Knowledge of Piaget’s stage of cognitive
development allows teachers to recognize and adjust instruction to individual students as
portfolios are developed and examined.

The effect of social interaction, language and culture on learning was the focus of
Vygotsky’s work. He believed learning to be developmental differentiating between
spontaneous and scientific concepts. Spontaneous concepts develop from a child’s naturally
emerging reflections, while scientific concepts originate in more structurally imposed
classroom settings, and are more logical and abstract.

Lev Vygotsky, a Russian psychologist developed a theory of learning through mediation
which has a tremendous impact on how we currently view the development of higher-thought
process. Piaget posited just one level of cognitive development which is the actual level but
Vygotsky was interested to discover “the actual relations of the developmental process to
learning capabilities” (1978). Vygotsky and social constructivists view that learning builds
on what learners already know; such as learners need to create their personal meaning from
any learning situation or social context without relying too much on the teachers (Best &
Thomas, 2007). Vygotsky proposed two different developmental processes to learning
capabilities: the actual developmental level (ADL) and the zone of proximal developmental
(ZPD). He suggested that the ADL is the level of a child’s mental functions which is equated
to the mental age as a result of the developmental cycles that have been completed. However,
with the assistance of others within the child’s circle, the child will develop a better mental
development than what they achieve themselves. In other words, Vygotsky believed that
students can only imitate within their own developmental level; they cannot imitate outside
of what lies within the zone of proximal development. As a result of this, he concluded that
in human learning, there exists a specific social nature where children grow into the
intellectual life of those around them. This relates to the classroom context when students
learn from each other and in doing so, they collaborate. Consequently, Vygotsky strongly
believe that children need support systems or what he termed as scaffolding. Scaffolding is
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crucial in the zone of proximal development and thus is necessary as stipulated further by
Vygotsky (1978) as follows: “...developmental processes do not coincide with learning
process. Rather, the developmental process lags behind the learning process; this sequence
then results in zones of proximal development”.

He described the Zone of Proximal Development as the place where the two meet, varying
from child to child. He argued that dialectical interaction with adults was necessary to move
the child from spontaneous concepts to more adult logical concept formation (Vygotsky,
1986). Vygotsky’s theory has direct application as teachers work with students in the
portfolio process. The interaction between teacher and student or between student and
student helps to provide the scaffolding necessary for students to move in the direction of
more abstract and scientific learning. Assessment in a whole language context is based on the
idea that assessment is continuous and process-oriented, anchored in the kinds of
developmental changes by Piaget and Vygotsky (Rhodes &Shaklin, 1994).

The significance of Vygotsky’s ZPD to the learning theory, implementation of portfolio as an
assessment tool for classroom learning is that learning happens when students see their
potentials rather than achievement. Nevertheless, Brown (2004) argues that learners of all
ages and in all field of studies including second language students from diverse linguistic and
cultural backgrounds can still benefit from the actual, hands-on nature on portfolio
development.

2.2.1 The Social Constructivist Approach and Its Relations to This Study

My epistemology of this study is constructed through the notion that the truth and meaning in
the world of teaching is a subjective interpretation of each individual learner, which involves
the social and cultural realm that surrounds them. This social world is fundamentally
different from the natural world as people have their own intentions, feelings and emotions
which have an impact on each other and the context that they live in (as cited in Radnor,
2001; Crotty, 1998, Willig, 2001, Burr, 2003, Gergen, 2003). The researcher’s perspectives
on how teachers implement the portfolio as an assessment tool in the classroom with the
learners is not objective as the researcher employed the stance of a constructivist in which
meaning is not discovered but is constructed as humans beings engage in the world they are
interpreting (Ahmad & Warrick, 2001). Furthermore, constructivists believe that anything
that is known must be created in the mind of the knower. According to Dewey, beliefs about
education and ways of knowing include the premise that knowing is not done by an outside
spectator but is instead by a participant, with society providing a reference point of theory for
making sense of the experience. The notion is that all knowledge is constructed by the
knower by including the idea that there is a relationship between the individual, community,
and the world mediated by socially constructed ideas (Packer & Goicoechea, 2000).

Social constructivists believe that knowledge construction takes place, and is enhanced, by
social interaction. Although constructivism is not a theory about grading, it still has
implications for teachers taking a nontraditional approach to assessment; this study also
focuses on portfolio assessment, an important aspect in the teaching and learning process
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(Dixon-Krauss, 1996; Steffe & Gale, 1995; Curtis, & Odle, 1995, as cited in Anderson &
DeMeulle, 1998).

2.2.2 Classroom learning in Malaysian secondary classroom and its relevance to the
Zone of Proximal Development

The first and foremost objectives of the English language curriculum for secondary level are
specified as follows:

- To form and maintain relationships through conversation and correspondence; take
part in social interactions; and obtain good services;

- To obtain, process and use information from various audio-visual and print sources
and present the information in spoken and written form;

- To listen to, view, read and respond to different texts, and express ideas, opinions,

thoughts and feelings imaginatively and creatively in spoken and written form; and

- To show an awareness and appreciation of moral values and love towards the nation.
(Curriculum Development Centre, 2003)

The English language curriculum is further divided into Form 1 to Form 5 syllabuses that
outline the content to be taught for each form. The curriculum provides information on three
aspects. First, the Learning Outcomes specify the skills to be achieved by the students that
are the three Areas of language use, the Interpersonal, Informational and Aesthetic,
integrated into the four skills, namely the listening, speaking, reading and writing skills.
Second, the Language Content which includes the grammar, the sound system and the word
list to be taught. Finally, the Educational Emphases aspect incorporates thinking and study
skills, ICT skills, and Multiple Intelligences. The curriculum is further detailed in the form of
syllabus specifications for each year of secondary school. This serves as a form of reference
for the teachers in terms of skills to be achieved, topic and themes to be dealt with, and the
vocabulary and grammar items and the sound system to be learned. This is an important
aspect of learning in the English language syllabus in Malaysian school which occurs in the
ZPD which is the integration of skills. The teachers in this study tailor the learning outcomes
for their lessons for each week. Then, the teachers prepare the assessment purpose based on
the learning outcomes to ensure students could master the topics taught for the lesson.

The English language syllabus emphasizes skill integration as an important aspect of
teaching and learning. This includes the four main skills which are listening, speaking,
reading and writing. It represents the whole language approach which is deemed crucial and
meaningful as it allowed students to engage in classroom activities aimed at developing their
language skills. With regard to the National Education Policy in Malaysia, English is
described as the second most important language. English language is taught in Malaysian
classrooms for the purpose of communication especially for those who have undergone the
national education system (Asmah, 1987). Therefore, the main objective of teaching English
language at the secondary school since then remains the same which is to disseminate the

communicational approach in teaching of the language (English Language Syllabus in
Malaysian Schools, Forms -V, 1975).
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Portfolio tracks the students’ performance in class where examinations do not always tell
teachers about what students have learned but rather what students have learned to pass the
tests or to achieve certain grades. Portfolio encourages students to be autonomous and
independent by taking charge of their own learning. Their ability to make decisions and
assessing their own work will make them actively involved in the learning process; hence
they become active learners. This forms the basis of social constructivism as proposed by

Vygotsky (1978) in which students’ cognitive and social constructs are accomplished in
different pace and measure.

Another important aspect of Vygotsky’s ZPD and social constructivism in this study is that it
makes students take charge, be responsible to think about their learnng through the use of
portfolio as an assessment tool. Learning takes place via the use of portfolio as an assessment
tool and students are able to assess their own work at the same time. Students are given an
opportunity to assess their own learning to show their undertsanding of topics taught by the
teachers in the classroom. Wolf (1989) posits that students become more concerned with
their work when they know it is in relation to learning goals; they expand their perspective of
what is being learned and regard learning as a developmental process. The cognitive aspect
of using knowledge which Piaget claimed seems to mirror the traditional way of thinking
which is “having and knowing”. The cognitive feature has great impact on learning a
language which can be established by using portfolio in a more flexible way.

The discussions on Vygotsky’s ZPD have revealed that teachers can use portfolio as an
assessment tool to monitor student learning. In the context of this study, social
constructivism is embedded in the secondary school classroom. It shows that teachers are no
longer limited to the prescriptive curriculum and classroom syllabus but the teachers can go
beyond the prescribed official documents to make learning an invigorating experience to
improve students’ learning. By using portfolio as an assessment tool, the teachers can set and
prepare the assessment tasks based on the learning outcomes to be achieved. At this stage,
the teachers construct and reconstruct their knowledge according to the needs of their
students because students were determined to take part in the classroom activities as they
knew marks would be awarded for each activity they answered and submitted. This further
shows that teachers can use portfolios not only to improve student learning but at the same
time they can also improve their own teaching. This is supported by Hashemian and Azadi
(2011) where portfolio is considered a purposeful collection of student work that show the
student’s effort, progress, and achievement in a given area as it not only provides a source for
assessment but also enhances learning opportunities. Thus in a classroom that promotes
social interaction, the focus is on assisting students to acquire the learning characteristics of
the classroom community (Bartholomae, 1985) which is interactive in looking at the
students’ potential and not weaknesses (Martin, 2000).

The portfolios that reflect social constructivism would be designed to create knowledge
collaboratively by focusing on locating knowledge production during student interaction. As
for the teachers, they have to aware of the existence of the two zones; ADL and ZPD and the
implications of these two zones on their teaching and students’ learning. At ADL, teachers
know that the students would bring their own perceptions and understanding of their own
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learning and cognitive abilities. Therefore, at the ZPD, the teachers should play their roles by
providing a variety of learning tasks in the form of classroom activities for their students
which would then indicate the students’ mental potential (Richard-Amato & Snow, 2005).
Teachers should take into consideration their students’ progress at different level due to
students’ levels of ability and knowledge construction. Thus, this is what ZPD represents. It
reveals the distance between the actual development level as determined by independent
tasks and the level of potential development determined through higher level or more
challenging tasks with guidance and collaboration with more capable peers. In short, using
portfolio as an assessment tool in the ZPD will help reinforce the students’ learning.

Part II1
2.3 Portfolio Assessment and Portfolio Assessment Model

Portfolio assessment in the language arts has emerged as an alternative form of assessment
recently (Farr & Tone, 1994; Valencia, 1990; Wolf, 1989). Portfolio assessment is also
perceived as an alternative to standardized testing which has been the traditional means of
evaluating students (Worthen, Borg, & White, 1993). Portfolios are considered to be
compatible with the process-oriented and meaning construction view of learning (Wiggens,
1993). One of the most prominent results of portfolio assessment is that it approves the
reliance on teacher and student judgment (Farr & Tone, 1994).

The definition of portfolio varies but there is a general understanding that it is a purposeful
collection of student work that provides evidence of growth and achievement over time (Farr
& Tone, 1994). Well-developed portfolios exhibit essential, contextualized learning that
needs complex thinking and expressive skills (Herman & Winters, 1994). Portfolios demand
that students continuously collect and reflect on their work. In other words, it places students
at the center of the assessment process. Through self-assessment, self-reflection, group
discussion, individual presentation, and collaboration with the teacher, portfolio serve as a
vehicle for continued growth in the learning process (Routman, 1991).

The concept of portfolio allows for ownership, reflection, and teacher-student interaction
(Paulson, Paulson, & Meyer, 1991). Students do not just put the materials into the portfolio,
they have to reflect upon the material, what they learned from the worksheets, and why are
they placing the material into the portfolio (Charanjit & Samad, 2013). In other words,
students acquire ownership of their learning as they are involved in making choices of what
goes into their portfolios. When students are aware that they evaluating their own strengths
and weaknesses, it also encourages them to take responsibility for their own learning, and
enhance student-teacher communication. In addition, portfolios are believed to improve self-

esteem by allowing students to value their own work and themselves as learners (Hansen,
1992).

The portfolio and assessment literature shaped the portfolio implementation to a great extent.
When implementing portfolio, a number of considerations will assist teachers in using the
tool effectively. Barrett (2007) asserted that novice teachers alone cannot start using the
portfolios as the whole process is difficult and therefore in their pursuit of portfolio method

29



tended to struggle. Portfolio received great attention as emphasis of instruction is on the
learning and reflection (Barrett, 2007). The teachers play a crucial role, as it is the teacher
who delivers and communicates the goal of the portfolio development to the students
(Barrett, 2007). For teachers to effectively design and implement portfolio assessment, they
need a model to provide a framework for their work.

Various existing models outline the essential steps necessary to design and implement a
portfolio assessment in the classroom. It is very important to have a model for portfolio
assessment as it will help ensure the portfolio is a reliable and valid assessment tool. Clear
criteria for evaluation, including what must be included in the portfolio and rubrics for
evaluation are vital to successful portfolio assessment (Fernsten, 2005). Portfolio assessment
demands the following: clarity of goals, explicit criteria for evaluation, work samples tied to
those goals, student participation in selection of entries, teacher and student involvement in
the assessment process, and self-reflections that demonstrate students’ metacognitive ability,
that is, their understanding of what worked for them in the learning process, what did not,
and why (Fernsten, 2005). These elements further enhance the learning experience and the
self-understanding of the student as learner. This model of portfolio assessment was

proposed by Barnhardt et al. (2003). In their model, there are seven main steps in portfolio
assessment:

Step 1: Plan for the assessment purpose

Step 2: Determine portfolio outcomes

Step 3: Match classrooms tasks to outcomes
Step 4: Establish criteria for assessment

Step 5: Determine organization of the portfolio
Step 6: Monitor the portfolio process

Step 7: Evaluating the portfolio process

The above model requires teachers to come up with the assessment purpose and then
determine the portfolio outcomes. The steps described in step 1 and 2 are redundant as
teachers have to follow the learning outcomes first before they could match it with the
assessment purpose. It is crucial for teachers to come up with the types of assessment task or
activity based on the learning outcomes to be achieved.

b) Moya and O’Malley (1994)

Moya and O’Malley (1994) developed the portfolio assessment model (PAM) where it
consists of six interrelated levels of assessment activities such as the following:

. Identify the purpose and focus of the portfolio procedure
. Plan portfolio contents

. Design portfolio analysis

. Prepare for instruction

. Plan verification of procedures

. Implement the model

AN L LN —
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The model proposed by Moya and O’Malley (1994) is more feasible as it requires teachers to
identify the purpose and focus of the portfolio procedure. Teachers can identify and match
the purpose and focus of the portfolio based on the learning outcomes. What is missing from
this model is the emphasis on learning outcomes which is important to ensure that the
assessment tasks are appropriately constructed or selected. As for the second step which is to
plan portfolio contents, the model should consider students’ voice in terms of materials
compilation for the portfolio. By doing so, teachers allow student autonomy to take place and
understand their needs in learning.

¢) Paulson and Paulson’s (1990)

The model proposed by Paulson and Paulson’s (1990) has three dimensions, each reflecting a
major aspect of the portfolio. This dimension includes assessment activities intrinsic to both
compiling a portfolio and aggregating across portfolios. It explains the rationale (what is the
purpose for forming the portfolio), intents (what, in general terms are the goals), contents
(the materials found in the portfolio itself), standards (what is good and not so good about
performance), and judgments (what are the conclusions that we can draw).

The model proposed by Paulson and Paulson (1990) is complicated as it does not show and
explain in detail ways teachers can implement portfolio assessment in the classroom. First of
all, the model did not include the learning outcomes which the teachers intend to achieve or
work on. The model explained the rational or the purpose for forming the portfolio. It will be
more practical if the model could outline several steps such as the types of assessment task
designed based on the learning outcomes and the scoring criteria.

d) Kemp & Toperoff (1998)

Kemp and Toperoff view characteristics of portfolio assessment as the following: they
describe portfolio assessment as showing depth, breadth, growth, and reflection. Depth in
that it is carried out without time restraints and with help of resources, breadth in the wide
range of skills shown, growth in the development over time, and reflection in that students
review their progress and the quality of their work in the context of set goals. Its open ended
quality allows students to exhibit performance at their own level and is flexible to different
learning styles and individual strengths. The model outlines the following:

1) student and teacher assessment involvement

2) selection; choice and justification

3) samples showing growth over time

4) student self~assessment/retlection

5) pre-set criteria

6) assessment tied to classroom activities,

7) communication among students and teacher

8) student responsibility and autonomy in learning.

The model proposed by Kemp and Toperoff (1998) is more holistic as it focuses more on
student and teacher involvement in portfolio assessment. The steps explained show that there
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is a need for the teachers and students to collaborate so that teachers can create space for
students to become independent thinkers and autonomous learners via the portfolio
assessment. The third step on sample showing growth over time benefits both the teachers
and students. It gives students an opportunity to do quality work, reflect on learning and
allow them to work according to their pace and style to achieve their goals. As for the
teachers, they can see students’ progress over time and their efforts to improve work.

e) Ferris and Hedgcock (2005)

Ferris and Hedgcock (2005) acknowledge potential problems with portfolio assessment
including: difficulty implementing large scale, rater reliability, comparability of portfolios
with varied content, and authenticity. Their answer is careful planning and training of both
teachers and students which they model through their portfolio assessment in a multi-section
non-native introductory composition class. Their model considers:

Purpose of assessment

What tasks and artifacts to include
Performance standards or marking criteria
Rater consistency in scoring and feedback

Content and construct validity; the alignment of portfolio performance to course
objectives and student goals

6. Wash back; how future student learning is affected by portfolio assessment

N

The model proposed by Ferris and Hedgcock (2005) is outstanding compared to other models
discussed in this section because it is concerned with issues pertaining to reliability and
validity which other researchers did not mention in their models. The fourth step in which
rater consistency in scoring and feedback is crucial as it indicate the need to specify
assessment criteria so that the raters follow the same criteria. The rating criteria can be
holistic or analytic in nature. It depends on the teachers to determine the types of rating
criteria they want to use for portfolio assessment. The model educates teachers on the
importance of reliability and validity for portfolio assessment which promises effective
teaching and learning. When this takes place, washback effect takes place.

f) Gottlieb (1995)

Gottlieb (1995) proposed a developmental scheme for considering the nature and purpose of
portfolio. The acronym CRADLE was used to designate six attributes of portfolio
development — collecting — reflecting — assessing — documenting — linking, and evaluating.
As in the stage of collecting, students are free to express their lives and identities with the
appropriate freedom to select what to include. In the second stage, reflecting, students get the
opportunity to engage in reflective practice via journals and self-assessment checklists. In the
third stage, assessing, students take the role of assessment seriously as they evaluate quality
and development over time. In the fourth stage, documenting, students have to demonstrate
their achievement through their portfolios, rather than via tests, grades and other traditional
forms of evaluation. In the fifth stage, linking, portfolio connects students to their teachers,
parents, communities and peers. In the final stage, evaluating, portfolio require a time-
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consuming but fulfilling process for educational decision making. Gottlieb (1995) further
argues that the six stages are of equal weight, importance, and validity in the language
classroom with linguistically and culturally diverse students.

collectin£> reﬂec‘j> assE>ng doc[‘>enting|:> linking  evaluating

Figure 3: CRADLE: Developmental Scheme for Portfolio Assessment

The model proposed by Gottlieb (1995) is holistic in nature as it emphasizes more on
students’ capability in each stage of portfolio assessment. The model discusses on the issue
of validity of the assessment. Validity of the assessment is ensured when the tasks given are
in line with the learning outcomes. Although the model emphasizes the importance of
validity but it did not discuss about the learning outcomes which is crucial for portfolio
assessment. Teachers can achieve validity if they provide tasks for students to do after each
lesson to check whether or not they have achieved the learning outcomes. The third stage
proposed in the model is interesting as it allow students to get involved in the assessment
process which will show them the progress they have made over a period of time.

o) Staehler (1994)

The following model is proposed by Staehler (1994). This model is to be used to reveal to the
student and instructors, via observation of multiple examples of performances, in different
times and contexts, how the students is developing as a learner. It also consists of a variety of
performance-based assessments and uses specific criteria and authentic (real life)
materials/activities as shown below:

Identify essential skills

Provide instruction: meaningful learning activities

Assess based on performance: What a student can do based on instruction?
Score performance based on rubrics (internal standards)

Provide specific feedback on performance: analysis and self-reflection
Provide opportunities for practice: repeat performances/multiple contexts
Collect evidence of “best efforts” in a portfolio

Evaluate contents of portfolio using proficiency guidelines (global
assessment/external standards)

S

The model proposed by Staehler (1994) is unique in the sense as it assesses students based on
performance after instruction. This helps the teachers to improve instruction and prepare
materials based on students’ the performance. The teachers can be creative in preparing the
tasks for portfolio assessment. Based on the students’ performance, the teachers can also
adjust the difficulty level of the tasks according to the students’ level of language
competence. Continuous feedback on students’ performance will promote teach-student
collaboration. It also gives students an opportunity to correct their work, improved and
succeed in their work.
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2.3.1 Different Types and Purposes of Portfolio

There are many different types of portfolio, each of which serves one or more specific
purposes as part of ESL classroom assessment such as showcase, process and documentation

portfolios (Widiatmoko, 2005; Barootchi & Keshavarz, 2002;Genesee & Upshur, 1996;
Paulson et al., 1991):

a. Showcase portfolios are best used for summative evaluation of students’ mastery of
curriculum outcomes. It includes students’ best work, determined through a
combination of student and ESL teacher selection. Only completed work is included.
In addition, this type of portfolio is compatible with audio-visual artifact
development, including photographs, videotapes, and electronic records of students’
completed work. This portfolio also includes written analysis and reflections by the
students upon decision-making processes used to determine which works are
included.

b. Process portfolio documents all facets or phases of the learning process. They are
particularly useful in documenting students’ overall process. It shows how students
integrate specific knowledge or skills and progress towards both basic and advanced
mastery. Additionally, the process portfolio emphasizes students’ reflection on their
learning process, including the use of reflective journals, logs, and related forms of
metacognitive processing.

c. Documentation portfolio, also known as the working portfolio, involves a collection
of work over time showing growth and improvement reflecting students’ learning of

identified outcomes. This includes everything from brainstorming activities to drafts
to finished products.

Part IV

2.4 Past Studies on Portfolios as an Assessment Tool and its Relevance in Framing this
Research

Literature revealed to that portfolio assessment is a significant learning, teaching and
assessment tool. Portfolio assessment can be used as an integral part of learning as it provides
students with opportunites to overcome their weaknesses (Barootchi & Keshavarz, 2002).
Portfolio assessment is not about a final exam, but a learning experience that is part of the
ongoing course and serves as a guide to the student as well as the teacher (Wing-Sze, 2007).
Portfolio assessment is different from traditional assessment in that it provides feedback
which contribute toward students’ progress, self-assessment and self-reflection (Tabatabaei,
2012). There are many elements involved in interpreting students’ perfomance based on the
portfolio, O’Malley and Pierce (1996) for instance, describe three essential elements of a
portfolio which can be used to intrepret students’ portfolios. Three prominent features of a
portfolio assessment which are samples of student work, student self-assessment, and clearly
stated criteria. The portfolio provides criteria for identifying student achievement in learning
which will improve the teaching and assessment process for the teachers. The teachers will
interpret each student’s ability based on the marks given for each activity in the portfolio,
students” individual performance. and also their personal contribution in terms of delivering
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and sharing of ideas during classroom discussion. The evaluation form provides some
valuable information in terms of how students acquire learning in the classroom.

2.4.1 Sample of student work

To elaborate, sample of student work represents a reflection of students’ work and their
learning development over time. The content of the portfolio may depend on either students’
or teachers’ preferences, but they are designed to reflect either the purpose or instructional
goals. Additionally, Tierney et al. (1991) indicate that the whole point of having portfolios is
‘to individualize them as much as possible, to attune them to the needs of classroom goals
and to the individual students as well.”

2.4.2 Student self-assessment

A portfolio allows students to assess, reflect and monitor their progress toward learning, thus
providing the motivation for independent learning (O’Malley & Pierce, 1996). Wolf (1989)
posited that students become more concerned with their work when they know it is in
relation to learning goals; they expand their perspective of what is being learned and regard
learning as a developmental process. However, there are some reservations pertaining to self-
assessment. Many teachers are not comfortable with the idea of students assessing
themselves because this involves relinquishing too much control to students. Therefore,
teachers as well as students must understand the motivation behind employing portfolio if
they want to make use of it.

2.4.3 Clearly stated criteria

A portfolio requires tasks that will enable students to use and demonstrate a broad range of
abilities of their learning which is formative in nature. Thus, clearly stated criteria are crucial
in interpreting students’ performance in learning. The stated criteria cover the daily lessons
taught by the teacher which help the students to organize their work and systematically
collect relevant information or artifacts that document growth and progress (Johnson, Mims-
Cox, & Doyle-Nichols, 2006). To facilitate the assessment process, it is crucial for the
teachers to understand what the teachers’ and students’ portfolio entails (Mohtar, 2010).
Setting up clear criteria for assessment is very important when introducing the use of
portfolios (Zhang, 2009). Although there is no single correct way to develop portfolio
programs, in all of them students are expected to collect, select and reflect (Zhang, 2009).
With portfolios, the teacher needs to make very clear to the students the criteria for
assessment (Campell, Melenyzer & Nettles et al., 2000; Gnensee & Upshur, 2000). These
criteria should not only be made known to the students but also can be discussed and built
jointly with the students (Zhang, 2009). For example, both the teacher and the students will
agree on the inclusion of all the required entries, the quality of the final products, seriousness
of revisions, depth of reflection, layout and design and keeping up to the time schedule
(Smith 2002). This is supported by Hanson & Gilkerson (1999), there are several criteria
portfolio assessment must meet. The portfolio must (1) be clearly linked with an instruction
objective, (2) be an ongoing assessment system, (3) avoid becoming a teacher-manufactured
document, and (4) be performance based and emphasize purposeful learning. Chen (1999,
2000) conducted a study and described how portfolios are collected, used and evaluated,
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along with tasks demanded, plus pedagogy and assessment in curriculum. One survey
conducted by Kang Hsuan Education Magazine (Central Daily News, Jan. 17, 2002) showed
most teachers highly confused about implementing the Grade 1-9 Curriculum. Hanson &
Gilkerson (1999) reported that there are several criteria portfolio assessment must meet. This
is supported by Herman and Winter (1994) that based on self-reports from teachers and
others implementing portfolios appears to have positive effects on instruction. At the same
time, for successful implementation of portfolio assessment, the teachers need to have an
ongoing training and support (Aschbacker, 1993) and the need for professional development
in understanding how to use alternative forms of assessment (Copeland, 1999). This is also
supported by (Burke, Forgerty, & Belgrad, 1994; Epstein, 2001; Educational Technique
Department, 1996; Fina, 1992; Moonkum, 2000; Morin, 1995; Pearson Education
Development Group, 2001; Poowipadawat, 2001; Prawarnpruek, 1997; Punngam, 2000;
Saereerat, 1997; Siladech, 1997; Hanson & Gilkerson, 1999) that there are several criteria
portfolio assessment must meet. The portfolio increase student’s learning motivation and
confidence as the previous research indicated (Murat & Sibel, 2010). Completing and

demonstrating a portfolio task make students feel accomplishment and confident (Huang,
2012).

2.4.4 Portfolio as an assessment tool

It is important to inform and explain to students the purpose and benefits of using portfolio as
a classroom assessment tool. The use of portfolio as an assessment tool allows teachers to see
the real ability and potential of their students. This is in congruent with the definition of
portfolio as a collection of work done over a period of time to measure progress (Johnson,
2006).Portfolio requires a procedure in which students will be assessed on what they have
discussed and learnt in the classroom. It is a beneficial measuring tool that can be used with
students or with teachers in training (Banfi, 2003; Newman, Smolen, & Lee, 1995). The
learning outcomes of each .lesson are identified to ensure that the assessment tasks are
carefully designed so that the students have an idea to relate them to their own learning goals.
Students need some space to reflect on their own work and examine how portfolio creates
ways to collect evidence of their learning. When teachers distributc assessment tasks to
evaluate student performance at the end of lesson, the students are given an opportunity to
evaluate and improvise their approach to the task at hand over time (Rea, 2001).

Husseinali (2012), who examined the validity of using portfolios as an L2 (second language)
assessment procedure and to ascertain the effectiveness of portfolios as an L2 learning tool,
provided a detailed explanation on the use of portfolio as an assessment tool. The portfolios
were graded weekly to record each student’s progress and to encourage active participation
in the small group meetings on an ongoing basis. The portfolios replaced weekly quizzes,
which counted for 30% of the final grade and were marked using a holistic approach
focusing on comprehension. The researcher included weekly tasks, task types, and the
specific tasks selected for grading each week. This helped the readers to understand the key
structure of the portfolio which was the inclusion of an “activity form” designed to make
portfolios more structured and uniform for all students. Two-tailed Pearson correlation tests
were run to find out if there are any significant correlations between portfolio grades and
traditional written test grades. The test results show that portfolio grades significantly
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correlated with written test grades (» =.86, p< .001). Similarly, portfolios grades significantly
correlated with oral interview grades (r = .86, p< .001). These results indicate that portfolios
are a reliable assessment tool in L2 instruction. This finding is significant in validating using
portfolios for L2 assessment. However, the study has missed an important aspect in the
methodology which was to hear the inner voices of the students experiencing portfolio
assessment. The study would have been more significant if the researcher complemented his
findings with data from student’s in-depth interviews and reflections. The data from student
interviews will help readers to understand students’ responses to portfolio as an assessment
tool and how this assessment has improved their learning specifically in which ways. It
would be interesting to note if the research propose questions pertaining to the effectiveness
of portfolio assessment as opposed to the traditional assessment. Furthermore, it is crucial to
find out how students feel about compiling portfolios and their experiences throughout the
assessment process.

A study conducted by Fook and Sidhu (2010) to explore students and teachers’ perceptions
of having portfolio assessment in English as a Second Language (ESL) classrooms utilized
two sets of questionnaires and interviews to collect their data. Their questionnaire findings
revealed that students noticed the effects of portfolio assessment in their performances and
the student interview data showed that the portfolio assessment had helped write more essays
and this helped them improve their writing abilities. All in all, they realized that the portfolio
assessment had positively affected their performance in writing English essays. This
confirmed the claim made earlier by Sidhu, Chan, and Hazadiah (2007) that an authentic
assessment could make the students recognize their strengths and limitations. Combinations
of qualitative and quantitative method were used to get further insights into the students and
the teachers’ perceptions on relevant tasks that could be carried out in portfolio assessment.

2.4.5 Portfolios as an 1.2 Learning Tool

Portfolios have positive and lasting impact on L2 learning (Ghassan, 2012). Students keep a
collection of their work in a folder as a result of their teacher’s instructions to collect
evidence of learning. Thus, portfolios allow students to achieve language goals which will
boost self-confidence specifically pertaining to their ability to learn (Little, 2002, 2009).
Moreover, students become aware of how adaptable the portfolios can be as a L2 learning
tool, giving them a sense of control over their own learning in terms of content, level, and
pace confirming results reported in Nunes (2004). Portfolio is considered a purposeful
collection of student work that show the student’s effort, progress, and achievement in a
given area as it not only provides a source for assessment but also enhances learning
opportunities (Hashemian & Azadi, 2011). A variety of activities in the portfolio will provide
students with a sense of satisfaction and empowerment in the attainment of their goals. When
students are motivated to take charge of their portfolios, indirectly they become active and
responsible for their own learning. Portfolios have been used in Japan as an alternative
assessment (Mineishi, 2002). Apple and Shimo (2005) in their study investigated the
perceptions of students at two universities in western Japan pertaining to portfolio use in their
writing. The students agreed that via portfolios they were able to have their learning
processes assessed and were provided the chance to reflect on their own work. They were
also able to get ample feedback from their peers and instructors, enhance cooperative
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learning and increase motivation. Tabatabaei and Assefi (2012) investigated the effect of
portfolio assessment technique as a teaching, learning and assessment tool on writing
performance of EFL learners. The students agreed that portfolio assessment had a positive
significant effect on students’ overall writing. Their findings were consistent with Moya and
O’Malley (1994) who have suggested that a single measure is incapable of estimating the

variety of skills, processes, knowledge and strategies that combine to determine student
progress.

This study reported that portfolio assessment has a significant positive effect on EFL
learners’ writing sub-skills which is completely compatible with the study of Krigere and
Sardeiko (2000) which indicated that portfolio assessments were used as an effective tool for
developing language skills in general and writing skills in particular. These results are
congruent with the study of Aly (2000) that the students in experimental group could
recognize their weak points (skills) in writing and develop as writers. In short, portfolio
assessment facilitated the students to increase their ability to learn and improve writing skills.
Teachers should use the appropriate strategy using portfolio for learning as it could help the
students to see the potentials of portfolio in terms of providing them with authentic
information about their own progress. lzadi and Hakhverdian (2014) in their study
investigated the effect of portfolio assessment versus peer-assessment on writing ability of 50
Iranian Intermediate English as Foreign Language (EFL) learners. The study was aimed to
determine any possible differences in the effects of peer-assessment versus portfolio
assessment on the writing ability. The findings revealed that there was a significant
difference between portfolio assessment group’s mean scores on the pretest and posttest of
writing. Although the findings of the study are consistent with Elahinia’s (2004) and
Yurdabakan and Erdogan’s (2009) findings that portfolio assessment significantly improves
students’ overall writing ability, but the results of the this study did not confirm with Berg’s
study (1999) which indicated that peer-assessment is a means of aiding EFL students’ writing
development. As a result, Cassidy (2006) suggests that peer-assessment works best when
learning aspects associated with assessing peer work is introduced and stressed earlier rather
than focusing on the allocation of marks and feedback.

Alderson & Wall (1993) suggest that assessment can influence student learning in positive or
negative ways. Portfolios, as a form of alternative assessment, are thought to be capable of
enhancing student learning (Biggs, 1999; Smith & Yancey, 2000). A study conducted by
Czura (2013) with students of lower secondary school to determine whether portfolio
assessment contributes to the development of autonomy in adolescent learners revealed the
implementation of portfolio assessment failed to affect the overall level of learner autonomy.
She reported that introducing one selected pedagogical procedure does not suffice to foster
learner autonomy. Teachers have to be ready to pass a portion of their autonomy to the
learners, who, in turn, need to know how to use the privilege judiciously. The findings
revealed the emergence of certain autonomous behaviors in the group exposed to portfolio
assessment; for instance, the learners were able to establish and implement assessment
criteria or apply diverse to be task-specific were not transterred to other spheres of classroom
teaching; consequently, they were not fully developed learning materials without the
teacher’s assistance. Unfortunately, these elements that appeared to be task-specific were not
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transferred to other spheres of classroom teaching; consequently, they were not fully
developed.

However, a similar study was conducted by Chen (2009) found that students favored the
portfolio system, considering the learning tasks conducive to their learning, and portfolios to
be good tools to examine their learning process and improve their learning methods.
Research evidence also suggests portfolios as a potent device to gauge students’ effort,
achievement, improvement, and self-evaluation (e.g. Chen, 1999, 2000; Far & Tone, 1994;
Hamp-Lyons & Condon, 2000; Hsieh et al., 2000; Newman & Smolen, 1993; Smolen et al.,
1995).

A study conducted by Huang (2012) with a class of 31 first-year English education majors
revealed that student have positive attitude toward the use of the portfolio assessment. The
study reported portfolio assessment developed students’ language competence, enhanced
their cross-cultural knowledge and promoted their learning autonomy and motivation. Past
researches has indicated that using portfolios in foreign language education benefits the
students: offering a multi-dimensional perspective of student progress over time, promoting
self-reflection and learner autonomy and integrating learning, teaching and assessment
(Delett, et al., 2001; Banfi, 2003; Yang, 2003; Allen, 2004; Nunes 2004; Bahous 2008, Lo
2010 etc). Portfolio does not only help the learner to understand and extend learning, but
make the teachers to gain insight about learning and the learner, and thus being able to adopt
a more learner-centered practice (Huang, 2012). The portfolio provides students an
opportunity to demonstrate their work, effort, ideas and learning processes. By doing so, the
teachers are able to provide some descriptive and encouraging feedback to the students. This
promotes students’ learning motivation. Furthermore, creating a portfolio fostered
collaborative learning environment. Some activities as portfolio celebration helped students

learn some learning method from others and develop their own meta-cognitive skills (Huang,
2012).

2.4.6 Portfolio for self-reflection

Reflection is considered to be an important part of the learning process. Reflection is known
as one of the important features in the use of portfolio, “with reflection, the portfolio can
become an episode of learning; without reflection, the portfolio may be little more than an
exercise in amassing papers” (Wolf & Dietz, 1998, p. 14). Portfolios must demonstrate some
features to be considered as good examples of alternative assessment (Khodadady &
Khodabakshzade, 2012). Students’ reflection is one of those features which have been
highlighted (Lynch & Shaw, 2005). Sliogerine (2012) used students’ reflection analysis in
portfolio at Mykolas Romeris University. She discovered that the language learning portfolio
implemented in legal English classes was positively evaluated by learners and acknowledged
that learning English for Specific Purposes in such an environment was effective. The
students agreed that the evaluation of portfolio-based learning had helped them to revise and
memorize legal English vocabulary. They were able to discover what they have learned,
develop questions for further study, identify learning needs and self-project their further
education. In sum, the self-reflection produced by the students was dominant evidence
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demonstrating student mastery of learning in the classroom. Through self-reflection, teachers
were able to improve their approach to instruction to cater to student needs in the classroom.

Moreover, teachers felt that by providing constructive teedback to students based on their
reflection it allows students to be engaged in the assessment process. Khodadady and
Khodabakshzade (2012) asserted that making students conscious and reflective about their
learning is a complicated task which should be made more practicable by means of a
criterion-referenced plan such as a pre-determined organized self-assessment.

2.4.7 Portfolio for Self-Assessment

A growing body of literature indicates that self-assessment and self-regulation of learning are
powerful forces that help students improve their learning (Rudd &Gunstone, 1993; Smolen,
Newman, Wathen, & Lee, 1995; Zimmerman & Martinez-Pons, 1990). Because the research
demonstrates the efficacy of self-assessment, advocates of assessment portfolios and school
reform enthusiastically support portfolios (O’Malley & Valdez Pierce, 1996). Students can
become involved in assessing their own and others’ work based on the scoring criteria, thus
focusing on the academic goals they are trying to achieve. Self-assessment makes students
more alert and more aware of their own learning especially in the how and what of their
learning. According to Kohonen (2000) portfolio assessment creates ways for promoting
learner autonomy not just by telling them that they are in charge of their learning but by
making them involved in the process. Making students conscious and reflective about their
learning is a complicated task which should be made more practical by means of a criterion-
referenced plan such a predetermined organized self-assessment (Khodadady &
Khodabakshzade, 2012). Arguments put forward by Holec (1981), Tudor (1996) and
Thomson (1996) revealed that self-assessment is an integrated part of autonomous learning.
This is because the role of self-assessment in promoting learner autonomy has been
highlighted to the extent that Hunt, Gow, and Barnes (1989) argue that without learner self-
assessment and evaluation “there cannot be real autonomy™ (p. 207). Self-assessment
promotes learner autonomy (Little, 2005). It plays a crucial role in reflective learning. There
is a need for students to understand and internalize reasons for teachers asking them to do the
self-assessment. Self-assessment is an indicator of students’ understanding of comprehending
lessons learnt in the classroom and also an evaluative account of their activities which they
have to place in their portfolios. This allows for both the teacher and student to collaborate in
the process of curriculum evaluation and provide learners an opportunity to uvse their
knowledge beyond classroom (Khodadady & Khodabakshzade, 2012).

2.4.8 Portfolio for Formative Assessment

Formative assessment can result in significant learning gains but only when the assessment
results are used to inform the instructional and learning process (Black & William,
1998).Traditional assessment such as tests display how knowledge can be memorized and
regurgitated, but portfolio assessments measure conceptual development over a period of
time. However, tests and other traditional assessments do have purposes, and can even be
included in portfolios (Davis & Ponnamperuma, 2005). Unlike a test that measures only one
type of intelligence and understanding. a portfolio is useful for comparing understanding
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across intelligences. A portfolio also allows the student to become more self-aware of his
learning process (Davis & Ponnamperuma, 2005). As Sweet asserts, “Portfolios can serve as
a vehicle for enhancing student awareness of these strategies for thinking about and
producing work--both inside and beyond the classroom” (Sweet, 1993). A portfolio teaches
self-awareness and self-responsibility, skills that will serve a person well beyond the
classroom (Davis & Ponnamperuma, 2005).

In contrast, when looking at portfolios as assessment of learning, the students submit specific
required artifacts that are mandated by the schools to determine outcomes in instruction
(Barrette, 2006).Similarly, a study conducted by Ghorrchaei et al. (2010) revealed that
portfolio assessment empowers students’ learning of English writing and emphasized the
formative potential of portfolio assessment in EFL classes. The results showed that portfolio
assessment affected the students’ achievement in their overall writing as well as their
achievement in terms of focus, elaboration, organization and vocabulary. Their findings were
consistent with Elahinia’s (2004) and Yurdabakan and Erdogan (2009) findings that portfolio
assessment significantly improves students’ overall writing ability. Furthermore the
researchers made an attempt to generate the “portfolio culture” so that students can be
engaged in the process-based reflection. The students perceived the value of writing
portfolios in linking assessment. Another interesting theme emerging from their study was
the awareness of writing. Using portfolios enabled students to identity their weaknesses in
writing and they seemed determined to solve their writing problems.

2.4.9 Portfolio for Self-directed learning

Students are aware that the portfolio is representative of their own growth and effort in
learning. Keeping a portfolio involves responsibility; in the whole process of the portfolio
assessment the students are required to be involved in the decision-making along with the
teacher. Portfolios can enhance the assessment process by revealing a range of skills and
understandings on the students’ part by getting them involved in the assessment process. In
addition, portfolio assessment has a potential to demonstrate students’ learning process and
learning product over time. As a result, portfolio gives detailed information about students’
development in the learning process to the teacher and students themselves. Portfolio
assessment enables students to reflect on their real performance, to show their weak and
strong domains and to observe students’ progress during the learning process, and
encourages students to take responsibility for their own learning. Hung (2006) in his study
found that compiling electronic portfolios promoted learners’ self-assessment practice and
thus encouraged self-directed language learning. Self-assessment exposes students to an
effective language learning strategy that encourages autonomy language learning as it allows
language learners to assess their learning process which in return facilitates them to stay
focused on their own learning (Chamot & O’Malley, 1994; Chen, 2005; O’Malley& Pierce,
1996; Oscarson, 1997) as cited in Hung (2006). Fundamentally, learners need the exposure
and opportunity to assess their own learning so that they can focus on their own learning and
not depend so much on their teachers Harris (1997).

A portfolio boosts the student’s autonomous learning ability. By compiling a portfolio,
students are able to set goals, reflect on their learning results and monitor their progress,
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conduct self-assessment and peer-assessment by consulting the given criteria with the
teacher’s guidance. These experiences provide students an opportunity to discover their
personal strengths and weaknesses (Delett et al., 2001) and enable them to develop a better
understanding of learning and assessment, enhance their self-reflection ability and learner
autonomy (Alabdelwahab, 2002; Lo, 2010), thus making them more capable and accountable
to plan and direct their learning. Keeping a portfolio means students are more disciplined
toward their own work. It also coincided with the previous research that compiling the
portfolio also helped students to extend their learning approach and explore new learning
materials from the Internet, instead of just limiting themselves to learning in the classroom or
from textbooks (Lo, 2010).

A study conducted by Ocak et al. (2009) found that teachers, parents and students were of the
opinion that portfolio use is prominent in learning, but it is time consuming. In comparison to
the paper-pencil test taking place in a short time, portfolio preparation takes more time. They
further asserted that students felt comfortable with having a longer time to do their work and
show their progress. However, according to Gilman and Hassett (1995) as cited in Ocaket al.
(2009), portfolio helps both students and parents to understand the learning process. Parents
and students would not be able to interpret marks and academic progress based on one single
mark.

2.4.10 Portfolio Contents and its Relevance to Learning

A study conducted by Bahous (2008) explored the use of the portfolio as a sole assessment
tool for an upper level language arts course at an English-medium University in Lebanon.
The teacher devised a special syllabus based on the teacher/learning of text discourses and
other language tasks emphasizing skills to improve the English language of the learners.
Only students’ portfolios were used to evaluate students’ work. The learners worked on
various tasks. Learners had to self-reflect on each task, have a one-to-one conference with the
class teacher and assign a letter grade to their work. Resulis indicated that although using
only portfolios for assessment purpose was a rather difficult task, it was still more etfective
than traditional assessment. Working on self-assessment portfolios actively engaged learners
in the learning process.

A study conducted by Brady (2001) has shown that portfolios emerged comparatively as an
assesstnent and reporting strategy in New South Wales. The purpose of the study was to
ascertain teacher interpretations of the purpose of portfolios, to identify what teachers include
as contents, to determine how portfolios are used to assess and report, and to examine the
mmpact of portfolio use on one school’s assessment and reporting practices. The study was
conducted in two phases: a quantitative study involving a survey and a qualitative study
involving a case study of one school. The survey was admimstered in 64 primary schools in
eight non-contiguous school districts selected. The researchers surveved 950 teachers and 9
teachers were interviewed, each for approximately 45 minutes.

The results indicated that teachers regard portfolios as strategic collections of student work
demonstrating the achievement of the outcomes, particularly in English and Mathematics,
and that student self-assessment and teacher collaboration in content selection are not yet
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developed. Teachers are significantly more likely to report with portfolios than to assess by
them. This can be further explained by teachers’ perceptions of it as an instrument of
accountability as it provides tangible ways of demonstrating to parents, other teachers and
also students the achievement of outcomes. Teachers also made a clear distinction between
the portfolio and as a mere collection of student work, and a “strategic” collection of student
work. Teachers were significantly more likely to view the portfolio as a strategic collection
of student work than just a collection of their work. They also view the portfolio as a means
of demonstrating outcomes than just a collection of student work. It was found that another
factor that led by the recency of portfolio development is that of teacher determination of
portfolio contents. The study indicated that student determination of portfolio was low in
discussion/collaboration between teacher and student in selecting work.

2.4.11 Portfolio for writing purposes

Wang and Liao (2008) in their study investigated student satisfaction of portfolio assessment.
They reported that students under portfolio assessment experience greater satisfaction in
writing class than those under traditional test assessment in terms of instructional objective,
instructional material/method, teacher’s qualities, class climate/environment, assessment, and
overall satisfaction. They also found that students had demonstrated positive responses to the
instructional material and method because writing portfolios can serve as a means for
interweaving instruction and assessment. Teachers can use portfolio assessment to collect
students’ data systematically so that they can adjust their teaching strategies or class
instructions. The teacher can make good use of portfolios to empower students to take
responsibility for their learning process. Hence, the portfolio assessment helped the teacher
guide the whole writing class toward learner-centered instruction rather than teacher-centered
instruction. Furthermore, the portfolio assessment helped students become much more
retlective about their studies.

Al-Serhani (2007) investigated the effect of portfolio assessment strategy to teach and assess
performance of EFL third year students enrolled at the 3rd secondary school. The purpose of
the study was to determine whether a specific portfolio assessment strategy model was
effective in helping students to improve their English writing performance in general and
writing product skills and writing processes in particular. Findings indicated a statistically
significant increase in the students’ use of writing processes as a result of the portfolio
assessment strategy. Moreover, a positive correlation between the students’ scores
(experimental group) scores in the portfolio and their English writing test scores was
reported. The findings of the post-administration showed a remarkable improvement in
English writing performance of the portfolio group students in general and in the writing
product skills in particular as compared with the non-portfolio group. She found a
statistically significant increase in the students’ use of writing processes as a result of the
portfolio assessment strategy. She further added that assessment should be an integral part of
everyday teaching practices involving students.
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2.4.12 Portfolio for Continuous Assessment

Chan et al. (2010) explored students’ and teachers’ perceptions of using portfolio as an
assessment tool in English as Second Language (ESL) classrooms. A qualitative case study
method was carried out in their study in order to learn about portfolio assessment in ESL
writing classrooms within the selected population. Ten ESL teachers were involved with the
integration of portfolio assessment process in their classes and asked to answer the
questionnaires. From the interview conducted with two selected teachers, the positive
outcomes of using the portfolio assessment and challenges in using it were identified.
Teachers reported that they had more fun ways of carrying out the teaching and learning
process in their ESL classroom.

Tahriri, Sabet & Aeineh (2014) investigated the effect of portfolio assessment on idiom
competence of Iranian EFL learners. Thirty students from upper-intermediate level of
English proficiency took part in this study. They were chosen through convenience sampling
from a language institute in Rasht, Iran. They were randomly divided into experimental and
control groups. The experimental group was intended to create a portfolio and put their
writing samples, in which idioms were used, in the portfolio. They were involved in the
process of self-and-peer assessment. The teacher also provided them with feedback and
comments. However, the control group received a kind of traditional instruction. In other
words, the control group used the idioms in their writing without receiving any comments
and delivered it to their teacher to be scored. The treatment lasted for ten sessions and a post-
test was administered in the end. Independent samples t-tests were used to analyze the data
gathered from the pretests and the posttest. The findings indicated that there was a
statistically significant difference between the two groups in terms of idioms and portfolio
was found to be able to improve students” knowledge of idioms. The findings of this study
revealed that using portfolio, as a kind of alternative assessment, may help students to
overcome their problems in writing and may enhance their learning in a period of time.

Berimani and Mohammadi (2013) in their study investigated the effect of portfolio
assessment on vocabulary learning of Iranian intermediate EFL learners and reported similar
findings with Tahriri, Sabet & Aeineh (2014). Both studies concluded that using portfolio as
an alternative assessment improves learners’ vocabulary learning. A study conducted by
Khodashenas, Kishani Farahani and Amouzegar(2013), on the effect of portfolio keeping on
the improvement of advanced EFL learners’ writing ability revealed that the portfolio
assessment had a positive effect on learners’ overall writing and their achievement in terms
of focus, elaboration, organization and vocabulary.

Ghoorchaei, Tavakoli and Nejad Ansari (2010) investigated the effect of portfolio assessment
on essay writing. The researchers conducted semi structured interviews in order to find out
students’ views about portfolio assessment. Four students with higher writing scores and four
students with lower writing scores were selected to participate in the interview. By analyzing
transcription of the interviews, three different themes were identified, namely writing
achievement, use of reflection and awareness of writing. The results of quantitative data
analysis revealed that portfolio assessment had a positive effect on the participants’
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achievement in their overall writing ability as well as their achievement in sub-skills of
focus, elaboration, organization and vocabulary. The findings of this study is also in line with
Tahriri, Sabet & Aeineh (2014) findings that portfolio provides opportunities for the learners
to assess themselves regularly. Teachers can introduce portfolios in their classes to help
students be aware oftheir learning process.

In their study, Hosna & Ghabanchi (2014) highlighted the humanistic-transformational
perspectives via portfolio assessment which offers a conceptual framework for teaching and
assessment. Their study explored the effect of portfolio assessment on EFL learners’ reading
comprehension ability and motivation in the context of Iran. A quasi-experimental design
comprising the pretest-treatment-posttest paradigm was employed. A self-report assessment
was also utilized to increase the credibility of the motivation test. The result obtained from
Mann Whitney U tests and t-tests revealed that portfolio assessment as a constructivist
strategy empowers participants’ reading comprehension and motivation. The study discussed
and used the constructivism theory of how teachers can employ alternative assessments in
order to offer the learner’s cognitive and affective feedback. Altinay et al. (2008) claim that a
portfolio as a constructivist strategy enhances the learners’ transferable skills so that the
learners can use the skills such as reflection, critical thinking and assessment more
professionally in the real life situation. Nowruzi and Nafisi (2010), examined the influence of
portfolio assessment on Iranian students’ skills, highlighted the positive effect of portfolio
development of concept map on improving the learners’ language ability. The background of
the study is similar to Malaysian context as the traditional testing culture is still prevalent in
English classes. To alleviate the problems inherent in this regime, teachers can gain a wealth
of information via alternative assessments. According to Brown (2004), the alternative
assessments such as portfolio assessment might foster humanistic and constructivist
atmosphere in language learning and teaching. The findings of this study have a significant
effect on the participants’ reading comprehension ability. Concerning the students’
motivation in reading comprehension classes, the result of Mann-Whitney u test, comparing
the performance of the two groups on the motivation questionnaire, revealed that the
experimental group’s motivation was importantly higher than the control group. The self-
report instrument also illustrated the same result and the students reported that portfolio
assessment promoted their motivation toward reading comprehension classes. It can be
concluded that portfolio assessment has a positive effect on their reading comprehension and
motivation. Thus, portfolio assessment could be regarded as a tool (Vygotsky’s terminology)
in enhancing reading ability and motivation of the participants. The fact is that portfolio
assessment could affect both psychological and cognitive ability. In this regard, motivation
and reading comprehension were concerned as they are very important variables in academic.

Portfolio assessment fosters collaboration, learners” agency and autonomy that may
contribute to enhancing motivation and language learmning (Hosna & Ghabanchi, 2014). The
other merit of portfolio-based instruction in teaching reading comprehension is that students
can reflect on their own artifacts (Hosna & Ghabanchi, 2014). It can also improve their
transferable skills such as reflection, critical thinking, cooperation and assessment (Altinay et
al., 2008; Keshavarz, 2002; Tsagari, 2004) settings. Additionally, motivation was evaluated
in reading comprehension classes. In brief, the findings of this study corroborate Yang
(2003), Brown and Hudson (1998); Porter and Cleland (1995) who claim that portfolio
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assessment is influential in the English as a foreign language/EFL context. It is also in line
with Crosby (1994, in Nezakatgoo, 2011), who highlights the significant role of PA in
promoting motivation.

2.4.13 Portfolio for learning accountability

Educational portfolios allow students to think critically, and also become active, independent
and self-regulated learners (Bergman, 1994). Such portfolios reflect authentic student
learning (Klenowski, 1998). Students are actively engaged in their work and they understand
the purpose of doing it. They are able to develop their ability to self-assess and thus
understand their strengths and weaknesses. They can then correct themselves, improve and
eventually succeed in their work. The use of portfolio promotes feedback during the learning
process specifically during conferences with the teacher.

Students are also required to reflect on what they have learned, the problems faced in
learning, and strategies they would take to improve their learning. They could do this with
the collaboration of their teacher or peers. Mokharti and Yellin (1996) found that the
majority of their elementary education candidates reported that the use of portfolio
assessment promoted more collaborative learning (86%), increased student reflection (71%),
and aided in the establishment of a psychologically secure environment in the classroom
(63%). During a study in Hong Kong, Klenowski (2000) observed the following trends in the
reports of pre service teachers who developed a portfolio: a) an impact on the development of
presentation, questioning, and teaching skills; b) increases in self-evaluation skills; and c)
improvements in independent learning. In addition to the benefits for candidates, Klenowski
reported that portfolio assessment might also benefit course instructors. The use of portfolio
assessment not only influenced the pedagogical skills of pre service teachers in his study, but
the pedagogical and reflective skills of the instructors in the program were also improved.
Dollase (1996) noted that the use of portfolios can also enable future teachers to improve
skills such as organization and self-monitoring, but, they must be used effectively.

2.4.14 FElectronic Portfolio

The advent of technology in the educational field has brought in electronic portfolios. Today,
computers are utilized for storing portfolios because they can effectively store huge
quantities of content and they can support and guide the portfolio process (Wade, Abrami &
Sclater, 2005). An e-portfolio is an organized compilation that demonstrates knowledge,
skills, values, and/or achievements and that comprises reflections or exegesis which
articulate the relevance, credibility, and meaning of the artifacts presented (Love & Cooper,
2007). E-portfolios have been shown to be a valid way to record student progress, encourage
greater student involvement in the learning process, display work samples, and provide a
method of learning outcomes assessment and curriculum evaluation (Buzzetto-More, 2006).
Buzzetto-More (2010) conducted a study on a group of students in an institution that
examined the implementation of an electronic portfolio project used for summative
assessment. The findings revealed that the portfolio project helped students better understand
learning goals, think about what they have learned in college, and reflect on the knowledge
and skills they have developed. The students agreed that e-portfolios encouraged them to
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think critically about what they have learned and at the same time the students also shared
about the drawbacks of student portfolios which were time consuming, difficulties with
system usage or a lack of guidance and problems with locating resources/artifacts. Hung
(2006) implemented an electronic portfolio project for one semester on an EFL class of 39
graduate students in Taiwan. The research findings revealed that the learners perceived
electronic portfolios as a learning and assessment tool, specifically for raising meta-cognitive
and affective awareness and providing multi-dimensional perspectives on evaluation.

2.5 Summary

This study is perceived from the social constructivist point of view that is further
strengthened by aspects of learning for better assessment in the classroom. By having this
view as the foundation of my study, [ hope to see how portfolio assessment assists ESL
teachers in assessing students’ learning in the classroom. The next chapter will present the
research design, methodology and data analysis of the present study.
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CHAPTER 111

METHODOLOGY

3.0 INTRODUCTION

This chapter is aimed at discussing the research design, procedures and methods proposed to
address the research and its research problems. The main purpose of this study is to
understand and investigate ESL teachers’ implementation of portfolio as an assessment tool
in the classroom. This study is specifically concerned with the ESL teachers’ implementation
of portfolio as an assessment tool in the classroom, effects of portfolio assessment on ESL
student learning, factors that influence implementation of portfolio as an assessment tool and
to propose a model of portfolio assessment based on the techniques ESL teachers use in
implementing portfolio as an assessment tool. The procedures that would be employed to
achieve the purpose of the study are described in the following section. The descriptions
would include the research design of this study, the rationale for adopting a qualitative study,
the selection of participants, data generation, multiple sources of data collection, explain the
framework of the study and the strategies to elicit data, and ethical issues and ways to

address them, strategies employed to establish trustworthiness and finally, details the process
of data analysis.

3.1 Research Design

The study was a qualitative one as it was an attempt to understand human experience.
Qualitative case study is an approach to research that facilitates exploration of a phenomenon
within its context using a variety of data sources. This ensures that the issue is not explored
through one lens, but rather a variety of lenses which allows for multiple facets of the
phenomenon to be revealed and understood (Baxter & Jack, 2008).

According to Yin (2003) a case study design should be considered when: (a) the focus of the
study is to answer “how” and “why” questions; (b) you cannot manipulate the behaviour of
those involved in the study; (¢) you want to cover contextual conditions because you believe
they are relevant to the phenomenon under study; or (d) the boundaries are not clear between
the phenomenon and context. The case is defined by Miles and Huberman (1994) as, “a
phenomenon of some sort occurring in a bounded context. The case is, “in effect, your unit of
analysis” (p. 25). For this study, a case study was chosen because the case was the
implementation of portfolio as an assessment tool by the ESL teachers, more specifically the
implementation and classroom settings. It was in these settings that the implementation of
portfolio as an assessment tool by the ESL teachers were developed and utilized. It would
have been impossible for the researcher to have a true picture of the implementation of

portfolio as an assessment tool by the ESL teachers without considering the context within
which it occurred.

This study employed a case study design which was descriptive in nature and the focus was
on a natural setting which was the classroom. It was interested in the meanings, perspectives
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and understanding by investigating the implementation of portfolio as an assessment tool by
the ESL teachers in the classroom.

To reiterate, this study aimed at investigating how ESL teachers implement the portfolio
assessment in the classroom in a qualitative manner. Merriam (2009) stated that the
qualitative method offers greater opportunities for conducting exploratory and descriptive
research that uses the context and setting to search for a deeper understanding of the person
being studied. The learning context is the Malaysian Secondary School classroom. This will
provide the scope of study which will direct the researcher into understanding and
investigating the implementation of portfolio as an assessment tool, the role of teachers in
motivating students to participate in the portfolio assessment process, portfolio activities in
the form of worksheets that will be graded, and classroom discussions that encourage
interaction among students leading to meaningful constructive knowledge and, the concept of
social constructivism in using portfolio as an assessment tool. '

Carrying out research in classrooms reveals the relationship that exists among the artifacts
that provide rich information about the implementation of portfolio as an assessment tool in
the class. The artifacts depend on the classroom events that take place. This study utilizes the
classroom as the context for the purpose of collecting data specifically about the teachers’
implementation of portfolio as an assessment tool in a social setting specifically for their
students to bring about effective results in learning. The implementation of portfolio as an
assessment tool takes place inside the social context which is the classroom; therefore by
using the classroom as the social context, it permits an in-depth inquiry into the organization
of the classroom as ecology itself (Allright & Bailey, 1991). This is supported by researchers
in portfolio assessment who proposed qualitatively, sufficient evidence can be found showing
the richness of data established in an organized manner in classroom. Few can argue that
richness of the description of qualitative description can generate an understanding of the
phenomenon. This is evidently important as assessment is a result of the instructional
dimension, in other words, the complex and dynamic nature of the social world means that is
unfeasible to make an absolute claim of a phenomenon as there are many factors operating
within it (Taylor & Bobbitt, 2005). It is also quite impossible to say that there is one single
truth as doing this would deny the diversity of viewpoints and experience of other people
(Said, 1978). Therefore, this study acknowledges multiple truths and multiple realities. Truth
claims cannot be checked as accounts of the world not only include the records that already
exist but keep on changing and reconstituting what they aim to describe. Hence, the
knowledge gathered by the study is partial, situated and relative (Taylor & Bobbitt, 2005).
This provides a strong basis for investigating the implementation of portfolios as an
assessment tool in an attempt to answer the following research questions:

1. How has portfolio assessment been implemented in the teaching and learning of ESL in
Malaysian classrooms?

2. How do ESL students respond to portfolio assessment that is being used in the classroom?

3. What are the factors that influence the ESL teachers to use portfolio assessment for the
teaching and learning of ESL in Malaysian classrooms?
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4. What portfolio assessment models would be appropriate in implementing portfolio
assessment for the teaching and learning in Malaysian classrooms?

Thus, by investigating the implementation of portfolio as an assessment tool in secondary
school classroom validates the constructs of this study which is to understand and investigate
the implementation of portfolio as an assessment tool, students’ response toward portfolio
assessment and models teachers use to implement portfolio assessment and to describe the
learning process as it occurs within the social constructivist learning theory.

This study is perceived from an emic perspective that honors the work of members of a
group, rather than judging the actions from an etic or an outsider perspective (Green &
Nixon, 2002; Merriam, 2009). The design is based on a socially constructed knowledge
perspective or social constructivism (Stake, 1993 & Yin, 2003) paradigm. This paradigm
“recognizes the importance of the subjective human creation of meaning, but doesn’t reject
outright some notion of objectivity. Constructivism is built upon the premise of a social
construction of reality (Searle, 1995). One of the advantages of this approach is the close
collaboration between the researcher and the participant, while enabling participants to tell
their stories (Crabtree & Miller, 1999). Through these stories the participants are able to
describe their views of reality and this enables the researcher to better understand the
participants’ actions (Lather, 1992; Robottom & Hart, 1993). This is supported by Creswell
(2007), who states that the participants develop subjective meanings of their experiences —
meanings subjected to certain objects or things. Participants in this social context (classroom)
constructed reality, which is through the implementation of portfolio as an assessment tool by
the ESL teachers and expressed them in a variety of symbols and languages based on what
they encountered within the classroom. Hence, in the context of this qualitative case study,
reality to the participants (students) comprises of all the elements which are the
implementation of portfolio as an assessment tool in the classroom, and their experiences in
using the assessment and how teachers use this assessment to improve their teaching.
Henceforth, the aim of this research design is then to understand (or interpret) the meanings
constructed by the students about the world (portfolio assessment) that provide the context of
their experiences. It does not seek to find the connections of the variables contributing to the
context in statistical method; instead it attempts to supply the rich description of the social
settings through description (Blumer, 1969).

Case study, in its true essence, explores and investigate contemporary real-life phenomenon
through detailed contextual analysis of a limited number of events or conditions, and their
relationships. Yin (1984, p. 23) defines the case study research method “as an empirical
inquiry that investigates a contemporary phenomenon within its real-life context; when the
boundaries between phenomenon and context are not clearly evident; and in which multiple
sources of evidence are used.” It is a detailed examination of one setting, or a single subject,
a single depository of documents or one particular event (Merriam 1998; Stake 1994; Yin
1989). The framework of the research design was put into implementation by using the case
study approach. A case study focuses on just one instant of unit or subject under study and in
this context, the implementation of portfolio as an assessment tool in the classroom. It does
not look at a spectrum of educational process as a whole instead; it focuses at the core of the
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matter which is implementing portfolio as an assessment in the classroom. By using this
approach, the researcher attempts to 1) provide in-depth description of the implementation of
portfolio as an assessment tool 2) to draw an understanding from multiple sources of data as
the classroom is a naturalistic context that represents what is depicted in the classroom via
the implementation of portfolio as an assessment tool by the ESL teachers.

Merriam (2009) argues that the purpose of a case study is ‘not to represent the world but the
case’, and ‘defined by the interest in the case not by methods of enquiry.” Therefore, a case
study is not sampling research; that is posited by major researchers in the field, including
Yin, Stake, Feagin and others. What this means in the context of this study is the setting for
the case which is the implementation of portfolio as an assessment tool by the ESL teachers
in the classroom is natural and not superficially imposed by the introduction of certain
variables that are manipulated or imposed so that certain measures can be recorded.
According to Yin (1989), a case study looks at the case as a naturally occurring phenomenon.
As such it allows a microscopic look into the relationships and processes of the event that
take place within the social setting. These account to investigating and understanding the
conceptualization of portfolio as an assessment tool, as defined by Jarvis et al. (1998) and
relating the evidence available in the classroom to the educational philosophy of the
secondary school. The case study approach was adopted based on the following strengths: a)
the types of questions to be answered, b) the extent of control over behavioral events, and ¢)
the degree of focus on contemporary as opposed to historical events. Based on these
strengths, the researcher used case study research design because it is an empirical enquiry
which investigates a phenomenon in real contexts employing a variety of evidence from
different sources, such as documents, artifacts, interviews and observation, and this goes
beyond the range of sources of evidence that might be available in historical study. The
essence of education in this context asserts that human learning occurs primarily through a
socially interactive process. Henceforth, the case study approach was adopted for this study
based on the following strengths (Denscombe, 2001).

1. It allows the researcher to observe subjects within her environment, the subtleties and
intricacies of complex social situations. The examination of the data is most often
conducted within the context of its use. Relationships and social processes are central
to the understanding and hence, it allows for holistic analysis, rather than based on
isolated factors. ,

2. It allows the use of variety of research methods. The complex reality embedded in the

social context can best unraveled by using multiple methods.

It encourages the use of multiple sources of data which facilitates the validation of

data through triangulation

4. 1t is particular suitable where the researcher has very little control over events. The
main concern of the inquiry is to understand the case under study as naturally as it
comes thus, there is no pressure on the researcher to impose controls or to change the
circumstances. In sum, the design of this case study is best represented by funnel
approach (Bogdan & Biklen, 2007). It starts from a broad exploratory beginning, then
moving to a more directed plan or focus.

L2
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Figure 4: Design of a case study: A funnel approach

Figure 4 shows the research design for this study conceptualized by the researcher as a guide
to gather data. In a qualitative research, the setting and the people are dynamic; data
collection is probably done in creative ways to so there is no fixed or same way to get the
evidence of data. However, the design is useful for the purpose to excavate a single social
context which is the implementation of portfolio as an assessment tool in the classroom to
elucidate the micro processes found within the social interaction. It tries to provide an
exacting description of an event or a social setting which is the implementation of portfolio
as an assessment tool.

To reiterate, following are the research questions pertaining to this study:
Research Question 1

How has portfolio assessment been implemented in the teaching and learning ot ESL in
Malaysian classrooms? To answer this question, data from teacher’s interviews and
classroom observations were analyzed and interpreted. The interview was a semi-structured
interview designed to elicit detailed information pertaining to describing how portfolio was
used amongst students, for example, by looking at the procedures involved in developing the
portfolios. This will also answer some questions pertaining to why and when such procedures
were used.
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Research Question 2

How do ESL students respond to portfolio assessment that is being used in the classroom? To
answer this question, data from student’s interviews, student’s self-reflections and student’s
portfolios were analyzed and interpreted. These portfolios were the students’ work, amassed
over a period of time (officially, it is for one year learning school calendar). The contents of
portfolios were used to explain and describe the activities while preparing the portfolios, the

types of activities that took place and what were the means or ways used to produce the
activities or learning tasks.

Research Question 3

What are the factors that influence the ESL teachers to use portfolio assessment for the
teaching and learning of ESL in Malaysian classrooms? To answer this question, data from
teacher’s interviews were examined and interpreted to look at the factors that influence
teachers to use portfolio for their students.

Research Question 4

What portfolio assessment models would be appropriate in implementing portfolio
assessment for the teaching and learning in Malaysian classrooms? To answer this question,
data from the teacher’s interviews and classroom observations, teacher’s individual portfolios
were used to examine, analyzed and interpret.

The portfolio assessment model proposed in the study did not intend to postulate a theoretical
account from the data because this study is concerned with the context or situated action of
implementing portfolio as an assessment tool in the classroom to gain an in-depth
understanding of the assessment process (situation) from the ESL teachers’ -point of view
(meaning). The interest of the study was in the process rather than outcomes, in context
rather than a specific variable, and in discovery rather than confirmation. It is through this
understanding (Merriam, 2009) that the researcher is able to explain the implementation of
portfolio as an assessment tool by the ESL teachers and the portfolio assessment model
emerged based on the ESL teachers’ instructional processes and procedures in implementing
portfolio assessment. The model proposed was aimed at empowering future teachers who
wish to use portfolios for their students and also for researchers who intend to do an in-depth
and extensive research to extend their field of expertise in portfolio assessment. The model
which is more descriptive in nature serves as a guideline for teachers to implement portfolio
assessment simultaneously into their teaching to bring about effective students learning. The
purpose of proposing a portfolio assessment model in this study was also to initiate a set of
recommendations for ESL teachers who were concerned with monitoring and improving the
language development of ESL students. The model proposed outlined the processes and
procedures the teachers selected during the instruction. The portfolio assessment model was
developed based on the nine ESL teachers’ instructional processes and procedures which
were then transformed into descriptive models of teaching for teaching, learning and
assessment. The portfolio assessment model is descriptive in nature and was generated by the
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teachers which were based on their observations and experiences with the students in the
particular groups under study.

3.2 Sampling and Participant Selection

a) Sample selection

In deciding the sample population for this study, the researcher had identified the individuals
and sites. The need to gain access to the individuals and sites are central in a qualitative study

thus, purposive sampling was used to in order to develop an in-depth study aimed at
understanding the phenomenon. \

b) Teachers

In this study, ESL teachers who were familiar with the implementation of portfolio as an
assessment tool are the teachers who have experienced the process of assessment specifically
to track students’ learning in the classroom. Their unique experiences will contribute to the
understanding of the essence of the phenomenon as it reveals through the portfolio
implementation, their experiences in carrying out the portfolio assessment process and the
techniques they use in facilitating the portfolio implementation to develop a model of
portfolio assessment. Participants were purposefully selected through “snowball™ or “chain”
sampling (Patton, 1990). This approach “identifies cases of interest from people who know,
that cases are information rich, that is, good examples for study, good interview subjects”
(Patton, 1990, p. 182). For this study, a snowballing sampling technique was employed to
choose the participants. This technique was seen most suitable because the researcher cannot
determine which teachers have carried out portfolio assessment. The snowballing sampling
technique involves asking a participant to refer the researcher to other participants (Merriam,
1998). According to Bogdan and Biklen, 1982; Lincoln and Cuba, 1985; Merriam, 1998, the
sample in a qualitative study tends to be small and the selection of the participants is
purposive. The assumption with purposive sampling is that “the researcher wants to discover,
understand, and gain insight and therefore must select a sample from which the most can be
“learned’ (Merriam, 1998, p.61). In this study, the variability of the theoretical sample also
took into consideration the different ethnic groups: Malay, Chinese and Indian in Malaysia.
Nine ESL teachers ranging from the age 34 to late 48, with a mean of 39 years were selected
from two different districts in Perak and Selangor, teaching different levels of students in
secondary schools. The nine teachers were selected based on the willingness to participate in
the study. Furthermore, the “snowball’ or ‘chain’ sampling (Patton, 1990) was deemed most
appropriate because the researcher cannot determine which individuals had experience in
implementing portfolio as an assessment tool. All of them have indicated implementing
portfolio as an assessment tool before as a result of improving students’ learning. The reason
for choosing two different states was to ensure that the focus of the study remains reasonable
in scope. Yin (2003) and Stake (1995) have suggested that placing boundaries on a case can
prevent this explosion from occurring. Thus, the researcher selected the two states due to the
reasons: the case was bind by (a) time and place (Creswell, 2003); (b) time and activity
(Stake, 1995; and (c) definition and context (Miles & Huberman, 1994).
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Teachers were selected based on snowball sampling information as they provided crucial on
the use of portfolio as an assessment tool based on their teaching experience. This was done
via formal interviews with them. As an important figure in the classroom, teachers are
responsible in carrying out the instructional goals of the national school curriculum.
Selection of the teachers was based on personal and official contact. The personal contact
was a recommendation by a colleague who was working at the same school with the teachers.
The official contact was attained by an official letter to The Educational Planning and
Research Department (EPRD, State Education Departments (Perak & Selangor), District
Education Office (Perak & Selangor) the school authority personnel, the school principals
and the school teachers) refer to (Appendix A). A caveat in doing the selection was that it
was not easy to get the teachers to participate as respondents. Those who were willing to
participate did it voluntarily; they were the ones with the experience of using portfolio as an
assessment tool in their teaching and had provided sufficient data for the purpose of getting
some information. Thus, after examining the reality of the situation, the researcher accepted
the sample that was available and began the selection based on their wide experience being a
teacher in the school, and their knowledge on implementing portfolio as an assessment tool.
Table 5 shows brief information on the selected teachers for this study.

Table 2 Breakdown of teacher sampling

Location of school Number of English Teachers Years of Teaching Experience Gender Age

Kuala Lumpur 6 Teacher A (7) F 34
Teacher B (20) F 46
Teacher C (8) F 32
Teacher D (15) F 34
Teacher E (15) F 34
Teacher F (7) F 32

Perak | 3 Teacher G (25) F 438
Teacher H (16) F 42
Teacher | (20) F 47

The teachers were exposed to portfolio assessment when they undertook teacher training
organized by the Ministry of Education. In general, the secondary school teachers were all
well-trained in their subject area which is English. The first teacher was a female teacher who
has taught English for seven years. She is one of the main informants or t}}e key person \‘)vho
provided detailed information about the students in the school. A key informant in field
research is defined as someone with whom the researcher developed a relationship and who
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tells about, and informs on the field (Dean et al., 1967). She was selected as a key informant
was based on the following characteristics (Bogdan & Biklen, 2007; Neuman, 2007).

1. The informant is totally familiar with the culture and is in position to witness
significant events.

The informant is currently involved in the field and thus provides useful insights.
The informant can spend time with the researcher and is available for interviewing.
The informant is an expert in her own field.

The informant is committed to a common goal with the researcher.

The informant has a firsthand knowledge of the subject.

v

NN

The teachers selected for this study were exposed to teaching techniques, assessment
methods, and materials preparation for assessment. The teachers had consulted other teachers
who have implemented portfolio assessment for other subjects such as Geography, History,
Science, and Living Skills in order to equip themselves with some relevant information
pertaining to portfolio. Although their knowledge on this was not tested directly, inferences
were made based on the formal interviews the researcher had with them about their method
of teaching in the classroom and their understanding of the curriculum or syllabus.

¢) Students

In this study, there were three groups of students with different ages who participated from
Perak and Selangor. They were Form 1, Form 4 and Form 3 students. The students comprised
three classes of thirty-five form four students (16 years old), five classes of forty students
who were form one students (thirteen years old) and a class of thirty-two form three students

(thirteen years old) from two selected secondary schools. Table 3 on the following page
shows brief information on the selected students for this study.

Form Age State
Form Four (Group 1)-5 Sixteen years old Selangor
students
Form Four (Group 2) - 5 Sixteen years old Selangor
students
Form Four (Group 3) -5 Sixteen years old Selangor
students
Form Three (Group 4) - 5 Fifteen years old Selangor
students
Form One (Group 5) - 5 Thirteen years old Selangor
students
Form One (Group 6) - 5 Thirteen years old Selangor
students
Form One (Group 7) - 5 Thirteen years old Perak
students
Form One (Group 8) - 5 Thirteen years old Perak
students
Form One (Group 9) - 5 Thirteen years old Perak
students

Table 3: Brief information on the sclected students
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There were two groups of science classes and the group of students selected for this study
was in the first group. Since the classes at the school were streamed according to PMR (PMR
or Lower Secondary Assessment) examination results, this implies they were academically
competent. Most of them obtained A in all the seven subjects they sat for this examination.
There were two reasons why Form Four, Form Three and Form One students were selected
as sample for this study. First, accessibility as they were available for involvement in the
study. Second, the students had used portfolio before and thus had the past experience.
Moreover, their class teacher was the researcher’s key informant and she was willing to give
the researcher the support needed for carrying out interviews and meetings. The next logical
step was to create a profile of the students based on the information gathered from the key
informant. This profile serves as an internal validity of the sample.

1. Students in Form Three were exposed on how to use the portfolio as they have to
submit their individual portfolios to the school for other subjects such as Geography,
Science, History and Living Skills. As for the Form Four students, they have some
experience preparing portfolios for their Science subject. Based on the students’
experience and exposure in using the portfolios, the English language teachers
introduced portfolio as an assessment tool to these students to facilitate learning in the
classroom.

Students in Form One were taught how to use portfolio due to the introduction of

school-based assessment. They were taught how to use the portfolio; thus it was

inferred that their portfolio experience was useful in enhancing their learning.

They came from various social and educational backgrounds which provide ‘rich’

data for the study. Each student brought in their own pattern of ideas, understanding

and thoughts into the learning. Creswell (2007) called this multiple types of
information provided by the subjects or participants which was unconstrained by the
researcher’s perspectives.

4. They were selected based on their previous examination results which benchmark
their academic performance. As for students in form One and Form Three, their
UPSR results were used and as for the Form Four students, their PMR results were
used. This gave the researcher some background knowledge in making inference
about the students’ overall academic performance In English language.

[\

(8]

3.3 Research sites

Physical location refers to the geographical area of the school. This includes the town or
district where the schools were situated and also the location of the buildings at the schools.
The selected schools were located in Ampang, Selangor a sub-urban area and Tanjong
Malim, Perak, a semi-rural area.

School A: Ampang

Selangor is one of the 14 states in Malaysia, located on the west coast of Peninsular
Malaysia, covering 8,000 square kilometers. It is bounded on the north by Perak, on the east
by Pahang and Negeri Sembilan, and on the west by the Straits of Malacca. Ampang is a
historic town and district of Selangor, in the Titiwangsa constituency, is a sub district of Hulu
Langat, partly located in the state of Selangor, Malaysia and was historically a tin mining
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town. Its area in Ampang Jaya is identified as being along the Ampang Road. Ampang is
located in the south of Selangor. The selected school was established in this district in 1999.
It was officially opened on fourth January 1999 with 287 students and 9 nine teachers. The

school had its population of secondary school students ranging from secondary one (13 years
old) to secondary five (17 years old).

3.3.1 Historical location (School A, Ampang)

The school magazine ‘Karisma” published in 2004 to 2005 was useful secondary data for
reference in providing the researcher with historical background of the school. The school
has undergone many changes since its establishment. It was built in 1999 as part of the Third
Malaysian Plan (RMK-3) under the project of Ministry of Education schooling projects and
three years later, the new school was ready to receive its first batch of new students. In its
first year, the school had two teaching sessions in the morning and also in the afternoon. The
school started with nine teachers and three blocks of four-storey classrooms, one block of
two-storey living skills workshop, a canteen and one block for home science subject. At the

time this study was conducted, there were seventy two teachers and two new blocks to
accommodate the students.

(School B, Tanjong Malim, Perak)

The school magazine “Impetus” published in 1942 was useful secondary data for reference in
providing the researcher with historical background of the school. The school has undergone
many changes since its establishment. It was built in 1940. In its first year, the school had
two teaching sessions in the morning and also in the afternoon. The school started with six
teachers, two hundred forty students, seven classrooms and a canteen. At the time this study
was conducted, there were eighty two teachers, one thousand one hundred and thirty-three
students and forty-five classrooms to accommodate the students.

3.3.2 Social location of School A

Social location of the school implied the school role and status of the school in the society,
and the students’ social and economic growth. Regular visits to the school had provided the
researcher with useful information pertaining to the social establishment of the school. As an
educational locale, it has gone through academic status from being a grade B school to a

grade A school. A good school is always challenged to having equipped the minds of their
teachers with good journals and reference books.

In terms of demographics, the Malay students predominantly populated this school. Other
ethnic groups that made up the population were Chinese and Indians. This same demographic
information applied to the teacher population. Ampang Jaya, the town where the school was
located, was populated by mostly Malays; hence this contributes the demographic makeup of
the student population at the school. This school was a mixed school comprising girls and
boys from the age ranging from thirteen to seventeen. Information regarding the social status
at this school was traced by the physical location of the school. Since this school is situated
near established colleges, business center and industrial parks, it was presumed that most
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teachers came from academic, businesses, and industry job related socio-economic
background.

3.3.3 Institutional location (School A & School B)

All schools in Malaysia are under the administration of the Ministry of Education. Each state
has its own school division and the school selected for this study is an educational
organization under the management of the State Education Department Division. The
teaching and non-teaching staffs, schooling policies and procedures are under this division’s
responsibilities and jurisprudence. In sum, using sound criteria for selecting sample and site
can be complex however, for this research, the researcher was guided by Berg’s (2007)
criteria in selecting the sample and sites for this study as they present the setting and
population appropriateness. The criteria are as follows:

1. The entry or access (to the setting) is possible.

2. The appropriate people (target population) are likely to be available.

3. There is a high probability that the study’s focuses processes, people, programs,
interactions, and structures that are part of the research question(s) will be available to
the researcher.

4. The research can be conducted effectively by an individual or individuals during the
data collection phase of the study.

Social location of School B

The students involved in this study from school B are from a semi-rural school in the state of
Perak. The school is situated on the border of two states: Perak and Selangor. It is located
about 500 meters away from the teacher education university. It is a B type of school, which
means that the total number of students for the whole school population is less than 1,000. it
is a two session school that begins from 7:30 in the morning and ends at 13:10 for the upper
secondary. The afternoon session starts at 1:10 for the lower secondary. The learners are of a
mixed group, Malay, Indian, Chinese, and Punjabi. They come from different religious
backgrounds such as Christian, Sikh, Islam and Buddhist. The majority of them are from the
middle socio-economic status group. For the Malays, their parents are either civil servants or
shopkeepers; the Chinese parents are mostly businessman, the Punjabi parents are lorry
drivers and the Indian parents are mostly factory workers, taxi drivers and also shopkeepers.
The main language used in the school is Bahasa Melayu (Malay language). Other languages
are also used when the students communicate with each other and this differs according to
the students’ ethnic background. Despite the fact that officially English is the second
language the nation, it is only used in the English classroom.

3.5 Data collection method

Miles and Huberman (1994, in Creswell, 2003) posit four aspects of data collection
procedures. They are as follows:

The setting (where the research will take place)
The actors (who will be observed or interviewed)
The events (what the actors will be observed or interviewed doing)

G DN =
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4. The process (the evolving nature of events undertaken by the actors within the
setting)

The above aspects of data procedures were referred as a guideline in the procedure of this
study. The explanation is as follows:

1. The setting (where the research will take placé)

The setting focuses on a single unit which is the implementation of portfolio as an
assessment tool in the ESL classroom. The classroom was selected because it exhibits
features that interest the researcher, for example, the teacher had been teaching for more than
eight years and their experience in implementing portfolio as an assessment tool will provide
a rich information on how they implement the assessment process. The teachers were
exposed to portfolio assessment during their teacher training and the teachers sought
assistance of the other subject teachers at the school and as a result of that; the teachers were
well-versed with the knowledge and implementation of portfolio as an assessment tool.

2. The actors (who will be observed or interviewed)

Both the teachers and students were the main actors in this study. The teachers were observed
because it was crucial to look at the how they implemented portfolio assessment in the
classroom. At the same time, the teachers were interviewed to gain some information of their
actions while implementing portfolio assessment in the classroom. The teachers had the
experience implementing portfolio as an assessment tool in the classroom and students were
quite informed about the use of portfolio as an assessment tool for their learning. This was
because all the students have had the experience of using it when they were in Form 1
(school-based assessment, Form Three (portfolio projects for Geography, History, Science &
Living Skills) and Form Four (portfolios for Science subject). The implementation of
portfolios as an assessment tool for learning is not uncommon amongst teachers at the
secondary schools and these selected teachers from the two schools had implemented and
used portfolio for their students. The students were also observed when the researcher
observed the teachers’ implementing portfolios in the classroom. The students were
interviewed for the purpose of eliciting information about the effects of using the portfolios
as an assessment tool on their learning and how has portfolio improved their learning as well.
Specifically the purpose of the interview was to get the students describe what take place
when they use the portfolio for learning.

3. The events (what the actors will be observed or interviewed doing)

The events refer to the implementation of portfolio as an assessment tool by the ESL teachers
that took place in the classroom. This constitutes an important aspect of their teaching and
assessment experience. The teachers were aware of this experience as they were informed
about the classroom observations and interviews on how they implemented and responded
towards the use of portfolio as an assessment tool. The observation was basically to
scrutinize how they implement portfolio as an assessment tool and the process involved
while assessing it. The interview was a reflection on what the teachers have done and why
they have implemented it. As for the students, it was important to know what their individual
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portfolio entails. Using portfolios as a reflective tool is increasing (Barret, 2001; Bartell,
Kaye,& Morin, 1998; Burke, 1997; Wolf & Dietz, 1998). The portfolios are capable of
transforming artifacts into evidence of learning which is possible when the students engage
in reflections. Barrett (2000); Burke (1997); Wolf (1989) define reflections as “captions or
small statements and explanations that are used to give voice to the various artifacts that are
collected in the portfolios” (Johnson et al. 2006). Reflections can be derived from simple
captions of two or three sentences that are used to identify an artifact, its source, and its

purpose and extend to elaborations, explanations and definitions of the artifacts role in the
portfolio.

4. The process (the evolving nature of events undertaken by the actors within the setting)

The implementation of portfolio as an assessment process takes place in the classroom. As
the portfolio is designed based on the learning outcomes from the syllabus, all the work that
can be expected to be found in the portfolios reflects the syllabus. This also shows the
validity of the work when by what has been learned in the classroom is documented in the
portfolios. In other words, artifacts about learning are made visible for understanding. Thus,
this describes the kind of learning that has taken place in the classroom and the process it
entails. It is pertinent at this juncture to also consider Creswell’s notion of data collection
(2007). He asserted that in the data collection method, there should be some kind of
systematic procedural elements where the researcher should focus on setting the boundaries
for the study, collecting information through unstructured (or semi-structured) observations
and interviews, document analysis, and visual materials, as well as establishing the protocol
for recording information. For this study, the researcher has already set the boundary of the
study which is the implementation of portfolio as an assessment tool in the ESL classroom,
using semi-structured interview and classroom observations to elicit data from the
respondents, analyzing some documents pertinent to the study.

The data gathered in this study is divided into two; primary and secondary data. The primary
data comprised the classroom observations and interviews conducted with the selected
teachers and students and the portfolios which are the accumulated work gathered over a
period of time. The secondary data were collected to support the primary data comprised the
researcher’s field notes, the students’ reflections on the portfolios and relevant documents

- relating to the schools and teachings such as school magazine (for historical biography) and
the classroom syllabus (Form one, Form 3, & Form 4) to support the primary data.

This current study uses multiple methods of inquiry within the context of qualitative
approach to obtain rich data. The intent is to understand how the data work in terms of the
input received either in the form of verbal or symbols and it is not generalized to a population
but to develop an in depth exploration of the central phenomenon. In order to validate the
accuracy of these interpretations and to enhance its internal validity, a method known as
triangulation is used. Triangulation is the process of corroborating evidence from different
individuals, types of data, or method of collection in descriptions or themes. By using
triangulation, the researcher examines each information source and finds evidence to ensure
that the study will be accurate because the information draws upon muitiple sources of
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information, individuals or processes (Creswell, 2003). In this respect, Denscombe (1998)
explained the significance of triangulation as follows:

seeing things from a different perspective and the opportunity to corroborate finding
scan enhance the validity of the data. They do not prove that the researcher has ‘got it
right’ but they do give some confidence that the meaning of the data has some
consistency across methods and that the findings are not too closely tied up with a
particular method used to collect the data. Effectively, they lend support to the
analysis. There is an analogy which is used in the respect: triangulation. Triangulation
involves locating a true position by referring to two or more coordinates. (p. 85)

In this way, the data will be triangulated through various sources such as classroom
observations, teachers and ‘students’ interviews to ensure the credibility of the findings. The
classroom observations data will be collected through field notes and this will be validated
with the teachers and students’ interviews and portfolios. Verbatim transcriptions that will
derive from all different research methods will be employed to avoid making claims without
any evidence in the findings. The transcriptions from the interviews will be studied
meticulously to ensure that recurring patterns/themes are discerned in order to present the
holistic picture of the findings. A re-coding technique will be used so that data can be

checked and cross-checked several times in order to enhance possibility of new
understandings.

It is crucial to acknowledge however that for a context specific and case study like this, there
is no assurance that the data and findings can be seen to reflect or be generalized to other
second language classrooms or teacher training contexts. This is known as the ‘crisis of
legitimation’ as there are no well-established procedures for evaluating the knowledge
obtained (Taylor, 2001, p.12). In the context of this study, the findings will not lend
themselves to be checked against object of reality as it attempts to verify results by
duplicating this study might just produce another version. Taylor (2001) further argues that
since every interaction is unique, unpredictable and ever changing in new and context-

specific meanings, it is only possible to identify patterns that common to many different
interactions.

It is also important to stress that this study is a descriptive case study that will draw attention
to the question of what specifically can be learned from a single case. This study is not
undertaken because the case will represent other case. Instead it aims to provide better
understanding of this particular case through its thick descriptions (Stake, 2000). This study
will not lend itself to be generalized to a wider contexts and populations as in the case of
many quantitative studies. However, these findings might be transferable and be made use of
by other educational researchers or practitioners in similar contexts.

This study is aimed at seeking the extension of experience of the participant by bringing out
the details from their viewpoint, using multiple sources of data such as the interview data, the
teacher’s portfolios, the student’s portfolios, the student’s reflections, and documents which
will lead to the validity of the case triangulation. This construct is conceived appropriate for
the researcher to discover the implementation and portfolio as an assessment tool on students
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and teachers for learning in the Malaysian Secondary ESL classroom. By focusing on one of
the locality which is the classroom, the researcher hopes to explore and understand further
about this phenomenon. This specific and selected locality provides the research an academic
setting for this study. In collecting the data, careful attention is given to the particularization
of the case not the generalization of it. This prospect allows an in-depth study of the case

because details of each account are taken at a far greater depth. This is best represented in the
following diagram.

Interview with students and teachers & Classroom observation (teachers)

Portfolios Documents
Figure 5: Data triangulation.

3.5 The research procedure

Marshall and Rossman (1999) state that qualitative research allows the researcher to use the
context and setting to search for a deeper understanding of the setting or people. Once the
setting was decided, the steps taken during the research procedure were described in detail to
show the primary concern of the importance of the process rather than the outcome or
products (Merriam, 1998).

Pre-stage I, (September - December 2011)

The researcher had a discussion with the Chairman, of her intention for applying RUGS
(funding from the University to support her research which will take place in three different
places). Based on the information received from her colleagues pertaining to teachers who
have implemented portfolio as an assessment tool in Malaysian schools, the researcher
identified three main sites where the teachers were teaching which were in Terengganu,
Johor Bharu and Perak. The researcher prepared her proposal for submission to the Research
Management Centre, UPM to apply for a research grant which can support her in terms of
finances. Upon submitting the research proposal titled ‘Implementation of Portfolio as an
Assessment Tool in Malaysian Schools’, the researcher tried contacting the respective
teachers to establish contacts. The researcher’s grant application was approved in December
2011. ldentification of schools, teachers and experts were the initiating move for this
research and it was approved by the researcher’s chairman. The researcher obtained a grant
of RM11,000 from the Research Management Centre, RMC, UPM, to carry out the study.
From the literature reviewed, the researcher found that there was a group of seven ESL
teachers in Terengganu who have actually implemented portfolio as an assessment tool in the
school. The researcher tried emailing the researchers who were involved in the study but
there was no reply in any form. Then, the researcher approached a few teachers and asked if
they had used portfolio as an assessment tool in their classroom. The teachers were quite
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friendly in the sense that they were willing to disclose information about schools and teachers
who have actually used portfolio as an assessment tool in their classrooms.

These teachers were from four states: Perak, Kuala Lumpur, Selangor and Johor. It was
difficult to contact these teachers as distance was a problem for the researcher but managed
to contact these teachers via Facebook (using the email) and also by calling them directly.
Three English teachers from Perak agreed to be in my study and Six English teachers from
Selangor volunteered to be involved in my study as well. The researcher have to write in and
submit an official letter to the school principal stating the intention to carry out the study and
also obtained all the teachers’ consent to be in the study. In relation to the above, although
personal contacts had provided an easy route into the schools, as Celnick (2002) suggests,
proper procedures needed to still be followed. She mentions that both the organization and
the researcher have the ethical duties to ensure that informed consent has been given where

access is required. Therefore, the researcher got the official letter from the school principals
to validate the access to the schools.

Initial contacts were made to these teachers teaching in Terengganu and Johor Bahru; they
declined to be a part of the study. Only teachers from Perak agreed to participate in the study.
Based on the discussion with teachers in Perak, they recommended two schools in Kepong
and Ampang, Selangor. The researcher made appointments with the school principals before
approaching the teachers. The principal from Kepong School was not keen on the study and
therefore she declined to be a part of it. The principal from Ampang School agreed and
allowed her teachers to participate in the study for a few reasons; the teachers’ experiences in
implementing portfolio as an assessment tool and the benefits the teachers and students
gained from such assessment. Both principals from Perak and Selangor states strictly
requested an official permission letter from the Educational Planning and Research
Department (EPRD), State Education Departments, and District Education Office refer to
(Appendix A) before they allowed the researcher to carry out the study. Therefore, the
researcher planned her schedule based on what the school principals suggested.

Stage One (January - February, 2012)

The researcher wrote in official letters to gain access to the schools. Letters were sent to the
Educational Planning and Research Department (EPRD), State Education Departments, and
District Education Office before she could officially carry out the study. The process took

place within four weeks. The respective letters received from the education departments were
sent to all the respective principals.

Stage Two (February, 2012)

After getting the official letter from the Educational Planning and Research Department
(EPRD), State Education Departments, and District Education Office refer to (Appendix A),
the researcher had to go through some formalities in getting a clearance and an official letter
to enter the school premises. This was followed by a meeting with the ‘gatekeeper’. In any
qualitative research, obtaining permission from individuals and sites occur at various levels.
A gatekeeper is someone who has an official or an unofficial role at the site in giving
assistance to the researcher by locating or searching people who are appropriate for the study.
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He/she normally has ‘insider’ status at the research site or premise (Hammersley & Atkinson,
1995). In this context, the gatekeeper is the principal of the selected schools who had agreed
to allow the researcher to enter the school premises. She appointed an English teacher to
assist and participate in the research throughout the duration of the researcher’s visit to the
school. The official date for the first meeting with the principal and the English teacher was
in February, 2012. After a brief meeting with the principal, the researcher discussed with the
English teacher about the research in detail by focusing on the purpose of the visit and the

research aim. The following discussion was positive and as a result of that, the researcher
conceived some plans for the follow-up visits.

Stage Three (March, 2012)

Subsequent visits to the selected secondary schools took place from March until September
of 2012. During this time, the researcher was introduced to six teachers in Ampang School
and three teachers from a Tanjong Malim, Perak school. The researcher had to set different
times for both schools due the distance. The researcher spent Monday, Tuesday, Wednesday
and Thursday in Ampang School and Friday in Tanjong Malim School as requested by the
teachers. The researcher made clear to the teachers that she would only visit them based on
their availability and the teachers were given the priority and permission to postpone the
meeting with the researcher due to their work in the schools.

Both the teachers and researcher developed a mutual understanding at the initial stage of the
research. The researcher outlined information needed for her research in the form of a note to
all the teachers. An informal meeting was carried out with the teachers. In the meeting, the
researcher informed the teachers for the need to observe them in order to see how they
implement portfolio in their classroom. The researcher explained that the observation will
descriptive in nature and thus it was not for evaluative purpose. The researcher explained that
during the classroom observation, the researcher will not intrude or impose suggestions to
their classroom teaching.

The researcher explained that after the classroom observation, an interview will be carried
out pertaining to what the teachers have implemented to accommodate questions which the
researcher cannot ask during the classroom observation and teaching hours. The researcher
explained to the teachers that the classroom observation will assist the researcher to record
the processes involved in implementing portfolio as an assessment tool. Furthermore, the
researcher was also interested to see how their students respond to the portfolio assessment
process in the classroom. The researcher requested to view both the teacher’s and student’s
portfolios and some school documents which were the syllabus, learning outcomes, and also
the school magazines.

Finally, the researcher requested to interview students from their classes. Upon explaining
the research needs and details, all the nine teachers agreed to allow the researcher to observe
their teaching and also to conduct the interviews with them and also their students. The
teachers requested not to reveal the student’s marks and their inability in showing some of
the documents which were considered confidential. Therefore, both the teachers and
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researcher came to a consensus. The teachers took time to show the researcher their
respective classes and also the place where they will be after the teaching hours.

The teachers gave their mobile numbers and timetables to the researcher. The teachers
reminded the researcher to text or call them first a day earlier before visiting them in school
for research purpose. Next, the respective teachers introduce the researcher to their students
and explained the purpose of the researcher being in the class with them. The teachers
introduced the students to the researcher and during this time, a detail explanation about the
study which pertains to the implementation of portfolio as an assessment tool took place. The
students understood that they were to prepare their portfolios as directed by their class
teacher based on what entails during English lessons. Preparing the portfolios was not
something new to the students because they had engaged in this task before when they were
in lower forms (Forms 1,3 & 4). They were informed of the dates when their portfolios
would be collected. The time agreed for collection was towards the end of their first term
which was before the school holidays begin. This was an appropriate period because the
students would be busy with other school activities as well as mid-term examinations after
that time and the researcher did not want to intrude on their holidays.

Stage Four (March, 2012)

The classroom observation session took place at this stage. All the classroom observation had
to be carried out in stage four as the students have to sit for their mid-term examination in
May. Prior arrangement was made with the teachers and they agreed to be observed at their
respective classes. The researcher wanted to look at the implementation of portfolio as an
assessment process in the classroom and how the students respond to the assessment. The
classroom observation took about one to two periods of each teacher depending on their
timetable. Each period comprised forty minutes. After the classroom observation session, the
researcher sought permission from the teachers to interview them.

Stage Five (April — May, 2012)

The interview sessions with the English teachers regarding the implementation of portfolio as
an assessment took place at this stage. Prior arrangement was made with the teachers and
they agreed to be interviewed at the meeting room. The researcher wanted to know how
teachers’ go about implementing portfolio as an assessment tool in the class. The whole
interview took one period of her teaching class which was almost thirty to forty minutes.

Stage six (June-August, 2012)

This stage comprised the interview and interaction with the students. An interview session
was arranged between the researcher and the students. The students were asked to proceed to
the library. The interview sessions with the students took about approximately an hour of the
English teaching period. The students brought their final portfolios to the interview session
and handed them to the researcher after the interview session ended as required of them
during the initial meeting in their classroom.

66



Stage Seven (September, 2012)

This is the post research reflection stage to culminate all the collected data. It is aptly called
the post-reflection stage as it is aimed at analyzing and scrutinizing the data coming from
multiple sources. As Patton (1990) asserts “Multiple sources of information are sought and
used because no single source of information can be trusted to provide a comprehensive
perspective” (p.224). Hence, the researcher combined findings from interviews, document
analysis, and students’ reflections for validation and cross-checking. In this study, the
interviews dominate the data collection while the teacher’s and student’s portfolios, and
students’ self-reflections and the documents play a supporting role. One method of data
collection sometimes dominates the second and third methods. It is crucial to highlight this
issue because there are constraints and limitations in data collecting and the researcher is
directly subjected to them. Next, the researcher analyzed the findings of the study, followed
by the analysis of the findings before drawing well-supported conclusions. Figure 6
summarizes the seven stages and its research procedures.
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Figure 6: Flow chart of research procedures
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3.6 INSTRUMENTATION

Data gathered in this qualitative study were elicited from the interview, students’ reflections,
portfolios and teachers’ lesson plan, and the English language syllabus. The data sources to
draw out responses from the participants in this study area as follows:

3.6.1 Semi-structured Interview

An interview is used as a method of collecting data when a study focuses on the meaning of a
particular phenomenon to the participant. There are basically three types of interviews:

i) A fully structured interview where questions are pre-determined in advance in
a pre-set order.
i) A semi-structured interview where questions are pre-determined but can be
modified based on the interviewer’s perceptions of what seems most appropriate.
Questions are prepared as guidelines and can be changed or added.
iii) An unstructured interview where the interviewer has a general interest and
concerns, but lets the conversation develop within this area. It can be completely
informal.

(Cohenet al., 2007; Clough & Nutbrown, 2007)

Employing an interview as a means of gathering data has several advantages as it is known
for its flexibility and adaptability of finding things out. Interviews also have the potential of
providing rich and highly illuminating data (Banfield, 2004). As the interviewer engages in
the process of inquiring information, he/she is also able to follow up interesting responses
and investigate underlying motives that could inform his/her study (Denscombe, 2007).
Interviews also have their limitations. Like observations, interviews can also be a labour
intensive process. In addition, there is always a danger of bias in regulating interviews. (Bell,
1993) points out that since interviewers are human beings and not machines, their manner
may have an effect on the respondents. Some interviewers make very obvious remarks on the
information they are looking for. This can be distinguished through the nature of the
questions that they pose.

3.6.2 ESL Teachers’ and Students’ Interviews

deMarrais (2004) defines an interview as “a process in which a researcher and participant
engage in a conversation focused on questions related to a research study” (p. 55). Following
Patton (2002, p. 341), in the context of this study, the researcher wants to find out what is “in
and on someone else’s mind:

We interview people to find out from them those things we cannot directly
Observe. We cannot observe feelings, thoughts, and intentions. We cannot
observe behaviors that took place at some previous point in time. We cannot
observe situations that preclude the presence of an observer. We cannot
observe how people have organized the world and meanings they attach to
what goes on in the world. We have to ask people questions about those
things. The purpose of interviewing, then, is to allow us to enter into the
other person’s perspectives. (pp: 340-341)
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The interview sessions were carried out both with the ESL teachers and students. The
duration of the interviews was between one to one and a half hours. The aims of the
interviews sessions were based on the four research questions. Firstly, they were intended to
get the overall picture and experiences of teachers on implementation of portfolio as an
assessment tool. Secondly, they were also aimed at gaining further understanding of factors
influencing implementation of portfolio assessment by the teachers. They were also meant to
find out students’ responses to the use of portfolio as an assessment tool. Finally, they were
meant to identify the techniques teachers use in implementing portfolio as an assessment tool
to enable the researcher to propose a model of portfolio assessment teacher’s use in the
Malaysian classroom context. The classroom observation and field notes were intended to
focus on specific classroom events and the semi-structured interviews are meant for probing
into general questions that could be related to the implementation of portfolio as an
assessment tool and teachers’ practices in the classroom. '

This study utilized semi-structured type of interview. Although guided questions were
prepared from the observed lessons and tield notes, using a semi-structured interview
framework conveyed that a sense of flexibility will be retained. Furthermore, these questions
were in sequential but also act as guidelines for the areas that could elicit responses to the
research questions. As stated by many researchers, the advantage of having semi-structured
interview is that it will help the researcher to stay alert to the focus of the study and at the
same time be open minded to encounter spontaneous and new ideas that will emerge during
the interview sessions (Kvale, 1996; Gillham, 2000; Radnor, 2001; Silverman, 2005).
Basically, the interviews in this study focused on four main areas: the implementation of
portfolio as an assessment tool, factors that influence the implementation of portfolio
assessment in Malaysian schools, ESL students’ respond to the use of portfolio as an
assessment tool in the classroom and techniques ESL teachers use in implementing portfolio
as an assessment tool in the classroom that would enable the researcher to propose a model of
portfolio assessment in the Malaysian classroom context.

The purpose of the interview sessions with the students is twofold. Firstly, the interview
sessions were seen as a means to inquire into their backgrounds and their perceptions of the
portfolio implementation as an assessment tool that the teachers implemented. Secondly, the
interview sessions intended to seek understanding of how students feel about and cope with
the classroom activities with reference to the portfolio implementation as an assessment tool
in the classroom. There were five students in each interview group which were basically
homogenous in terms of their proficiency level and their rapport with each other in the
classroom.

The nature of the group interview in this study was not the same as the focus group. The
group interview in the context of this study was carried out to facilitate communication rather
than to promote an exchange of ideas and experiences. This contrasts with focus group
interviews as described by Finch and Lewis (2003). It is not a collection of individual
interviews with comments directed solely through the researcher as in this study. The
interview took at least thirty to forty minutes during their free time. The students’ interviews
were carried out in English but if the students cannot respond or give feedback in English,
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then the researcher opted and allowed the students to use Bahasa Malaysia or code-
switching. Altogether, there were nine groups of interviews. However, interview as a means
for collecting data has its limitation too and it should be addressed in this study. Gay and
Airasian (2000) posit that although the idea of conducting interviews sounds uncomplicated,
the interviewing process can be difficult and complex especially when the culture and the
social context of the interviewee and the interviewer are different. They added that it is
important for both the interviewee and interviewer to know the clear definition of each
other’s role for accuracy of the responses provided by the interviewee. An important aspect
of a successful interview is the use of language of the interviewee and the interviewer.

The students or participants for this study were chosen by non-probabilistic sampling because
the researcher selected them as they were available, convenient, and represent some of the
characteristics of what the researcher wanted to find out. The student’s interview groups
consisted of sixteen year old students who completed their PMR in the previous year, fifteen
year olds and thirteen year olds. Prior to interview, the researcher distributed a profile from
for students to fill out. The form required them to provide information pertaining to their
name, form (class) former primary school attended, UPSR overall grades, and in particular
grade for English subject, last secondary school attended, PMR overall grades and also grade
for English subject, and finally their grade for the previous year English subject. The
(number of students participated) volunteers were a mixed group of boys and girls and they
attended primary schools in the same state which was Selangor. Half of them scored all A’s
in the subjects taken for their primary school national assessment exam and eleven scored A
for the English subject (UPSR). For their PMR (Lower Secondary Examination), all of them
went to schools in the state of Selangor; all of them scored A for the English subject.
However, for their last English grade (final examination end of term result), only four scored
A for the English subject and the remaining nine scored B.

The interview took place in the meeting room. This is a bigger room than the regular
classroom; the researcher confirmed the time and place with the class teacher a few days
carlier and knew where to go. This was the researcher’s second meeting with them as 1 had
entered their class earlier before to collect the portfolio samples. Five students sat down and
the interview session started. The time allocated was only 30 minutes and within this time
period, the researcher only had the chance to interview 1 group. The school bell rang
immediately after 1 finished interviewing the last group and it was a clear sign that my time
was up, my visit to the school had ended and it was time to leave. | thanked the class teacher
and the students for their willingness to participate in the interview. The second interview
followed the same manner as in interview one.

All the interview questions prepared were aimed at gathering information about students’
respond about the implementation of portfolio as an assessment tool. Students are likely to
tell their anecdotal cycles of experiences to the researcher by answering the questions; the
interview becomes a helpful tool for eliciting information. In this regard, the volume of
responses coming from the students provides the researcher with information that is useful
for the class teachers making classroom decisions; this is the core of assessment -- making
the right decision about instruction or plans for instruction (Genesee & Upshur, 1996). By
answering questions during the interview, students took time to reflect on their learning in
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general and on that time and effort spent in producing the file or portfolio. Genesee and
Upshur also argued that it should be a critical dialogue to assist the students to reflect on their
experience and to understand their own achievements and aspirations by setting their own
learning goal (Glen & Hight, 1992).

The questions for students group interviews focused on three main areas: students’
background and profile; their personal views of the implementation of portfolio as an
assessment tool by the teacher; and questions based on their actions in the classroom with
regard to the implementation of portfolio in terms of learning. Sample of interview questions
was prepared. Even though the questions asked to the learners were repeated around the same
themes, these questions would not be asked in a sequence. This is to ensure that there are
some varieties among groups as this interview will be carried out at different times during the
twelve weeks. This is also intended as a precaution in case the students who were
interviewed might discuss the questions with other students. It is also aimed at preventing
students from preparing the answers for the interviews. The interview sessions were carried
out during the recess time. All the interview sessions were audio recorded to crosscheck with
the observational data. The interview questions are grouped into three parts; the rationale was
to show the gradual development in treating the subject matter beginning with the general
questions to ease the respondents into the right frame of mind.(refer to Appendix A)

3.6.3 Classroom observation

Observations were made over a period of forty-five lessons. Non-participant observation was
conducted when the teachers were teaching. The objective was to obtain information
regarding the implementation of portfolio as an assessment tool that would enable the
researcher to observe the model that would emerged in the study. The researcher managed to
observe all the nine teachers teaching during their lessons. There was no intervention by the
researcher while the teachers were teaching.

3.6.4 Classroom Observation Protocol

The researcher sought permission from the school principals to observe the teachers involved
in implementing the portfolio as an assessment tool. A formal letter informing the title,
duration of the research, number of teachers and students involved in the study, the need to
review relevant documents pertaining to portfolio assessment (the school magazines, English
language syllabus, lesson plans, etc.) was sent to the two school principals. The researcher
carried out the study after receiving an official letter from ERPD and the school principals to
observe the teachers.

Next the researcher contacted the respective teachers who had implemented portfolio as an
assessment tool to inform them about the intention of the study. The researcher had a meeting
with the teachers in the school meeting room to explain the objectives and time involved for
the study. After the teachers have understood the main purpose of the study, they agreed and
signed the letter informing their involvement in the study was solely voluntarily based. The
researcher explained the purpose of the classroom observation was not evaluative but rather
descriptive as there was a need to look closer at how they implement portfolio as an
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assessment tool in their class. The researcher also needed to look at how the students
responded to the assessment being implemented by the teachers. The teachers gave a copy of
their timetable and allowed the researcher to observer them based on their availability and
convenience. The teachers expressed that there would be times where classroom observation
could not be carried out due to monthly tests, school programs, or school meetings. The
researcher requested to view documents pertaining to the lesson taught including lesson
plans, scheme of work, English language syllabus and if possible the evaluation forms used
to assess students for the portfolio. The researcher requested to view and analyze both the
teacher’s and student’s portfolios. The teachers made clear that they could not disclose some
of the evaluation forms and marks which were confidential and if really required, the

teachers had to seek permission or request from the student’s parents to release this
information.

The researcher made clear and explained that the researcher would not interfere or ask any
questions during the teaching and learning process and also during the classroom
observation. The teachers agreed to provide details pertaining to the implementation of
portfolio as an assessment tool after the classroom observation session, which would be
easier rather than questioning in front of the students during the observation session. Each
observation made in the classroom was emailed immediately to the respective teachers for
them to confirm the observation reported is directly related to their teaching.

3.6.5 Portfolios

In this study, the researcher looked at both the teacher’s and student’s portfolios. The
teacher’s portfolio would reflect the materials compiled by the students. The materials in the
teacher’s portfolios would reflect the classroom syllabus and the assessment purpose
designed based on the learning outcomes. The portfolios or the students work samples offer a
means to capitalize on the actual work of the classroom learning. The content is reflective of
the syllabus; therefore it is reliable. It can be authentic in the sense that a fot of compounding
factors that are involved in teaching can be seen in portfolios (Wolf & Dietz, 1998).
Nevertheless, the content should reflect range, depth and growth to show that portfolios serve
multi-purpose functions. This was further clarified by Chittenden (1991) who argues that
portfolios should encompass a breadth and depth of evidence gathering procedures that
include observations by both teachers and students in matters related to learning like the use
of checklist and narratives. The performance samples of student work which included
documents of students’ accomplishments and finally, tests or test-like procedures that are
used to check student learning.

3.6.6 Field Notes

Besides the classroom observation, the researcher used of the field notes, as sometimes
certain incidents in the classroom will happen simultaneously and might not be able to
capture them. By just taking notes, both the teachers and learners will feel more relaxed
while doing their activities. This is mainly because the central focus is no longer on the
particular group members and it is less intrusive. Using field notes as a means to support the
observation will help the researcher to have a better understanding of the complex processes
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of portfolio implementation as an assessment tool in a second language classroom situation
where interactions can sometimes get entangled in a hectic pace. Furthermore, Ritchie and
Lewis {2003) reason that field notes provide an opportumity to record what researchers see
and hear outside the immediate context of the observation and can provoke their thoughts
about the dynamics of the encounter. They give ideas for inclusion in the later field work and
help to address issues that may be relevant at the analytical stage.

3.6.7 Student’s self-reflection

The teachers asked the students to reflect and come up with their reflections based on each
lesson taught in the classroom. This was to verity the role of portfolio from a reflective
perspective. Reflection is considered as an important element in the use of portfolios.
Students are required to write down what they think of their work and to reflect everything.
The reflection is a culmination of their thoughts and feelings about what they had put
together in the portfolio. It would also show the link the portfolio has with learning but from
a subjective point of view, perhaps emotive. Students” reflections would depend a lot on their
constructed knowledge and experience after spending so much time preparing the portfolios.
This would complement the interview data.

3.6.8 Review of Documents

Relevant documents also provided important information in increasing the researcher’
understanding of the broader environment that informs the research (Marshall & Rosman,
1995). In his study, Hoepfl (1997) analyzed documents to support data from interviews.
Hansen (1995) has used written documents besides the interview data in the training of
technology teachers. It can be inferred that documents play a greater role than just for
reading. They complement and support primary data in order to get a comprehensive picture
or truth in order to provide a better understanding of the case. This study used documents to
supplement and support data collected from other sources. These documents included the
secondary school syllabus, form 1, 3, 4 syllabuses, teaching and learning materials from the
classroom. By using these documents, the learning process could be further contextualized.
The data for the study were collected through interviews with students and the teachers,
document analysis, portfolios and student reflections. These procedures are discussed in this
section. '

3.6.9 Document Analysis

As for document analysis, the researcher read, checked and analyzed all the relevant
documents requested from the teachers pertaining to portfolio assessment. The documents
reviewed were the teacher’s lesson plans, English language syllabus, teacher’s and student’s
portfolios and student’s self-reflection. All the documents stated above were analyzed based
on the content and domain analysis procedure (Krippendort, 1980; Spradley, 1980). Next, the
data were summarized into themes and categories by using the procedures suggested by
Miles and Huberman (1984) and Patton (1990) to record teachers’ and students’ response to
the implementation of portfolio as an assessment tool. The researcher identified issues and
the categories in these documents inductively (Patton, 1990). This process includes open
coding, creating categories and abstraction. Issues that consist of words, expression
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and paragraph were put in brackets and the code for categories was written on right side of
each sentence or paragraph in brackets as well. In the coding process, the researcher listed all
the themes recurred in the reflections. These themes will represent the patterns that exist and

then arranged in the coding list and definition unit. Data categorized were revised to avoid
overlap in the categories.

3.6.10  Pilot Study

A pilot study was conducted. The researcher contacted all the nine ESL teachers and was
only able to get in touch with five ESL teachers from Selangor. The researcher planned and
prepared a timetable to carry out her study as the schools were located in two different states.
There was a need for the researcher to travel and adjust the time so that she could reach both
schools as scheduled at different times based on the teacher’s timetable. While waiting for
the permission letters from the research departments, the researcher visited the school two
months earlier before the actual research could take place. Before visiting the schools, the
researcher obtained permission from the school principals and informed them of her intention
to carry out the pilot study before the actual study could take place. It was crucial for the
researcher to improvise the data collection in terms of the procedures in order to develop a
protocol for classroom observations and interviews. After that, the researcher improvised the
protocol for classroom observations and interviews. For this process, the researcher took into
consideration the relevance of the interview questions, the arrangement of the interview
questions and the words used to conduct the interview session. The face validity and the gist
of the interview questions were conducted by asking the questions to three English teachers
from the school to obtain their feedback pertaining to the questions related to the
implementation of portfolio as an assessment tool. These teachers were involved in
implementing portfolio as an assessment tool and based on their feedback, the protocol for
classroom observation and interview were prepared, typed and compiled in a file. The
researcher planned the following before the actual study took place. The planned agenda was
as follows:

(a) Obtained permission and wrote official letter to The Educational Planning and
Research Department (EPRD)

(b) Obtained permission and wrote official letters to The State Education Departments
(Perak & Selangor) .

(¢) Obtained permission and wrote official letters District Education Office (Perak &
Selangor)

(d) Obtained permission and wrote official letters to the school authority personnel

(e) Obtained permission and wrote official letters to the school principals

() Obtained permission and wrote official letters to the school teachers

(g) Established good rapport and relationship with all the nine teachers involved

in the study

(h) Prepared recording tool (iPhone 4s, which was a latest technology and was a reliable

tool to record the teacher’s and student’s interviews)

Besides the interview guide, interview questions were also‘ constr'ucted. These were 'the
probing questions used that tried to elicit information on the four main questions. It consists
of a set of questions, carefully worded and constructed covering the issues to be discussed.
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Standardized sets of questions were considered part of ‘good interview practice’ designed to
ensure that interview is a reliable researcher instrument (Silverman, 2001). During the
interviews, all the participants were asked the same set of questions using basically the same
words. However, the questions were not asked in the same order but followed the flow of
conversation. All the five ESL teachers were interviewed. All the ESL teachers disclosed that
using portfolio assessment in the classroom led to changes in the way their students began to
think about themselves and their learning. Their students were better to articulate what it
meant to learn as they had to fill in the self-assessment checklist. From here, the students
were able to ask and share their problems in learning with their peers. For example, if the
students were not so clear about a specific lesson taught by the teacher, they sought
assistance from their friends and they were not shy to do so. As for the teachers, they
divulged that they were able to recognize students’ strengths and weaknesses based on the
self-assessment checklist as it allowed students to share /inform their teachers about their
understanding of a certain topic. Teachers read students’ comments and self-reflection and
felt that they could improve their teaching based on students’ needs.

3.7 DATA ANALYSIS

According to Gibbs (2007), qualitative data analysis requires some kind of transformation
which involves some processes namely analytic procedures, into a clear, understandable,
insightful, trustworthy and even original analysis. In a case study, data analysis consists of
making a detailed description of the case and its context in trying to make out of the collected
materials. The qualitative data for this study were analyzed partly during data collection and
some data were not immediately accessible for analyses. The latter required systematic
processing in order to come up with findings. Raw field notes like audio recordings needed to
be transcribed which involves data reduction. According to Miles and Huberman (1994) data
reduction “refers to the process of selecting, focusing, simplifying, abstracting, and
transforming the data that appear in written-up field notes or transcriptions.” They proposed a
systematic procedure in analyzing the data comprising 1) data collection, 2) data display, 3)
data reduction and 4) conclusions (drawing and verifying). This is also known as the
Interactive Model which will be used in analyzing data for this research. This model is best
represented in the following Figure 7:
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Figure 7: Interactive Model in data analysis (Miles & Huberman 1994)

Multiple methods were used to collect the related data pertinent to this study. The primary
data for this study were interviews conducted on selected teachers and students, classroom
observations and the portfolios. The secondary data were the students’ reflections on the
portfolios, relevant documents relating to the schools and teaching such as school magazines
(for historical biography) and the classroom syllabus (Form Four, Form One) to support the
primary data.

The data were analyzed using multiple analyses. Thematic analysis was used for the teacher’s
and student’s interviews and the portfolios to get a common theme or themes throughout the
materials. This is one of the most frequently used analytic approaches in a qualitative study
(Ely, 1997). This method of analysis was employed to understand the implementation of
portfolio as an assessment tool, factors influencing ESL teachers use of portfolio as an
assessment tool in the classrooms and effects of portfolio assessment on ESL students’
learning. The classroom observation data enabled the researcher to scrutinize the techniques
ESL teachers used in implementing portfolio as an assessment tool. The classroom
observation data were important as the researcher was able to observe the implementation of
portfolio as an assessment tool and the processes involved in it.

Secondary data were analyzed using the content analysis technique. Content analysis is a
careful, detailed, systematic examination and interpretation of a particular body material in
an effort to identify patterns, themes, biases and meanings (Leedy & Ormrod, 2005;
Neuendorf 2002). It allows researcher to reveal the content in a deeper manner than usual
reading. These data were also triangulated to strengthen the accounts of the research data and
to enhance the validity of the research methods used in combination to achieve a similar

bearing of results (Woods, 1996).
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3.7.1 Analyzing Classroom Observation Data

Observation is an important data collection method for qualitative enquiry. Through
persistent observations, researcher is able to capture the ways people interact with their
surroundings based on their understandings of the world (Merriam, 2009). The main of
observation is to grasp a person’s motions, speaking, and unconscious behaviors that they
express in a natural setting (Lincoln & Guba, 1981; Merriam, 2009). During each
observation, the researcher will be an observer and will not take part in any of the classroom
activities. Before observing the teachers, an official letter was sent to the school principal to
obtain permission. For each observation session, the researcher took detailed field notes
which will include two parts; descriptions of portfolio implementation and my instant
reflections. As for teachers, the researcher has conducted at least four observations for each
teacher. The interviews were scheduled after the classroom observations as a way of
exploring and confirming earlier observations and statements in the interview. After the
observation process, all the data collected were transcribed.

3.7.2  Quality Data Generation

One of the steps to ensure rigor in this research is the concern of generating quality data as
data obtained and recorded represented of the ‘whole picture’. The data generating strategies
in the course of this study included process of gaining access to the site, data collection
methods, the length of time spent gathering the data and the amount of data collected. The
study requires a clear and vivid description of the important elements of the study that are
connected with the data, namely the participants, the site or setting and the researcher.

In the process of data gathering, the researcher has included relevant information about the
participants, in the form of background demographic data. The credibility of the participants
has been explored; the experiences in implementing portfolio as an assessment tool also have
been described. For example, during non-participation observations, teachers’ ways of

implementation of portfolio as an assessment tool, the interaction of the students with their
teachers and peers were observed.

As the researcher can influence her findings, her roles, level of participation with other
participants have been given due consideration. For example, in interview, data collection
began with the assumption that the participants’ perspectives are meaningful or explicit of
the perspectives would affect the study. Thus, the researcher needs to emphasize in-depth,
complex and roundedness in data rather than broad surveys of surface patterns and
comparability of large number of people.

The key being a good interviewer is being a good listener and questioner; it is not the role of
the researcher to put forth her opinions, perceptions or feelings. In addition, the researcher
also has played the active and reflective role in the process of data generation rather than a
neutral data collector. The researcher sought to encourage free and open responses; the
researcher has encouraged the respondents to capture their perceptions in their own words.
The researcher was able to pull out data from the participants, understand and interpret it at
any one time. In other words, the researcher should be sensitive, and able to establish a non-
threatening environment in which participants feel comfortable to yield the richest details

78



presenting new insights. In short, the quality of the information obtained is largely dependent
on the researcher’s skills and personality (Patton, 1990). Poor interviewing skills, poor
phrasing of questions, or inadequate knowledge of the subjects’ culture or frame of
references may result in a collection that obtains little useful data. Trustworthiness was taken
into consideration as equally important as of rigor as they ensure in quality of the findings.

3.8 Trustworthiness, Credibility and Conformability of the Present Study

The central concern of this study will be on its trustworthiness, credibility and conformability
(Denzin & Lincoln, 2000) of its findings. Trustworthiness of a qualitative research reflects
issues conventionally discussed as validity and reliability (Seale, 1999, p.266). The issue of
trustworthiness can enhance confidence in a particular study (Guba & Lincoln, 1985). In
order to ensure the trustworthiness of the data findings, Merriam (1998) suggested six basic
strategies that can -be used to enhance validity. They are triangulation, namely, member
checks, long term observation, peer examination, participating or collaborative research, and
clarifying researcher bias. The study employed various strategies.

Credibility — One way of improving credibility is to reduce the researcher’s biases. Data does
not speak for itself. The researcher interprets it. However, no researcher can observe,
measure and analyze a phenomenon without personal biases. The credibility of this study was
enhanced by three strategies which are triangulation, peer-debriefing and member checking.
Triangulation — triangulations where multiple sources and methods of data collection were
used in the study. Besides interviewing the teachers, the researcher also interviewed the
students.

Peer Examination — The researcher constantly consulted the members of the dissertation
supervisory committee, for appropriate methodology of the conduct of the research especially
at the initial stage where the researcher was trying to establish the basis to adopt
Constructivists’ theory. Besides that, during the report writing phase, Dr Tajularipin and Dr
Habsah Husin, lecturers at the English Language Department read my chapters. They both
have been acted as excellent peer examiners.

Member checking — Findings of the study were given to the participants for comments and
feedback. Each participant received, via e-mail, a copy of the interview transcripts for
review, clarification and suggestions. Suggested changes were made and transcripts were re-
sent for verification. This allows the rescarcher to be sure that what the participants said in
fact what the participant meant to say. All data has been verified through this process. The
researcher has no doubts that the findings presented to the participants enhanced the
credibility of the findings.

Validity of findings or data is traditionally understood to refer to the correctness or p‘reci.sion
of a research reading (Ritchie & Lewis, 2004). In order to ensure the v.alidity of the ‘hndm‘gs,
this study will make use of the multiple methods to provide various ways of making
enquiries into the same phenomenon. In this way, the data will be triangulated through
various sources such as classroom observations, teachers and students’ interviews, teacher’s
and student’s portfolios and student’s self-reflection to ensure the credibility of th-e ﬁndings.
The classroom observations data were collected through field notes and were validated with
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the teachers and students’™ interviews, porttolios. student™ self-reflections and documents.
The transcriptions from the mterviews were studied meticulously to ensure thai recurring
patterns/themes were discerned m order to present the holistic picture of the findings. A re-
codimg techmique was used so that data can be checked and cross-checked several times in
order to enhance possibility of new understandings.

It is crucial to acknowledge however that for a context specific and case study like this, there
is mo assurance that the data and findings can be seen to reflect or be generalized to other
second languazge classrooms or teacher traiming contexts. This is known as the “crisis of
legitimation” as there are mo well-established procedures for evaluating the knowledge
obtained (Taylor, 2000, p.12) In the context of this study. the findings will not lend
themselves to be checked against object of reality as it attempis to werify results by
duplicatimg this study might just produce another version. Taylor (2001} further arewes that
simee every imteraction is unique, unpredictable and ever changing im new and context-
specific meamings, it is only possible to identify patterns that common to many difterent
IMIRTBCLIEIS.

It 15 allso important to siress that this study 1s a deseniptive case study that will draw attention
to the question of what specifically cam be leamed from a single case. This study is not
wndertalken because the case will represent other case. Instead it s aimed at providing better
understandimg of this particular case through its thick descriptions (Stake, 2000). This study
walll mott lemd! itselfl to be cenerlized to a wider contexts and populations as in the case of
mamy quantitaive studies. However, these findimgs might be transferable and be made use of
by etther educaiiionall researchers or practitioners im similar contexts.

381 Validity amd Reliability

Wikem pontfolios are used for lwge-scale assessment, concems around their reliability and
vallidiity zie discussed (Davies & Le Mahiew, 2003). For instance, Benoit amd Yamg ( 1996) in
theiir sudly reported that affor wsing pountfolios for assessment at the district level. they
necommended clear umiform comtent sellection and judement guideline due to the weed for
oneater inter-rater reliability and validity. Similarly. Beryman and Rusell (2000) revealed
similar concern for emsuring reliability and validity whem they reported the Kemtucky
stafewidie wate for sconimg the portifolios was 75% lor exact agreement their schooll scoring
Ieedl “B6% " exact agreement. Resmick and Resmick (1993) mentioned that toweh teachers
immproved mubnics and received traiming: it was a dhallenge to acquire reliability between

Actondiing to reseachers imterrater reliability of portfolio worlk sample comtinues to be a
commen: (Clvam, 2000 Fritz, 2000 Willlis, 20000, > The cvaluition and classification of results
15 mott simmgply @ mattter of night and wrome answers, ot of inter-tater relimbility, of kevels of
kil amd! albility im @ myriod of aress as evidenced by text quiality amd scored! by different
people. o diffficolt task att best. " Clear eniteria and anchor papers assist the process (Davies, &
Le Whalhico. 2003). In de meantime, experience seems 1o mmprove inter-rater oeliability
(Buoowmdl, 1994 Comdiom & Hamp-lLyom. 1994; Wihite., 1994b. 1995). Some researchers express
eomeenms neganding neliabillity (ew. Callfee & Freedman, 1997: Calldhan, 1995 Gearhant,
Hienmmam,. Balter & Wiather, 1993 Konettz, Stecher, & Deibert, 1992) wiile otfers memtion the
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absence of certain controls as would give confidence even as to whose work is represented in
the collected portfolio (Baron, 1983). According to Novak, Herman, and Gearhart (1996), the
difficulties stem from “variations among the project portfolio models, models that differ in
their specifications for contents, for rubrics, and for methods for applying the rubrics” (p. 6).

3.8.2 Reliability

Reliability refers to the consistency and accuracy of the assessment tool to measure students’
performance. In other words, reliability is a measure of the reproducibility of the assessment.
Reproducibility must be consistent over time and across candidates and examiners. Portfolios
are only effective if teachers establish a fair and consistent way of scoring, recording, and
grading them (Barnhardt et al., 1998). The key to developing a reliable portfolio is to
establish clear and detailed criteria (Barnhardt et al., 1998). -

Criteria refers to statements of exactly what skill or knowledge the specified student or group
of learners is to master, what constitutes mastery, and how progress toward mastery is
measured (Barnhardt et al., 1998). Criteria provide the framework for planning instruction
and evaluation. According to (Barnhardt et al., 1998), when criteria are used to frame
instruction, they are called objectives, goals, or learning outcomes. For example, criteria used
to assess the impact of the instruction are referred to as evaluation measures, tests,
instruments, and rubrics (Barnhardt et al., 1998). Reliability can also be strengthened through
triangulation, a process of demonstrating proficiency in a specific skill by gathering data
from three or more sources. This strengthens the accuracy of the scores by providing a more
complete picture of students’ abilities (Barnhardt et al., 1998).

Portfolios are successful in this area because they are designed to include evidence of
learning progress from a variety of sources, including the student herself, teachers, peers and
parents. According to (Davis & Ponnamperume, 2005), inter-rater reliability is not
considered as a major contributor to the overall reliability of assessment. This issue has
however attracted considerable research interest with regard to portfolio assessment. Up to
date, the evidence on inter-rater reliability of portfolio assessment remains inconclusive, and
therefore this issue has been a matter for concern and debate. On the contrary, Barnhardt et
al. (1998) assert that rater reliability with portfolio assessment can be achieved in two ways.
First, rater reliability can be increased by training raters to use criteria and rating scales in the
same way. In portfolio assessment, students participate as raters in peer-assessment and self-
assessment; therefore, students should also be trained to use the criteria in the specified way
(Barnhardt et al., 1998). In similar vein, if a teacher who is not involved with setting the
criteria is going to evaluate the students’ work, she needs to be familiarized with the criteria
and how to apply them in evaluation. This is crucial if the teacher plans to rely on other
teachers to evaluate her students’ portfolios. Rater reliability is strengthened when both
teachers and students become the raters in setting the criteria (Barnhardt et al., 1998). This
process will allow them to understand and be familiar with the criteria and clear about how to
apply the criteria to help evaluate the portfolio and its contents.
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FRSD Wanllidhity

Wathidlity it tthe extamt to whidh dhe assessmemt measues wihatt it pugpontss to mezsue (Diavis &
Ponmrampanme, 2009). In tie comest of jparttiolio assessment, wallidity iis dhe extont to wiid
tihe patfichio awsesses the cnmicwliim leaming eutcomes (Davis & Pommampernnme, 2003),
Wadlidlity Thas many diffioront facets: face, comient, comsfnuet, comoumemt, and predictive
williditty. Poufolio assessment thas high face wallidity becanse off iits ability to assess rea-ife
perfianmanee wsing a vaiiety of quantitative (©.g.. conmments and wiiitkan reponts) assessment
toolks iin severl sstfmg (@@, dssmoom, soalll group keammimg, and growp disoussion). I
Blvgpdinted  puoperlly. poutfiolio assesement offers @ robust framework to  incude a
mgpresentaive sample of the curiculm content actess @ range of leamime outcomes. This s
withy poutiolie assessment has the potential fior high content wallidity. Tihe pontiolio is dble to
assess sindlonts” refllective abillity, witich imdicaes s comstuct wallidity (ithe comstnact beimg
e stvdlamt”s weflllestive albilfivy).

B84l Comttemt walblity

Btih the cudiiemes and the punpoese of tihe portfolio play @ major rolke in detenmining content
wallidlity. For am imstomment 1o have high contemt vallidity., it showld be developed fior a specific
clhss workimg towand a carain punpose and specific objectives. Wihen teachers desion a
poutiolie, it is aucial to axlyze it for appropristeness of the students. To evalvate or
estatbllisih comtent vallidity, eachers heave o kegp these twio questions im mimds:

1) Daes tife portiiolio match the nstructionall purpose and objectives of the syllkabus?
2) Is e ppontfiofio (or individval piece) assessimg wihat [ set to assess?

By settimg the purpose of the portfolie im line with the syllabus objjectives. matching the
coments of the portfolio to the pugpose. wrnd establishing clear criteria im relation to the
opiginall objectives, the portfolio will have comtent validicy. In other words, portolios have
lhiigh comtent wallidity because they integrate instroction and assessment as the worlk students
prodivee in the classtoom becomes artifacts and attestations in the pordolio (Banibardt et al..
1998).

383 Systemie validity

Assessment and instruction has a close link with systemic validity. Systemic validity refers to
the cycle of evalvation and instruction. A systemically valid assessment is one that causes a
ciramge in the instruction or cuniculum that fosters the development of the cognitive skills
that dhe assessment is designed to measure (Cohen, 1994). When teachers evaluate the
portfolie (or am individual piece), the teachers should be able to detenmine the effectiveness
of classroom activities on student leaming and wse the results to mfluence future instroctional
planming. For mstance, a portfolio is systemically valid if the use of the portfolio alters the
imstirwetion so that it focuses om the skills that are being evaluated by the portfolio assessment.
The following questions can be addresses after students have completed a portfolio:
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1) What are the results that [ received from the process?

2) What do the results tell me about the students’ ability to meet the syllabus/subject
objectives?

3) How have I altered my instruction?

In short, these questions will provide some information and guidelines for teachers to
determine what classroom activities reveal about their instruction and if teachers find the
instruction was ineffective, they can use the information to reformulate instruction.

3.8.6 Face validity

Validity refers to the way students view the portfolio effects. This type of validity is called
the face validity; it refers to the perception of the instrument by those it impacts. Students
need to be prepared to work with portfolios so that they have a clear understanding of the
portfolio as an evaluation tool. Students need to be familiar with portfolio assessment and
how teachers will be using it in the classroom. Portfolios increase the role of student
responsibilities, and for some students, this may be a new approach to learning. Students may
need to adapt and revise their expectations of the class and their role in the learning and
assessment process. Introducing students to portfolios can take some time; however, if
students do not understand how the portfolio measures performance, the portfolio becomes
less trustworthy as an assessment instrument (Barnhardt et al., 1998).  Introduction to the
portfolio can include an overview of the process, its reasons and purposes, the audience,
student responsibilities and benefits, and the way portfolio will be assessed (Barnhardt et al.,
1998). Portfolios by nature need the active participation of students who believe that their
additional responsibilities in their learning are beneficial to them (Barnhardt et al., 1998). As
teachers work with portfolio from time to time, it is important to ask their learners what is
understood and is expected of them and whether they view the portfolio as a credible
assessment tool (Barnhardt et al., 1998).

3.9 Conclusion

This chapter described the research design; its aim and rationale, the selection of
respondents, and the tools used to elicit data. As this a qualitative approach to research
inquiry, discussion on the strengths and the features of qualitative was presented at length.
Case study approach was selected as it was most appropriate for the design of this study in
addressing the research questions. Literature on previous research relevant to this study was
aptly presented. This chapter also showed the methodology employed to aid in the
interpretation of the data and how each of these was subsequently analyzed. In chapter 4, the
researcher will discuss the data analysis. The findings discussed are based on the analysis,
and in view of the research questions postulated in the study. Then in Chapter 5, which is the
last stage of the research inquiry the researcher would draw conclusions based on the
findings, and then make recommendations for future studies.
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CHAPTER FOUR

FINDINGS AND DISCUSSION
4.0 INTRODUCTION

This chapter summarizes the implementation of portfolio as an assessment tool and also
gives a brief description of the portfolio assessment process carried out by the ESL teachers
in the classroom. The effects of using portfolios on ESL students’ learning and factors that
encouraged ESL teachers to utilize portfolio as an assessment tool are also discussed. A
portfolio assessment model was developed based on the teachers’ implementation of
portfolio via the teaching and learning process. This chapter is divided into four parts
according to the four research questions of the study which were firstly, to investigate the
implementation of portfolio as an assessment tool in ESL classroom; secondly, to investigate
ESL students’ response towards the use of portfolio assessment; thirdly. to understand the
factors that influence teachers” successful implementation of portfolio as an assessment tool
in the classroom; and finally. to propose a portfolio assessment model for the teaching and
learning of ESL for the Malaysian ESL classroom context. Categories and themes that
emerged from the study are discussed in each part of the research questions.

More specifically, the study is guided by the following research questions:

1. How has portfolio assessment been implemented in the teaching and learning of ESL
in Malaysian classrooms?

2. How do ESL students respond to portfolio assessment that is being used in the

classroom?

¥

3. What are the factors that intfluence the ESL teachers to use portfolio assessment for
the teaching and leaming of ESL in Malaysian classrooms?

4. What portfolio assessment models would be appropriate in implementing portfolio
assessment for ESL teaching and learning in Malaysian classrooms?

4.1 Implementation of portfolio as an assessment tool in the teaching and learning of
ESL in the Malaysian classroom.

Various themes emerged from the study. The themes emerging within the implementation of
portfolio assessment tool were organized into two categories 1) the general procedures in
implementing portfolio as an assessment tool and 2) major considerations at each stage of
portfolio as an assessment tool and its implementation. The themes that emerged under the
category of the general procedures were: explaining the assessment purpose, evaluating the
portfolio and preparing the teaching and learning activities and teachers adopting an ordered
manner in implementing portfolio as assessment tool.
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Findings under the category of stages involved in implementing portfolio as an assessment
tool revealed that teachers adhered to five main procedures which were the assessment
purpose, collection of evidence, evaluation of evidence, reflection on learning and
assessment decision. The themes that emerged under this category were as follows:
developing assessment purpose based on the learning outcomes, getting students to collect
evidence for learning, teachers examining evidence collected by the students, students
reflecting on their learning and teachers making assessment decision based on the portfolio.

4.1.1 General procedures

General procedures in implementing portfolio as an assessment tool in the teaching and
learning of ESL in Malaysian classrooms refer to the proper planning in which the teachers
have to come up with a schedule of work to include the lesson units, the types of assessment
task or activity based on the learning outcomes to be achieved. The portfolio assessment was
conducted after teaching and the assessment tasks that were not completed was brought
forward to the following lesson. Factors such as the number of students in the classroom,
students’ proficiency level, time allocated for the English lesson, the scope of knowledge and
skills to be taught and emphasized, and teacher’s teaching load are crucial for the
implementation of portfolio as an assessment tool.

4.1.1a A thorough planning

Thorough planning is required before teachers could share and train their students about
utilizing portfolio as an assessment tool in the classroom. Students need to be informed that
portfolio served as a vehicle for learning as well as assessment.

4.1.1b Requires an assessment purpose

The teachers revealed that to execute portfolio assessment would require an assessment
purpose which is tailored based on learning outcomes from the English language syllabus. At
the same time, teachers mentioned that students could be allowed to be involved in setting
the assessment purpose based on the learning outcomes to make language learning more
visible to them.

4.1.1¢ Exposing students to learning outcomes

By doing so, the teachers believed they can assist students to become aware of the learning
outcomes connected with language learning. Students will be aware of the learning process
and take a keen interest in doing their work to attain the learning outcomes. As a result,
students will understand that they also need to be actively involved in the learning process.
At the same time, the teachers reported that not all the students were able to share and
expressed what they preferred or wanted to learn as they were shy and could not share their
views with the teachers. The following excerpt shows such an instance:

Ueacher Al of them can understand better and they have their proficiency level, but compare to J
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 Teacher F: 1 disiribute whatever it is they needed and 1 explained to them briefly this portfolio

- implemented it fully with all the assessment and the self-reflection afterwards and of course the
. internet search because my students they like internet so | encourage them to find materials related to

other classes they are still weak, they are still weak, some of them are weak in sense of speaking,
some of them can write but they are not able 1o speak well. so they have the lack of confidence level
on, they have variety of problems, each class have different problems. We have to follow the lesson
plan and we alsp have created our own learning outcomes based on the activities that we have
prepared. So every activities must have learning outcomes where the students must achieve this, the
objectives must be achieved and at the end of the lesson, the students must be able to do this so we
follow that same method.

Teacher C: From the leaming cutcomes we will see whether students achieved the targets or not
because we will assess. Every student will then have their own portfolios. I ask students” opinion
about what to put in the portfolio and they have their some ideas, they have for example they will
suggest to me bring some internet articles, from magazines, from newspaper, there | encourage them
to insert in the portfolio, then we have about seven coments like ihe first page is about student’s |
biodata, then the second folder is about activities, their tasks, and the third 1s the assessment marks
where they have their marks, the rubrics and the most important is the student’s reflection, if [ have
given them homework they will insert it in the porifolio and the notes from the intemet, and others the
test papers evervihing we will compile in the portfolio.

assessment 15 and you know demonstrate to them you know so that they understand what they are you
know heading towards then T started off by giving simple activities you know like just reading you
know poems so that you know they will at least know what they are expecting and afier that 1

the activities.

Portfolio assessment shows alternative ways for teachers to expose students to the learning
outcomes which is crucial for student learning. The task of introducing the learning outcomes
to students was not easy and for this reason the teachers distributed the self-assessment forms
which outlined the learning outcomes for students to fill in. By doing so, the students could
concentraie more on the tasks given during the lessons in the classroom. The findings
indicate that the teachers’ effort in introducing and exposing students to set the assessment
purpose via the learning outcomes enable the teachers to confirm the knowledge and skills
that have been taught and learned by the students. It was discovered further that it is very
important for the teachers to support the idea of independent learning to the students

and motivate them to be responsible for their own learning.

4.1.1d Explaining the contents of a portfolio

Apart from designing the assessment purpose from the learning outcomes the teachers
pointed out that it was crucial to explain to students specifically about the contents of a
portfolio before they could proceed to the other segments of the portfolio as shown in the
following excerpt:

Teacher Az At the beginning, | feel difficult also to introduce this. But roughly after a
few briefing and explanation, and giving them some examples showing them some
guidance, more or less they can follow the instruction, they are able to do what I
want and they have their own ideas. Even the students sometimes give me some
ideas on how to do these activities, in different way, let’s teacher do like a peer
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learning and also teacher-student learning and also self-learning.

Teacher B: Well, in fact I explain to them, what is a portfolio, what’s the purpose,
the benefits alright so when they understood and agreed and they wanted to give it a
try.

Teacher C: first I give them some briefing like what I’m doing now I will assess
them for 10 weeks where I will give them 10 activities and I will assess them once in
a week ok according then, every students will then have their own portfolios.

Teacher D: First of all they need to have their biodata, they can decorate their files
and it’s up to them, then they can put their worksheets, homework, exercises. the
portfolio assessment we need to like link to the objectives, it must it must follow
syllabus, the syllabus and so everything must reflect the syllabus then ok then
explain whatever topic that I’m going to teach that day so 1 will explain about it and
we have discussion sessions ok we ask questions and then we discuss about the topic.
So then to test their understanding I will give them the worksheet.

At the beginning, all the teachers faced some difficulties in explaining about portfolio to their
students. The teachers solved this problem by giving the students some examples of
portfolios and also some guidance. It was found that a clear set of instructions from teachers
to the students facilitated students’ understanding of portfolio. The findings indicate that
introducing the concept of portfolio assessment to students entail several discussions with
“students to ensure they understand the purpose of having the portfolio, the reason for
compiling different tasks in the portfolio and the criteria teachers use to grade the portfolio.
Teachers allowed students to share their views pertaining to the activities that would be used
in the classroom in different ways or in the form of peer or group discussion. The teachers
showed some flexibility to students’ needs and at the same time asserted their firmness about
students submitting the assessment tasks during each classroom session. It was found that
specifying portfolio contents requires careful thought including teachers’ decision about
materials that will be compiled in the portfolio, the tasks that would be used to evaluate
student performance at the end of each lesson, evaluation forms and additional supporting
documents.

The portfolio assessment is not only meant to assess students’ growth in learning but it
assisted teachers to improve and make crucial decisions with regard to their instruction.
Three themes emerged:

e Teachers explaining the assessment procedures (o the students
e Teachers evaluating the portfolios
e Teachers preparing the teaching and learning activities

4.1.1e Teachers explaining the assessment procedures to the students

The assessment procedures refer to the tasks, activities, tests and marks tha? would be used to
evaluate student performance at the end of each lesson or lesson unit constructed; an
evaluation form (self-assessment) was prepared for students to evaluate the task that they had
done to enable the teachers to know what they had learned and the problems they faced in
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doing their work. Before that, teachers made it clear to the students that they have to be more
organized in terms of compiling the assessment tasks for the portfolios. Teachers explained
the contents of the portfolios to students and the marks awarded which would be added to
their final examination. The following excerpt shows such an instance:

Teacher C: first I give them some briefing, what to put in the portfolio then I ask
students’ opinion about what to put in the portfolio and they have their some
ideas we assess them at the end of the lesson where we have the rubrics.

Teacher E: | asked students io keep a portfolio individual portfolio whereby inside
the portiolio they compile all the worksheets that | give them and there is a
column wherethey need to evaluate themselves.

Teacher A: some percentage of their portfolio assessment will be given marks for
their finals or midterm. ‘,

Teacher B: at the beginning of the year | find it they are quite weak in essay
writing, so | thought by using the portfolio is would help them to improve in their
writing and initially will help them to get better results in their examinations. |

The teachers identified the assessment worksheets for students to complete. For each task a
student completed, the teacher awarded one mark and for students who did not accomplish
the assessment activity was just given reminder to complete the task. The teachers distributed
worksheets to the students to help them master topic/skill taught tor the specific week.
Students were involved in group discussions, role-plays, and dramatizing act in the
classrooms. Students showed interest in learning English as they participated enthusiastically
in all the classroom activities. However, some students did not participate although the
teachers tried to convince them to take part in the activities. This was the teachers’ strategy to
make students involved in group discussions and provide opportunities to speak and answer
the assessment activities as the students were aware marks would be awarded if they
participate as shown in the following excerpt:

Teacher A: portfolio assessment is where students will be assessed on what they
have learnt, let’s say, the topic discussed, or after discussion, they will do the
worksheets, they answer some questions or they do some extra activities and the
activities will be assessed, will be checked whether they answer the questions |
correctly or not, and how they answer and they will be graded, they will be given
marks for that. That is assessment.
| Teacher B: portfolio is something give work to the students, where they will put it |
in the files. and then I will do the assessment. What I’'m doing with my students is I
give them writing. I would like to assess them in writing. So, each time | give them
a piece of writing, they will do the work and then after that they will put in a files
and then the 1 will assess, | grade, | grade what is this, | give the, | grade them,
and then after that | will do reflection, I will call them and then I will tell them what
are the mistakes that they are doing, and then this will help them to improve in their
- next writing, besides that, I will also ask them to do peer assessment whereas their
friends will give their work to the friends to assess and find out the mistakes or
comments through their friends so this will help them with their work where they
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improve.

Teacher D: They can discuss with their friends and then they can share their
thoughts, they can share the information about the topic and then they do the
exercises on their own ok after they have discuss it, so they do on their own and
then after a certain a certain time after we set time ok and then they will like
exchange the paper and then check and ask their partners to check their work, ok
and then the most important thing I find it very interesting is when they can like ah
| they can write motivational words for their friends.

The teachers provided feedback to students after reading their self-reflection in the class.
They spent some time with students explaining thoroughly on ways students can improve
learning based on the topics the teachers had taught. Students were given many opportunities
to speak and share their ideas about the assessment activities the teachers gave them in the
classroom. Such an instance is shown in the following excerpt:

We have self-assessment and self-reflection. For self-reflection I think really interesting
because we don’t have something like that before and we can it’s like it’s our own personal
diary. If you have any problems in the lesson, the teacher is going to read it and she’s going
to solve our problems. She will call us and ask us if our problems and talk to us. To assess
ourselves and for the teacher to know better about you and problems and she can solved our
problems and she knows what is our weakness and our strengths. The bond between the
teacher and students is getting better by using the self-reflection. And because sometimes
students might be shy to talk to the teacher and she or he can write it his or her self-
reflection so that the teacher can read it. (Student interview, Group A)

The student’s comment shows that she assumed responsibility for her own learning. She
realizes that she could perform better by sharing and informing the problems she faced in
learning by reporting it to her teacher. The student’s comment revealed that the student has
improved in her learning and was able to distinguish her strengths and weaknesses in
learning. The teacher played her role as a motivator always provided alternatives to the
students to facilitate learning. This kind of feedback from the teacher indirectly motivated the
student to learn. The student did her best to learn on her own and only resorted to getting the
teacher’s help if she encountered any difficulties. Furthermore, the teacher generated positive
feelings in the classroom by giving the student the responsibility to complete the assessment
task given. The findings indicate that it is natural for the teachers and students to share a
special bond through the self-reflection in connection to the learning tasks, with some
positive support and motivation from the teachers. Students appreciated the help extended by
the teachers to them. It was discovered that teachers play a crucial role in motivating students
to share the problems they faced in learning. Although it is not easy for students to be
reflective about their learning, the teachers can assist students by encouraging them to write
their reflection weekly basis.
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4.1.1f Teachers evaluating the portfolio

The portfolios were collected and evaluated by the teachers after completing the assessment
tasks before the final examination to record each student’s progress. For this purpose, the
teachers awarded 20% for the portfolios which would then add to the final examination
scores. An evaluation form was prepared for students to evaluate the task, activity or test that
they had done to enable the teachers to know what they had learned and any problems they
encountered in doing their work. The form was short and simple for students to fill in at the

end of each lesson. Teachers used the assessment tasks to evaluate student performance at the
end of lesson. The following excerpt shows such an instance:

Teacher A: I have decided to get 20% of their final exam marks and will be |
assessed based on their portfolio whether they have completed it or not whether
how good is their portfolio and so on so everything will be taken into and we will
grade them and based on their assessment and give them marks 20% for
their final, this is for their own benefit.

Teacher B: 1 will also ask them to do peer assessment whereas their friends will
give their work to the friends to assess and find out the mistakes or comments
through their friends so this will help them with their work where they improve,
they do the peer-checking and one more is they do their own assessment and
which is called as self-assessment, where the students can grade, what grade they
can get, so this also helps them, ah in the following work.

Teacher E: at the end of the lesson the students need to write their self-reflection
so here they need to comment on the worksheets that 1 have given them the
worksheet can help them to understand the lesson for the day and now they
need to the next they need to give comments about their friend’s presentation
and now in terms of writing and the last one is the self-reflection ok about ah

teacher’s teaching method so from here as a teacher I can also improve my
teaching.

Teachers checked and marked all the activities submitted to them and read student self-
reflection. Then, the teachers would provide feedback to help students improve their work.
All the works submitted to teachers would then be returned to the students to be kept in their
portfolios. Finally, all the students’ portfolios will be collected and graded to see their overall
performance in the classroom. The portfolio assessment is not only meant to assess students’

growth in learning but it assisted teachers to improve and make crucial decisions with regards
to their instruction.

4.1.1g Teachers preparing the teaching and learning activities

The findings of the study indicate that the implementation of portfolio as an assessment tool
led to interesting teaching and learning activities to assist students in attaining the learning
outcomes. The students’ works that are assessed are the tasks related to the daily teaching
activity. Portfolio assessment is thus integrated with teaching. Teachers prepare the
assessment tasks matches the learning outcomes so that they can come up with exercises to
evaluate what is taught after each lesson. The following excerpt shows such an instance:
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Teacher I: Yes, there is an improvement. Ok [ give them, I taught them a lesson, ok from the
syllabus from form one, ok from there I, from the syllabus there is a learning outcomes. From the
learning outcomes [ design the assessment purpose. And fromt hat, I try to plan the activities for
students learning in the classroom. Ok then, during the activities | encouraged students to discuss or
share their ideas. From there, I know either they understand or not.

Teacher D: we need to whatever the want to do the portfolio assessment we need to like link to the
objectives, it must it must follow the huraian sukatan (the syllabus), the syllabus and so everything
must reflect the syllabus then ok then explain explain whatever topic that ’'m going to teach that
day so I will explain about it and we have discussion sessions ok we ask questions and then ah we
discuss about it about the topic then ok so then to test their understanding 1 will give them the
worksheet and then ok so [ will explain how to go about it about the worksheet and the then they
do it, they can discuss with their friends and then ah they can share their thoughts, they can share
the information about the topic and then they do the exercises on their own ok after they have
discuss it.

Teacher H: 1 give them a task to do right. And then from that, I collect their work, and 1 mark their
work, and then I grade the work. And then I want them to improve on their work so I asked them to
do corrections, so they will have their first drafts, second drafts, and so on. And then sometimes in
between 1 ask them to assess themselves so they do self-assessment and sometimes from the
activities and the task, they do the self-reflection, they reflect on their own work.

Teacher A: portfolio assessment is where students will be assessed on what they have learnt, ok, let’s
say, the topic discussed, after discussion, they will do the worksheets, they answer some questions
or they do some extra activities and the activities will be assessed, will be checked whether they
answer the questions correctly or not, and how they answer and they will be graded, they will be
given marks for that.

The tasks created by the teachers for the students are deemed necessary because they guide
students’ learning. Students were told that the assessment tasks reflect the learning outcomes.
Therefore, students followed teachers’ instruction to complete the assessment tasks
distributed. Teachers encouraged students to examine each piece of the assessment task done
to know how well they have learned, the mistakes they have made, and how to overcome
their weaknesses. For poor students, they can improve by working with their peers or the
teachers in the classroom. Tasks and activities of different skills are combined to provide
students an opportunity to practice the language, communicate with the peers, exhibit
multiple forms of intelligence and reveal students real abilities. Hence, portfolio tests the
whole spectrum of knowledge and equips students with competences which they require for
lifelong learning.

4.1.1h Teachers adopt an ordered manner in implementing portfolio as assessment tool

The teachers had to explain about the purpose of portfolio assessment to the students so that
the students know in advance what is expected of them. By doing so, students would take the
responsibility for developing the evidence that will come in the form of worksheets,
assessment tasks and other materials related to their learning. The teachers created
opportunities for students to participate in the group discussion and also to voice their views
in the classrooms so that students can demonstrate and share their skills, knowledge and
experience with the other students in the classrooms. This activity allowed teachers tf’ ?ssess
the ability of each student in terms of their language competency and also proficiency.

Teachers encouraged students to engage in some self-assessment and self-reflection activities
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so that they can monitor student learning. Teachers adopted an ordered manner in
implementing portfolio as an assessment tool which would be the five stages as follows:

e Assessment purpose
e Collection of evidence
e Evaluation of evidence
e Reflecting on learning
e Assessment decision

4.1.2 Major considerations at each stage of implementing Portfolio as an assessment
tool

For each stage identified by the teachers it was observed that the teachers considered the
guidelines and the criteria would provide a clear picture to the students to integrate

understanding about the portfolio assessment which are discussed in detail in the following
section:

4.12a Assessment purpose: Developing assessment purpose based on the learning
outcomes

The major consideration for assessment purpose was in developing the assessment purpose
based on the learning outcomes. All the nine teachers agreed that they were involved in
deciding the assessment purpose before they could start implementing portfolio assessment
for their students. The assessment purpose is developed based on the learning outcomes in
the syllabus as shared by the teachers in the following excerpts:

Teacher A: we have to follow the lesson plan and we also have created our own
learning outcomes based on the activities that we have prepared.

Teacher I: Yes, there is an improvement. Ok 1 give them, | taught them a lesson,
ok from the syllabus from form one, ok from there I, from the syllabus there is a
learmning outcomes. From the learning outcomes | design the assessment
purpose. And from that, I try to plan the activities for students learning in the
classroom. Ok then, during the activities | encouraged students to discuss or
share their ideas. From there, | know either they understand or not.

4.1.2b Preparing the assessment tasks

The teachers discovered that there were many weak and also some good students; to improve
their learning in English, the teachers prepared worksheets to monitor students’ progress in
learning. The teachers’ scrutinized student’s learning in English by recording marks
obtained in each worksheet. Furthermore, the teachers noticed that good students who were
good at writing were unable to speak confidently because they were too dependent on their
teachers for translation and lacked the confidence to share their thoughts in the classroom.
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All the nine teacher.s prepared the types of assessment task or activity based on the learning
outcomes to be achieved. In short, the teachers designed the activities or tests that would be
used to evaluate student learning.

Teachers’ use of the learning outcomes to design the assessment purpose helped students to
focus and set their goals for learning. The goals for learning refer to students’ ability to
acquire or master topics in which they are weak. When students cooperate with teachers to
achieve the assessment purpose through the assessment tasks, this revealed that both the
teachers and students share a reciprocal relationship. Thus, portfolio assessment may become
more of a collaborative work than an individual one. The following excerpt shows such an
instance:

R: How do you know learning is taking place? Activities like doing informal letter, like
the map, pie charts and others.

R: Any other activities that you do your teacher gives, is there any other forms that she gives
you. Yes. She helped me how to do this, she gives the self-assessment guide, she tell that
what [ liked the best about this piece of writing, tell her about the project I liked the most, the
most important part of the project was,

R: What was the most important part of your project? Grammar. So I was most
successfully at ...

R: What are you most successfully at? When do the introduction.

R: Do the introduction. Ok what else? The one thing I learn from this project is how to a
formal letter. I would assess my work basedon this project, like, so one thing I need to
improve in my writing project is one goal is I would like to focus is...

R: So you have a goal?Yes

R: What is your goal? My goal is to improve my grammar-... (Student interview Group B)

4.1.2c Setting the assessment goal for students

The student stated clearly that she was aware of her teacher’s intention of asking her to
participate in the activities conducted by the teacher. The teacher had given the self-
assessment guide and asked the student what she felt about the project which she had worked
on. The student shared that grammar was an essential element for writing and she was most
successful at producing the introduction part in her writing. The finding suggests that
portfolio encourages students to consider the assessment goal which they want to improve
and achieve. This information helps the teacher to document how far a student has come. The
goal set by the student showed the effort the student put in to improve her grammar.
Teacher’s decision to come up with assessment purpose for portfolio assessment informs
students that they can also propose their own goals for learning which can help students to
become better learners.

4.1.2d Collection of evidence: Getting students to collect their evidence for learning

The second major consideration was collection of evidence in which the teachers had to teach
the students to collect their evidence for learning for the portfolio. The teachers r.eported tl)gt
there was a need to collect evidence to monitor students’ progress and achievement n
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learning. The evidence of learning included the assessment tasks teachers give after each
lesson, self-assessment and self-reflection. The self-assessment conducted with the students
function as a means of informing the teachers regarding students’ ability in comprehending
the lesson taught and also enhances students’ language learning. The self-reflection is a

platform in which students can write and share with teachers the problems they encountered
while learning in the classroom.

4.1.2e Producing the self-reflection

Not all the students were able to produce the self-reflection as it required them to write and

express their feelings, anxiety, strengths and weaknesses with regards to the lessons taught
by the teachers.

4.1.2f Collecting materials from other sources

Teachers encouraged students to contribute materials or other resources from the internet,
magazines, reference books and notes to enhance knowledge pertaining to the topics
assigned. Teachers allowed students to contribute some materials and in this manner they get
to hear students exchange ideas verbally with one another, identify students’ needs and
problems in learning so that they can modify their teaching styles to make learning more
meaningful and interesting. The teachers distributed extra activities to the students which
they had compiled in their portfolios as shown in the following excerpt:

Teacher H: I give them homework. After some time, after | gave them some
few homework, then only I give them another set of questions where they
have to do on their own. Then, [ grade on their work, I grade their work.
So, from there, | make them, | make, | make them keep them in the files so
can collect them, then they if they make mistakes so they have to do the
corrections.

Teacher I:  so portfolio is a collection of students work such as their
homework, notes, question papers, and we keep it in a file as an evidence to
show the that learning process has taken place. While the portfolio
assessment is more on giving students a task after a lesson had been taught,
and then they are graded, example | gave them activities after a lesson, and
the after that 1 grade them according to the lesson given to activities given
and then we put it inside the file. 2

Teacher D: usually 1 give them the activity is like worksheets. Then, mind-
map, I asked them to do after lesson had been tanght. Then, 1 give them

activities. Then | will ask them to put the mind-maps, notes given, activities
in their files.

4.1.2¢g Students collecting evidence for learning

Teacher H gives homework to her students before the students were instructed to do
assessment tasks. Next, the teacher gives students a set of questions which the students have
to do independently. The work completed would be then assessed and graded by the teacher.
All the work done by the students are then compiled and kept in the file. By doing so, the
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teacher is getting students to collect evidence of learning for students in which she can record
and track the progress they made in learning.

The students were allowed to choose the best work with the highest marks which display
their ability in a certain topic. Next, the activities had to be evaluated by the students and
students had to write in their self-reflection to indicate how much learning has taken place
and the problems they encountered while doing the activity. Students were required to collect
and compile other activities which reported on their development in learning from time to
time. At the same time, the teacher permitted students to compile notes or other related
information for specific lesson of the day. This revealed that the students were also given an
opportunity to be involved in the decision making specifically in collecting materials from
the internet, magazines and other sources to make learning more meaningful. Homework was
also considered as a part of collecting evidence for the portfolio as one of the teachers had
taught writing found that her students took longer time to write. So, the students were
allowed to take the writing back as homework and they had to submit the following day. As a
result, the teacher started giving personal attention and more feedback to students who had

difficulties in grammar, constructing sentences and writing the introduction of an essay to
improve their marks.

4.1.2h Evaluation of evidence: Teachers examining evidence collected by the students

The third major consideration involved the evaluation of evidence in which the teachers will
examine the evidence collected by the students for the portfolios. The portfolio provides
criteria for the identification of student achievement in learning which will improve the
teaching and assessment process for the teachers. The teachers interpret each student’s ability
based on the marks given for each activity in the portfolio, students’ individual performance,
and also their personal contribution in terms of delivering and sharing of ideas during
discussion in the classroom. The évaluation form provides some valuable information in

terms of how students acquire learning in the classroom. The following excerpt is an example
on how student obtain marks for their portfolios:

Mark is given for our portfolio assessment not for portfolio. The
teachers will help us giving notes for the portfolio assessment and
we do the worksheets that she gives and that are how we obtain the
marks. (Student interview Group A)

4.1.21 Scoring criteria for students’ portfolio

The student shared that the teacher does not only teach but she also provides notes for the
portfolio. Teacher gives marks to the student based on the worksheets completed. Teachers
awarded | mark for the assessment tasks submitted. Teachers reminded the students to
submit the portfolios before the final examination so that they could grade the portfolios. The
teachers allocated 20% for the portfolios which would then be added with the final
examination marks. Although teachers mentioned in their interviews about awarding each
mark and also allocating 20% for the students’ portfolios, the scoring criteria for each part for
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the portfolios was not revealed to the researcher. 'The following excerpt shows such an
instance:

Teacher A: For my class | have decided to get 20% of their final exam
marks and will be assessed based on their portfolio whether they have
completed it or not whether how good is their portfolio and so on so
everything will be taken into and we will grade them and based on their
assessment and give them marks 20% for their final, this is for their
own benefit. ‘

It is important for the teachers to come up with the scoring procedure to be used to evaluate
portfolios. The scoring criteria involves making decisions about how to deal with the various

aspects of the portfolios including the student personal information, assessment tasks, notes,
the skills that they want to test.

4.1.2j Reflection on learning: Students reflecting on their learning

The fourth major consideration was reflection on learning in which students were asked to
reflect on their learning to show their understanding of the lessons taught. All the teachers
did self-reflection with their students except for [teacher 1] who did not carry out the self-
reflection with her students due to time constraint and students’ inability to write well in
English. Student’s self-reflection help teachers understand and observe their problems in
learning. The teachers concurred that majority of their students were able to express their
difficulties in learning English and agreed that portfolio assessment had motivated them,
made them more responsible and had made them more confident. The teachers shared that
students reflected that they still needed teacher’s assistance in explaining and giving more
information about topics that they have learnt in the classroom. The teachers admitted that
the main purpose of students being in the classroom was to study for examination and
memorize what they have learnt and then regurgitate it in the form of writing during
examination. The following excerpt shows such an instance:

Teacher E: I can evaluate the students on the spot immediately after the lesson
instead of waiting for their marks in exam and advantage for students |
think one is that they can improve their writing skills because in the self-
reflection they really need to write something, at first I saw most of the
students they have difficulty in writing only one or they cannot express
themselves in writing especially in English they just wrote one to two
sentences but from time to time I can see their self-reflection become longer
ok like one paragraph and now try to encourage them to write longer in
future and more advantage to students is that besides commenting on their
friends they can also evaluate themselves so good way of learning instead
of teacher-centered kind of learning and this is more of student-centered
and 1 think students will enjoy their lesson better and they would learn better
if they love the subject.
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The teachers realized that the examination-oriented system had placed great emphasis on
students being so dependent on teachers and students focus purely on how to answer exam
questions and they pay less attention on every day or daily lessons. Therefore, teachers felt
there is need for students to reflect on the lesson taught and also the activities given so that
teachers can identify student strengths and weaknesses and provide some necessary feedback
to overcome their problems in learning as displayed in the following excerpt:

Teacher D: Ok after each lesson they will like do a self-assessment, they will
do their own self-assessment and then they will do the self-reflection what
they have learnt so it’s a kind of a good way for them to learn and for the
teacher to know whether his or her teaching is effective or not.

Teacher E: most of our students only study for the sake of getting good results
in examination so they often forget about other skills that are also important
specially like creative and critical thinking and they are also focus on writing
ok so based on my experience as I think most of the students ah they can really
get good results ah in exam A, in English exam A, examinations however
when it comes to listening and speaking they are not really good ok and it
shows that these students are really study only for the sake of getting good
results in exams so as an English teacher [ realized that speaking and listening
also are very important especially for the future.

Reflection becomes an episode of learning in which students will write and reflect aspect of
learning in the classroom. Moreover, teachers felt that they have to provide feedback to
students based on their reflection so that students can be engaged in the assessment process.
It is through the students® self-reflection the teachers will understand how much assistance
and guidance students need to improve their learning. Students wrote in the reflection how
each assessment task answered assisted and improved their learning as shown the next
excerpt:

Yes. It do help us to learn. Example if you don’t understand something ok, self-reflection
is like 2 medium for students to tell the teacher what their problems are. So that teacher
can help them. So yea its very helpful. Self-reflection is a like a diary. If 1 don’t
understand any of the words anything then I will just wrote in there and teacher will
explain to us again and self-reflection is like giving a comment about other person or
maybe your teacher. And also the self-reflection make us reflect what we do that day,
what activities, so it keeps the thing, the things are will be kept in mind what we learnt so it
really helps us. (Student interview Group A)

The student mentioned that the self-reflection helped her to learn better and its serve as a
medium for her to inform the teacher about the problems she faced in learning. Stuc.ients’
difficulties in understanding topics taught in the classroom are transformed and written in the
form of self-reflection so that the teachers can find the alternative to solve the problem. The
student further stated that self-reflection is a like diary in which she shares anFi tells
everything to the teacher. For example, her inability to understand certain words is then
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written in the self-reflection and the teacher assists the student. The self-reflection allowed
students to reflect on lessons taught for the day, activities that had been carried out and store
the information in their minds. In short, students are responsible for reflecting on their
learning and development over time. The self-reflection teaches students responsibility for
recording their thoughts about learning in the subject. It is based on the premise that writing
contributes to deeper learning and engagement with a subject, since it gives students the
opportunity to clarify and reflect on their thinking.

4.1.2k Assessment decision: Teachers making assessment decision based on the
portfolio

The final major consideration was on assessment decision in which the teachers would make
decisions based on the portfolio to evaluate students’ performance in learning. Teachers
disclosed that they were able to make decisions about students’ learning based on the self-
assessment, self-reflection and feedback obtained from the students. The teachers reported
that students have to participate actively during the portfolio assessment process so that the
learning can be more meaningful. Portfolio assessment transforms the role of teacher away
from generating comparative rankings of achievement via examinations and toward
improving student achievement in a formative manner. Teachers were able to make decisions
not only about the assessment of their students but they were able to improve their teaching.
The assessment assists teachers to evaluate their own teaching and help them with
instructional decisions. Similarly, the assessment activities provided by the teachers for
students allow them to be engaged in evaluating their own learning, help them reflect on and

understand their own strengths and needs as mentioned in the following excerpt by the
teachers:

Teacher B: Students want to improve their writing, sentence construction,
vocabulary, grammar. | am able to see the improvement now, with portfolio 1 have
created interest in students to write.

Teacher F: Students are able to give feedback about what they prefer to learn and |

do this by giving them extra activities, students are free to express their opinions
and I can improve my own teaching.

Planning and implementing portfolio assessment requires extensive planning and a great
amount of learning resources. Teachers after implementing portfolio assessment in their
classroom realized that they were able to group students to different groups categorized as
weak and good students. For the weak students the teacher provided more remedial activities
and for the good students the teachers come up with more enhancement activities. Portfolio
assessment benefited both the weak and good students. Teachers are aware that each student
has different ability, what students should learn and be able to do, setting goals of learning
that will be assessed and the criteria involved that will be used to assess. Therefore, teachers

can improve teaching and learning with proper planning and assessing becomes easier with
practice and experience.
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4.2 ESL students’ response to portfolio assessment being used in the classroom

The students showed mixed response toward the portfolio assessment used in the classroom.
The need to examine students’ response towards the portfolio assessment would inform
teachers about students’ needs in learning, the problem they faced using portfolio for
assessment and learning and from here the teachers can guide students to ensure that
assessment given after each topic deemed necessary. Six themes emerged from the findings.
Five themes demonstrate student positive response towards portfolio assessment and one
theme demonstrates student negative response towards the portfolio assessment as follow:

e Students notice the potential of using portfolio to improve their learning
s Learning to assess

e Changes in student attitudes

Learning through reflecting

An increase in student motivation

e Student inability to understand self-assessment and peer-assessment

4.2.1a Students notice the potential of using portfolio to improve their learning

The students noticed the potential of using portfolios could improve their learning because it
enables students to think critically and independently. Portfolio assessment gives students the
opportunity to be actively engaged in their work and they understand the purpose of doing it.
In the following excerpt, the student explained that he was able to inform his teacher that he
could learn more and get better knowledge. The student explained that the self-assessment
that the teacher had conducted in the class assisted him in performing better in poetry
writing. The student shared that he disliked doing short stories in the English Literature
component but after the teacher exposed him with the activities and assessment tasks
integrated with the portfolio, he could comprehend better. This was because students had to
explore additional materials such as sourcing from reference books or the internet besides the
assessment tasks and notes given by the teacher so that the students could have some
background knowledge to make them learn better.

[ told teacher that | learn more and | get better knowledge on this self-assessment so it
helps me a lot on doing this poems and others.

How about you?l use an example here, like story in the midst of hardship, in the self-
reflection at first I told that I don’t like the story and I don’t know how to do it but after
refer to books and the help fromteacher I can understand the story in more detail about
the story.

(Student interview Group E)

Although the student realized that the portfolio assessment used in the classroom helped him
to capture, reason and apply his learning rather better than just tell the teacher what he knew,

the student in the excerpt had a different view:

Motivation. Do you feel motivated to learn English using portfolios? I think it’s kind of 50 50 because it I think

that actually depends on ourselves.
If you think if you put effort and if you don’t p .
students and its not ouly the teacher. (Student interview Group E)

’t put effort it doesn’t work. Yea. It also should come from the
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The student had a different point of view as he shared that 50% of the ettort should come
from the student and the other 50% from the teacher. The student felt that it all depended on
the students’ effort in making the use of portfolio successful and not just by being dependent
on teachers’ explanation.

4.2.1b Creating and compiling materials in the portfolios

Creating and compiling materials in the portfolios made the students realize their
responsibilities toward learning. The materials students collected and compiled in the
portfolio were discussed, marked and graded by their teachers. The students shared that the
activities carried out during the portfolio assessment were very meaningful as they helped
them to improve their learning for the English Literature component. Students’ improvement
in learning included . their ability to describe time, setting of the story and also narrating
confidently with some help from the teachers. Students’ ability in understanding, sharing and
describing about what had been taught indicated teachers’ effort in preparing students to
perform or do something without feeling inhibited. The following excerpt shows such an
instance:

-the activity /task provided by the teacher is different than other which is much easier to
understand.#rashid-self-assessment activity 1#

- I can understand each stanza better by answering questions #self-assessment activity
34

-because the activity makes me able of describing the time, the setting of the story and I
can narrateconfidently with a little bit of teacher’s help #self-assessment activity 4#

-i can understand the characters better by describing...... with my friends & help of

These comments provided by the students in the self-assessment form revealed the potential
and benefits of using portfolios. They also demonstrate how portfolio can provide a
continuous picture of students’ progress specifically in their ability to articulate what had
been taught in the classroom. The learning interest of the students shifts from time to time as
portfolios provide a broader picture of students’ progress and give teachers some ideas about
what students know and can do on a variety of measures. As described above, portfolios
provide a rich source of information because they can include documentation of a student’s
educational background and multiple examples of student work. The teachers provided
guidelines for portfolio compilation so that the students can create the portfolio based on
what the teachers have prepared.

4.2.1c Learning to assess

Students shared that it was not just about the portfolio that they created and compiled
activities as instructed by their teachers. They realized that there was more when their
teachers exposed them slowly to assessing the activities independently with a form in which
the students had to indicate what had been taught was clearly understood by them.
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4.2.1d Assessment tasks for portfolio

The task which required students to assess their learning was not easy as students felt
uncomfortable because they were unsure on the aspects to assess. The task to assess learning

was conducive to English learning as the students had the opportunity to access the learning
outcomes for the topics taught.

To assess ourselves and for the teacher to know better about you and problems and she can
solved our problems and she knows what is our weakness and our strengths .

The self-assessment is like a worksheet, these are papers that have some columns like for
example, I can understand this poem better and if you can understand it better just put ita
tick on it so it has more element in it and then it helps us. Whenever we don’t understand
something just write it and then we have a lit bit of feedback that we received through it.
So that’s how.

It is also the self-assessment that it motivates it and gives us more confidence whenever we
do our work, we tend to have this motivation from the assessment so that we can strive
better.

(Student interview Group A)

The teacher exposed student to assess learning through the self-assessment activity in which
the teacher provided columns for the students to tick to enable the teacher to know the weak
areas in their learning. The student would tick the columns to inform his teacher that the
lesson taught was comprehensible. If the students were unable to understand the topic taught
for the lesson, they would then write about their inability to follow the lesson specifically. So
when students get involved in the self-assessment to assess the assessment tasks, it provide
some information to the teachers about students’ perceptions and reactions to the class, the
material, the subject matter, or particular activities. Students shared that through portfolios
they were given both individual and group work to do, the projects. that the students had to
accomplish and also the assessment that they had to do. The students found portfolio easier
as they did it every day. As contrary to the monthly tests, the students studied only when they
knew they have exams. Although the students did not emphasize that they prefer portfolio
assessment more as compared to the monthly test, they were still able to distinguish the
difference between portfolioand monthly tests. The task of portfolio demanded the students
to revise and check their portfolios every day and when the students did this, a sense of
responsibility came into view which students knew would benefit them directly. Students put
in their effort to do the tasks given by their teachers for the portfolios because it involved
marks which would be then accumulated for their final examinations. This shows that
students do not only revise for the examinations but they also study and wprk hard every day
toward achieving the accumulated grades via portfolios for the final examinations. However,
simply collecting tasks is not enough to make a portfolio useful for evaluation; exposure to
self-assessment by the teachers and student self-reflection are necessary as well. The

following excerpt shows such an instance:
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I think my teacher is very interesting and she is very outgoing and cheerful person so |
think I’m grateful to have her as my teacher. | think we our class very advanced you know
in learning and because the previous learning where the paper and pencil kind of test
like is very boring and we if we use this continue to use this as to learn through this, |
think it is very good. It will improve our English more, it makes our English becomes
better.

Yes I do. Because we use the normal exam with the pencil and stuff, it actually we don’t
really learn anything from that we just read book and then we let all out. If we use the
portfolio actually teacher just give us the notes and we answer it on that time.

Yea I agree because test examination test is usually the students always study for grades
and then we don’t care whether we do understand what we are learning. So through this
portfolio assessment its more focus on how we adapt ourself, how we learn and collect
the information rather than focusing on too much grades.

Yes | agree. Usually exam takes time you know more time. So [ think by using this portfolio
assessment we can save time and also improve our learning by doing all sorts of activities,
worksheets, notes. (Students’ interview Group A)

4.2.1e Students sharing their experience doing the self-assessment

Students divulged that they were asked to do the self-assessment by their teachers in the
classroom. Although the students were not familiar with the self-assessment task, they still
tried doing it by filling in the forms distributed by their teachers. Some students gave
different ideas about the self-assessment based on their own understanding as shown in the
next excerpt:

Do you know what self-assessment is? How do you the self-assessment? Can you explain
how you all do? We will write ourselves, and the teacher will check it and we make
corrections then when everything is right, we make the other one.

Ok, so how about self-assessment, when do you do the self-assessment? After completing
certain projects.

Ok what do you do in the self-assessment? What do you write? It depends on the questions,
maybe if the question ask, what did you learn, so the benefits and the benefits and how |
improve. (students flipping their files). (Group H)

Students shared that after doing each task given by the teacher in the classroom, they would
submit the task to their teacher. On the other hand, the teacher checks the task and returns it
to the students for them to do the corrections. Upon doing the corrections, the students were
then allowed to move on to another task. Students did the self-assessment after completing
certain projects although they did not mention the types of projects; it basically involved the
types of questions or tasks teacher gives in the classroom. The self-assessment questions
include what students have learnt; the benefits and how they have improved as shown above
and also in the following:
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1) What [ like best about this piece...

2) When I look back at the project, the part I most enjoyed working on
was..

3) The most difficult part of the project was...

4) 1 was most successful at...

5) One thing I learned from this project is...

6) | would assess my own work on this project as (outstanding, good,
fair, weak)

7) One thing I need to improve in my next writing project is...

8) One goal I would like to focus on in the future is...

The classroom observation data revealed that not all the students participated in the self-
assessment activity. Most of the students did self-assessment by referring to their friends and
some sought some assistance from their teachers. Although the teachers distributed the self-
assessment forms which were designed based on the learning outcomes, the students still
faced some problems in digesting the information and meeting expectations of their teachers.
This could be attributed to students being exposed to the examination culture in which only
the teachers assessed their learning in the form of monthly or year-end examination; under
the traditional examination-oriented system students were not given any type of training or
exposure on how to self-assess, and they still preferred their teachers to assess their work as
they were aware of their teachers’ power or ability to assess the learning. The following is an
example of the how the student felt about assessing his own work:

R: Do you know what is happening in the classroom for this portfolio assessment/the school-
based assessment? Do you have an idea what is happening? Are you comfortable with it? Do
you like it?

S: No.

R: You don’t like it? Why?

S:Because if we exam PMR you did, and then they will give the marks but the PBS they will
try again and again and again.

R:Why is that they try again and again.

S: Until you get. So you get band 1 or band 2. Aim for the highest. But I prefer the exam

style.

The student above mentioned that he still preferred the examination in which the teacher will
assess and report the marks. He shared that in exams, the teacher woyld reward mark.s but
when it comes to school-based examination (in which the student compiles all the tasks in the

portfolio) he had to do and submit the tasks again and again until he reached the bands
expected.
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4.2.1f Changes in student attitudes

Students showed more positive attitude toward the use of portfolio in the classroom.
Teachers mentioned that not all the students showed co-operation and willingness to create

the portfolios as students had to be conscientious in their effort to compile learning activities
from time to time (observation note).

e Students sharing their liking towards the portfolio

One of the students admitted that at first, he did not do the class work as he was very lazy but

he realized he had improved gradually by following his teacher’s instruction as shown in the
following example:

Yes. Before this I’m not doing work, I’m very lazy, then now I have improved. (Group G)

1 think that one is depend on ourselves [ think because the portfolio is just help, but the
main thing is ourselves, if we do it then I think it would be better. In the sense of like when
the teacher gave us portfolio we just do it and understand it in the class but eventually we

have to go home and just read it on it better the more to help us to understand it more
better. (Group F)

An interesting point revealed by another student from Group F which he shared was that the
individual student has to be responsible for his or her own learning when it involved
portfolio. By just the teacher giving input and raising students’ self-awareness about
portfolios in the classroom was insufficient as students have to put in more effort to
understand the portfolios beyond the classroom. Beyond classroom means the work and
responsibilities of preparing and updating the portfolio after school hours. The effort includes
students adhering to teachers’ instruction of what goes into the portfolio, the tasks assigned
for students to complete, and material from the internet as agreed by students, and assessment
activities carried out in the classroom as shown in the following examples:

I think teacher always do the best for us. She always she started giving us worksheets like
portfolio and then feel it kind of fun. (Group G)

] put all the activities and the worksheets that my teacher has given to us and to keep it
safe. (Group A)

4.2.1g Learning through reflecting

By doing the exercises given by the teachers, it served more like a challenge for the students
to answer the questions. They shared that they were able to understand the characters well
after the teachers had explained. The students were able to relate and imagine what happened
in the poem by using their sense of imagery. The students even wrote informing their
teachers that they could not understand the presentation by their friends as they failed to do
the expression. The students wrote in their self-reflection that they were able to learn the
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lesson from the poem that humans should learn to accept problems in life with a positive
outlook without feeling despair.

The students mentioned that via the self-reflection they could inform their teacher how they
have learnt. An example from the student’s self-reflection revealed that the activities they
were involved in helped them to gain more knowledge and allowed them to learn through

experience and also their background knowledge. Mistakes students make during the activity
were rectified with the help from the teacher and also friends.

Besides that, the students divulged that the activities in the portfolio were very helpful and
useful because it helped them to improve their grammar and also identify mistakes to do the
corrections. So they knew that activities in portfolio assessment benefited them in terms of
gaining more knowledge and improving their grammar. Not only that, the activities induced
in the portfolio assessment helped students to improve their pronunciation skills as the
teacher instructed students to recite poem with feelings, correct pronunciation, stress, and
rhythm so that they could have a better understanding of the poem. The following is an
example of the student’s comments extracted from their self-reflection:

At first I learn by myself, then, my teacher checks and I do the correction. I learn it
through my experience and background knowledge. (Student A)

Writing compositions via answering ‘WH’ questions and rewriting it by correcting errors
identified by my teacher is very helpful and useful. (Student B)

I learned from teacher, she identified mistakes and I also learned from friends that 1
didn’t understand (Student F)

I have completed this project with my teacher, friends and family’s help. (Student G)

Teaching via portfolio assessment had contributed to a conducive learning environment and
as a result the students enjoyed the English class. Students have made connection between
the teacher and her teaching style and how their teacher’s teaching method greatly affected
their level of confidence and motivation. Most of the students said that the teacher used
various teaching methods or ways such as group work, role-play which involved 'interziction
and discussions among students. All the work that they did in the class was put in a file or
portfolio; this shows the extent of portfolio use and explains students’ response toward the

portfolio assessment.

4.2.1hAn increase in student motivation

Portfolio assessment increases student motivation for learning as they often enmeshed in

constant self-reflection and self-assessment. Students do not just put the material into the
portfolio, they have to reflect upon the material, what they learned from the worksheets, and
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why are they placing the material into the portfolio. The students described that if they do not
understand something, self-reflection serves a medium and a diary for them to tell the teacher
what their problems are. After reading student self-reflection, the teacher would then provide
some feedback to problems students face in learning by giving some alternatives in the form
of remedial activity. The following excerpt shows such an instance:

GROUP A : self-reflection as a medium for teacher and students (S2), self-reflection is
like a diary (S5)

GROUP D: “....like the feedback as it motivates them (St1)

GROUP B: ‘I write what I can improve in my next project and one goal that I target’.
(S1)

GROUP F:  assessing the worksheets’. (S4)

As for negativity towards the portfolio assessment as responded by the student, three factors
were identified as the followings: students’ inability to understand self-assessment and peer-
assessment, time and financial constraint.

4.2.1i Student inability to understand self-assessment and peer-assessment

In addition to concerns about self-assessment, students expressed a preference for traditional
paper tests (Group 1) and asked for more practice in testing rather than just assessing their
own learning in which they felt uncomfortable and not accommodating. The following
excerpt shows such an instance:

But I prefer the exam style. (Student Interview Group 1) Do you know what is self-
assessment? How do you the self-assessment? Can you explain how you all do? We
will write ourselves, and the teacher will check it and we make corrections then
when everything is right, we make the other one. (Student Interview Group H)

What else? Ada buat self-reflection tak? Yes, ada. Tulis apa kat situ? Teacher suruh
apa, suruh ini la baca, buat aktiviti, lepas tu buat aktiviti dengan rakan-rakan
dengan teacher semua, lepas tu dia suruh apa semak sama-sama. (Student [nterview
Group D)

So apa itu self-assessment? Name, the activities, macam mana aktiviti hari ini ok
tak, lepas tu belajar dengan kawan keatau teacher. (Student Interview Group C)

Do you like to do the self-reflection? Yes. But not really that much but just a little,
Why? Because sometimes I don’t really remember what I learn,

Oh, you don’t really remember what you learn? Why is that?

Kenapa tak ingat apa yang telah dibelajar? I don’t know. (Student Interview Group F)

Students from Group H explained that they write the self-assessment themselves which
would be then checked by the teacher. After the teacher had checked the self-assessment, the
students said that they did the corrections before they could do the next activity. The
students’ opinions from the above excerpt are different from the students’ opinions from
Group A, B, E, and G. This revealed that the students from Group H may not have a clear
understanding about the self-assessment although the teachers have distributed the forms.
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Students from Group D mentioned that they did the self-reflection based on the teacher’s
instruction. First, they read and did the activities. After that, the students continued doing the
activities with their friends and also the teacher and from there the teacher asked them to
check the work completed together. The students’ explanation about how they did the self-
reflection did not reflect their understanding of the topics taught by the teacher, and also the
problems they faced while learning and also their strengths.

Students from Group C shared on the surface level that self-assessment is more like naming
the activities, whether the activities were accommodating or not and how the students learnt.
Students from Group F shared they were uncertain about producing the self-reflection and
had little knowledge about it. The students’ inability to produce the self-reflection was due to
the fact that they were unable to recall what they had learnt.

Students’ lack of understanding and inattentiveness in following the teachers’ instruction
using. the portfolio assessment could suggest the reasons behind their anxiety. Successful
implementation of portfolio as an assessment tool requires strong support from the students
and at the same time the teachers have to provide the correct information on the purpose,
guideline, and procedures that students have to follow. All these problems are
insurmountable. The crucial factor in implementing portfolio as an assessment tool is
devising meaningful strategies and the necessary steps for students to improve their work.

It was observed that not all the students understood the concept of peer-assessment in the
classroom. Only 8 students came forward and shared their opinions about their peer work and
how they could improve their writing (observation note). This could be due to the fact that
peer assessment was considered as a less reliable measure than paper-and-pencil testing, the
common and familiar practice. Students preferred the testing mode in which they can
perform. But this was contradictory to what the teachers wanted to achieve in the portfolio
system — measuring student learning. Students are comfortable with the testing culture in
which they were exposed to compare another student’s performance rather than compare
their current performance faced confusion while experiencing new practices in the
classroom; however, doubts caused difficulties in implementation.

4.3 The factors that influence the ESL teachers to use portfolio assessment for
the teaching and learning of ESL in Malaysian classrooms

The teachers reported a wide range of reasons that led them to use portfolio assessm.ent. The
factors that influenced the teachers to utilize portfolio assessment can be grouped into two
categories of 1) the low English proficiency of the students and 2) the need to ensure the
accuracy of the assessment techniques.

4.3.1aThe low English proficiency of the students

Improving students’ learning was never an easy task for all the' teachers. The teach.ers cguld
only track students’ progress through the examinations held either three or fqur times in a
year. It was quite difficult for the teachers to understand whether or nE)t .learnmg had taken
place. To overcome this and to extend help to their students, portfolio assessment was
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implemented,. Thiee themes emerged with regand to the low Englidh proficiency of the
studkommtiss:

o Hilp the wiealker studients
¢ Responding to specific student needs
e [Prommote lemmiimg

A3.1b Help weaker stmdents

Teacthers fiell dhat it was mesessany to felp the weaker studemts im their classrooms to improve
e eanmimg. At the same time, the teachers had planned and prepared assessment activities
flor the wealk and average students based om their proficiency level. For example, affier the
teachers comducted ihe assessment activities fior all the studemts im the classioom, they
ciheclked and graded stucents” work. They came wp with the idea of givimg enlhancement
assessment activities for the average students and also remedial assessment activitics for the
weaker sudents. By doing this, the teachers cowld recond amd assess wallwable infonmation
albowt studlent. improvement and skill mastery. Along recordimg the progress thet swdents”
gl i leannimg, the portiolio provides valuable fnfonmation about how el student leamns
and what is important to him or her in the leanming process. The following examples show
reasons teachers wsed portiolio for their studemts:

Factors that influence me to use the porifolio the help the weakerthe weak learmers ok,
improve learming. (Teacher C) :
My omn beliefs of course because I have already told you about the carvent sitmation in our
English classtoom so 1 fieel that to make a change we nead to make stadents practive their
speakimg okills so this porifolio ssewsment can really help them to improve their
speaking skills. (Teacher ).

Thiss portfolio assessment gives space for them to understand better what they supposed to
do. maybe like the slow Iearmers when given enough time and gpidance they can also do, |
can achieve the level of course at lower pace peers who are betier of, so I think this |
assessment is good for students who are slow learmers and also the what we called thar |
average students. It helps them. (Teacher G) |

The teachers” beliefs about the cwrrent scemario in the English classroom which focused more
om students studying for examination had which had led the teachers to opt for portfolio
assessment wse is apparent in this study. Using portfolio will allow the stuwdents to improve
their leaming relating to speaking skills. Teacher G shared that portfolio assessment provided
some space for the students to wnderstand better about what they are expected to do in the
classroom, for example, the teacher believes that if givem sufficient time amd proper
guidance, weak and average students can improve their leaming. It is very crucial to explain
the process mvolved and lo encourage students to take an active role im developing their
porifolios.

The portfolio approach informed teachers with about range of student abilities. The range of
students” abilities included for example, the studemts who were weak at writing at the
beginning of the school were now able to write independently after portfolio was introduced
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(Group B), z.md students who showed lack interest in learning English literature had now
started showing some love and interest to learn the subject (Group B).

Teacher could track what students were able to do and what they were unable to do via the
use of portfolio as an assessment tool. The fact that portfolios could demonstrate growth was

particularly important for English language students because portfolios were designed to be
inclusive and contain authentic descriptions of what students could do.

4.3.1¢ Responding to specific student needs

Teachers have come to recognize that portfolio assessment is important as it shows ways of
gaining a dynamic picture of students’ academic development. For example, portfolio
assessment demands more work as they have to observe growth in students’ learning by
instructing students to compile work that displayed their understanding in the lessons taught.
The purpose of introducing portfolio assessment was to improve students’ learning and
therefore teachers embedded this assessment into their instruction. The portfolios were also
used as a tool for self-reflection and as an opportunity to use English for communication.
Teachers believe that the use of portfolio as an assessment tool facilitated students in setting
academic and personal goals (what actually the students want to learn) and to reflect on
whether they have achieved their learning objectives. For this reason, teachers believe
portfolios could improve their teaching too. The information that the portfolios provide helps
teachers improve their instruction for future teaching.

Teacher A: so when you do this assessment we can know their level on the dot that means
after this topic how they feel, how they understand a certain topic.

Teacher B: so through this portfolio method, I could see the problem faced by the students
in writing and the also ah 1 can create an interest in their writing and also help in their
reading.

Teacher C: help the weaker the weak learners ok, improve learning.

Teacher D: help them especially in learning.

Teacher E: portfolio assessment can really help them to improve their speaking skills.
Teacher F: I can identify which students having problems.

Teacher G: will know where they stand and they know also that they can improve and they
can do better.

Teacher H: I want to improve their learning ok.

Teacher [ : the teachers themselves how they teach either the students understand or
not.

4.3.1d Promote learning

The teachers were aware of the fact that students were very concerned when it came to
learning English and the outcome of not being able to master it would deprive thern from
access to important educational opportunities that were based upon thg results. Therefore, the
teachers came up with the idea of portfolio assessment 1o help thelr.SFudentS_ to promote
learning. Teachers recognized the value of portfolio assessment In providing a rich source of
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information because they could include documentation of a student’s educational background
and multiple examples of student work.

Teacher A and E shared that via portfolio assessment, they were able to promote speaking
and writing skills. Their students were enthusiastic and determined to learn the skills more. In
a similar case, teacher B explained that after introducing portfolio assessment, her students
were able to comprehend instructions for writing in terms of “know how to write” and “what
is needed for the essay”. The fact the students knew that their essays would be graded and
recorded to track development motivated them further to continue writing effortlessly.
Teacher C and D asserted that interest is required before they could promote learning in the
classroom although they admitted not everyone participated, students still showed some
interest to learn as shown in the following examples:

“They have their proficiency level, but compare to other classes they are still weak, they are |
still weak, some of them are weak in sense of speaking, some of them can write but they

are not able to speak well, so they have the lack of confidence’. (Teacher A)

‘I think most of the students ah they can really get good results ah in exam A, in English

exam A, examinations however when it comes to listening and speaking they are not

really good ok and it shows that these students are really study only for the sake of
getting good results in exams so as an

English teacher I realized that speaking and listening also are very important especially

for the future when these students entering their career life’. (Teacher E)

‘I found their interest increased, their interest level has increased when 1 ask them they

said they understand more and there are they feel more excited during the lesson because

they have the group works’. (Teacher C)

‘I find it very ah really helpful especially to the weak students, they are motivated to

learn, and then they are very happy if they get all the answers correct in their
worksheets, ok they are very happy’. (Teacher D)

one thing different about portfolio assessment is the assessment itself and whereby students
is allowed to express their opinions about how the teacher actually teach whether or not
they find it suitable for them or they find it really really hard for them to understand, so
by doing that I could find out what are the whole class expected from me, if they think
they would like to have language games, ah often then I would give them that then [ would
design my lesson you know based on that but if they really like the chalk and talk kind of you
know if they prefer that one you know if they don’t like to move around of course 1 would
cater to their needs. (Teacher F)

Teacher F reported that her students preferred language games more and she designed her
lesson catering to students’ needs. This was important to promote learning in the classroom
so that she could gauge their understanding in learning. So once the teacher understood
students’ preferable learning style, the teacher could then adjust and modify her teaching
based on the students’ recommendations. There is a mutual understanding between the
teacher and students in which both are aware of the circumstances specifically related to
portfolio assessment that this would raise the students’ awareness of their learning style and
whether portfolio assessment suited their learning styles or not. The use of portfolio as an
assessment tool has helped the students to express their opinions and reflect on the different
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types of activities given by the teacher in the classroom. The teacher shared that the students
were aware, keen and enthusiastic when she instructed them to update the portfolio because it
gave them the sense of ownership and responsibility as compared to students doing activities
in an exercise book (teacher F interview).

Teacher G shared that she gave her students objective questions and students would just
answer or select right or wrong. She felt that some students might not understand the
instruction and she could not see this point of weakness from the student. Thus, this portfolio
assessment gave space for them to understand better what they supposed to do. For the slow
learners, the teacher feels that when given enough time and guidance they can also complete
and can achieve the level of course at lower pace peers who are better off. So she felt that

portfolio assessment is good for students who were slow and average learners because it
helped them. :

Teacher H said that portfolio assessment was good as the students could improve themselves.
She was able to build a good rapport with the students because the use of portfolio demanded
students to write their reflection and inform the teacher about the problems they faced in
learning. She was able to understand the students better as compared previously in which she
just gave them the work and marked the work. With portfolio assessment, she could have
more contact time with her students so that they could improve and at the same time, one to
one guidance was also given to help the students from time to time. Teacher I concurred that
portfolio assessment could be used as another method to teach the students English and also
other thinking skills. The teachers explained:

Teacher A: today I have learnt this, my teacher explain this, can also promote their
self speaking skills and also writing.

Teacher B: through this they will know how to write and what is needed for the
cssay.

Teacher C: 1 can see their interest but although not all of them are involve but almost
60-70% are of them are shows good interest.

Teacher D: they have learnt so it’s a kind of a good way for them to learn.

Teacher E: portfolio assessment benefits my students in terms of ah improve their
speaking skills.

Teacher F: they would like to have language games, ah often then | would give them
that then I would design my lesson.

Teacher G:portfolio assessment gives space for them to understand better what they
supposed to do.

Teacher H: we understand the students better ok if compared to last time.

Teacher ! : portfolio assessment as another method to teach the students.

The most challenging task the teachers face in teaching and disseminating knowledge was in
creating the interest which was deemed crucial to successful learning in classroom. The
teachers overcame this challenge by providing the students a detailed explanation of what
was expected from them when they were given the responsibilities of owning a portfolio. The
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idea of developing portfolios for students meant teachers’ effort in assisting students to
overcome the problems they faced in learning English language. Therefore, the potential for
determining the depth and breadth of a student’s ability can be realized through a specific
approach. A specificity approach requires both formal and informal assessment techniques,
seeks to understand individual student’s needs, emphasizes on both the processes and
products of learning, and accepts both teacher’s and student’s participation.

4.3.2 The need to ensure the accuracy of the Assessment techniques

The teachers were concerined about students’ obsession and adherence to study merely for
examination. Using portfolio as an assessment tool was therefore an option and alternative
for ESL teachers in this study to divert student’s attention to do self-assessment in the
learning process. The teachers displayed immense effort in trying to introduce and explain
the benefits of using portfolio as an assessment tool to the students specifically not only to
improve their learning in English language but also to empower students with all the required
skills including cultivating critical thinking skills, the ability to share and present ideas

orally, and to improve their proficiency for both speaking and writing skills. The three
themes that emerged are:

e Assessing student performance and confirming their level of achievement
o Strengthen teacher evaluation
e Alternative to available tests

4.3.2a Assessing student performance and confirming their level of achievement

Based on need to understand individual student’s need, the teachers use portfolio as an
assessment tool so that they could assess student performance in the classroom via the
assessment activities. When the students were able to voice their personal opinions to their
teacher, these showed that the students were suggesting and presenting their personal
opinions to their teacher without feeling inhibited. The teachers used this opportunity to
assist the weak and average students as it helped them to improve their learning. This
allowed the teachers to confirmed student level of achievement in the topics taught. They
wanted to try something extraordinary for their students as they knew that portfolio
assessment holds great promise for their students’ iearning. On the other hand, the teachers
realized that their students were obsessed with the centralized examination and there was a
need to divert their students’ attention to learn creative and critical thinking skills which was
lacking in them. Portfolios provide a broader picture of student achievement than do tests

alone, and can incorporate a great deal of information that illustrates what students are
familiar with and can do on a variety of measures.
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Teacher A: students sit only for examination and they get their results ok at the end
of each

forms but we actually couldn’t really see their critical thinking.

Teacher B: I noticed that I don’t see any improvement in their in their writing.
Teacher C: I feel like want to make some changes.

Teacher D: portfolio assessment is a kind of tools which helps the students a lot.
Teacher E: our students only study for the sake of getting good results in
examination so they

oftenforget about other skills.

Teacher F: students is ailowed to express their opinions about how the teacher
actually teach

Teacher G: this assessment is good for students who are slow learners and also what
we called that

average students. It helps them.

Teacher H: 1 teach a good class so I feel that they need to do something extra.
Teacher I :we know the centralized exams did not test the students (them) in the
thinking skills,

and the self-evaluation.

The teachers assessed students’ learning via portfolio and they evaluated students in the
standardized examination. The portfolio assessment allowed the teachers to gather evidence
of student learning and provided an opportunity to understand student needs and at the same
time students were also evaluated on standardized examinations. Teachers use the portfolio
assessment to show the process of learning in the classroom and measured the sum of the
students’ performance in the form of final examination. In short, both portfolio assessment
and standardized examination were used concurrently as not to discriminate students by
comparing their grades but emphasis was given to individual student growth over time.

4.3.2b Strengthen teacher evaluation

The teachers implemented summative and formative assessments for the portfolios. The
portfolio is viewed as an alternative form of assessment which is formative in nature. By
implementing portfolio, the teachers were able to inform their students how they were
progressing in their lessons. Furthermore, portfolio provides opportunity for students to

improve their performance on the same task as mentioned by the teacher in the following
excerpt:

I give a task to students and when I received their work, and when I'm not really very
happy about their work, I will returned to them and also write a comment or sometimes |
even call the students and tell them where they went wrong and how they can improve in
their work, so when students take back their work, they will rewrite or you know correct
their mistakes and then they will return to me. So they do this few times, a few steps, until

| feel that the child or the student has reached this level best level he can achieved
(Teacher G)
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The teacher explained that when she received her students” work, she would check and retum
it back to them. At the same time, she even called the students to explain about the mistakes
that they have done so that they could improve their work. By asking the students to rewrite
and recheck their work, the teacher felt that the students were given an opportunity to look
back at their mistakes, correct them and return to the teacher again. The teacher felt that there
is a need for her students to do tieir best and reach the highest level to achieve the learning
outcomes. The purpose is clear that the teacher wants the students to understand and digest
lessons taught in the classroom. The students are aware that the assessment tasks given by the
teachers have be compiled in the portfolio for grading. Next, the example below shows how
they use portfolio to complement the examination:

Each student will be given a portfolio and at the end of the assessment will be awardeﬂ
grading, so we will be taking from my class | have decided to get 20% of their final exam
marks and will be assessed based on their portfolio whether they have completed it or not
whether how good is their portfolio and so on so everything will be taken into and we will
grade them and based on their assessment and give them marks 20% for their final, this is
for their own benefit. (Teacher A)

Teacher A divulged that she had explained to the students about the marking criteria for the
portfolio. Each student has to work to obtain the 20% for the portfolio which would be then
accumulated with the final exam. The teacher mentioned that all the students have to submit
their portfolios regardless of being able to complete it or not. The findings revealed that
teacher is concerned with student performance with what and how he or she reads, writes,
communicates and accomplished tasks. The information informs that the teacher is very
sensitive and made it clear to the ESL students that they should know what is important in
the end is the students’ ability to figure out tasks given, collect information, grasp underlying
meanings, and make thoughtful, sound decisions.

Students engaged in portfolio activity received feedback from their teachers from time to
time. The feedback given to the students would inform students about their performance in
the task which they participated. So when the students received feedback from the teacher,
they would then reflect on their learning. Portfolio promotes lifelong learning skills that will
enable students to evaluate what they learn in and outside of their classrooms.

Teachers strengthened their evaluation by asking students to come up with the portfolio in
which they can track student weaknesses and strengths, extend help to improve student
learning problem area and offer alternatives to overcome the difficulties they faced. Teachers

assisted students by getting them involved in portfolio so that they could accumulate the
marks for their final exam.
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4.3.2¢ Alternative to available tests

It is very obvious that students spend most of their time preparing to sit for the traditional
examination and this led them to memorize and regurgitate information in the examination.
Too much of focus on the examinations led students to score A’s but the teachers were
unable to gain multiple perspectives on individual student growth over time. To gain multiple
perspectives on students’ academic development, and abilities, it was crucial for the teachers
to employ portfolio and include a range of measures in the assessment. The teachers felt that
thev want to make some changes in the way they teach so that they can bring about effective
results in students learning. The teachers wanted to get students’ feedback in terms of their
teaching so that they can match their teaching to the student’s need in the classroom to make
their teaching and learning process more meaningful as shown in the next example:

Actually all the other subjects like the elective subjects like physics, chemistry all of them
have their own portfolio, they called that PEKA. But for English, we don’t have anything like
that. Ok, so I got an idea of doing this portfolio something like that to motivate the students
to have a better learning and something to encourage them to do their own, their own
initiative, and this initiative will be accumulated and some maybe, some percentage of
their portfolio assessment will be given marks for their finals or midterm. (Teacher A)

The teacher’s explanation revealed that portfolio is a strategy which allowed students to
show what they can do as opposed to traditional testing where the results may not necessarily
reflect a student’s real performance or capability. This is because the test that teacher
prepares comes in the form of multiple choice type may possibly promote guess work. In a
language test, the results cannot reflect the students’ actual language competence. The
teacher’s effort in introducing and including portfolio in the classroom clearly hints at the
need to gain multiple perspectives on students’ academic development as well as to test their
understanding in learning. The teacher promotes portfolio as an alternative to the available
tests.

4.3.2d Issues related to the findings

4.3.2e Logistical issues

Teachers explained that storage and size of portfolios caused additional problem for the
students. They admitted that not all the students followed their instruction in compiling the
materials because carrying the files back and forth from home to school was regarded as
inconvenient for some students. Therefore, the teachers decided to keep the files in the staff
room so that students are not burdened with carrying the files around.

4.3.2f Time and financial constraint

Teachers divulged although the idea of carrying out portfolios in the classroom was

beneficial they still faced some difficulties in managing the time and also financing. The
teachers shared that it was also hard for the students to carry around their file due to the size

115




of the files and therefore the teachers had to keep the files in the staff room so as not to
trouble the students as shown in the following example:

The teacher carry out the five full lesson right, five times in a week, so [ find it that it’s
difficult to do the portfolio if we just carry out two lesson in a week. So sometimes we feel
that we couldn’t complete the portfolio because of time constraint sometimes like today we
plan to have assessment on Monday and that was the day when we have something else too
so we couldn’t carry out so we have to postpone. (Teacher A).

It’s very hard for the students to carry around you know because it’s very big and then
well this past few years the school is having the problem with financial constraint and
everything you know and we have problem with getting papers and you know and usually
the teachers have to come up with their own money to buy rims of papers yes and we
well we can’t really ask the students to pay for it and more paperwork and I think more
or less getting the papers to photocopy. (Teacher F)

Furthermore, the teacher mentioned that she had problems in getting papers and could not
ask the students to pay with their own money. Portfolio assessment required teachers to have
the activities photocopied and distributed to the students. The teacher found getting materials
photocopied was too expensive. Teacher A shared it was difficult to carry out the portfolio as
time did not permit her to do so. Therefore, she had to postpone the assessment activities in
the following lesson.

4.4 Portfolio assessment model that would be appropriate in implementing portfolio
assessment for ESL teaching and learning in Malaysian classrooms.

4.4.1 The proposed portfolio assessment model and its appropriateness

The idea of observing and interviewing the nine ESL teachers was to construct an appropriate
portfolio assessment model applicable in classes with students whose proficiency in English
varied from low to high. It was fundamental for the teachers to come up with this portfolio
assessment model due to insufficient and suitable reading materials and resources for
students which were felt as a great challenge to the ESL teachers. The teachers have to work
with inadequate resources to combat the poor performance of their students in the English
Language examination paper. English language proficiency among rural students specifically
in this study is very low. The decline in English language competency had influenced
teachers in this study to help their students to master the language via portfolio assessment.
The teachers in this study were certain that they could motivate the students to learn and
therefore produce impressive results by integrating portfolio assessment into their learning.
In a context where English is learned in an environment which provides very little exposure
to the language, the teachers’ effort to bring about positive results is very much influenced in
their capabilities. In this study, the teachers shared that students hardly used English as it is
the second language in terms of importance to them. Although it is compulsory for the
students to attend English Language lessons it is not compulsory for them to pass the English
Language paper in any examination. The English language is used only when the subject
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English language is taught in the classroom. The low English proficiency level of the
students and indifference toward the language posed challenges to the teachers. Therefore,
the teachers introduced portfolio assessment to their students with the hope of assisting weak
learners to improve their learning. The portfolio assessment model was constructed to guide
learners to write compositions, improve mastery of English literature, expand vocabulary
acquisition, reinforce grammar skills and create opportunities for learners to speak
confidently.

The portfolio assessment model derived in this study outlined several stages considered
crucial for teachers to apply in their classrooms. The following is the portfolio assessment
model which exemplifies the stages involved in its implementation:

l. Specify important skills:
- Listening, speaking, reading and writing skills
- design assessment purpose from learning outcomes

2. Teachers’ instructional strategies
-explaining the task
-interesting & meaningful learning activities

3. Teacher assesses students’ work
-record student’s score
-students compile work in portfolios

4. Teacher provide feedback on performance
- Students write self-reflection, fill in the self-assessment form & do peer-assessment

5. Provide opportunities for practice for students
- Enhancement activities for good students
- Remedial activities for weak students

6. Compiling evidence of “best efforts” in a portfolio

7. Evaluate the contents of portfolio using a rubric

All the nine teachers implemented portfolio assessment in a similar manner except for
teacher A who felt that there was a need to provide more practice for students after grading
their work. This was done after the teacher marked and analyzed her students’ grades. The
teacher divided the students into two categories mainly into good and weak; she provided
remedial activities for weak students and as for the good students, the teacher came up with
some enhancement activities. The teacher felt that the extra worksheets were required to
confirm how each student fared in understanding topics taught in the classroom. Teacher A
shared that portfolio assessment is an on-going assessment, an assessment that allowed her to
monitor and assess her students continuously and not just depend on the summative
examination solely as shown in the following excerpt:
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So this is what we do last year and we found that there are some of the improvement and we
found out that students really learn through this portfolio assessment and it also helped the
teachers to assess them continuously not only the through the exam. #Teacher A#

Implementation of portfolio as an assessment tool was suitable in her context of teaching
because the teacher felt that the students paid more emphasis on studying and preparing for
examination and neglecting the crucial aspect of learning and understanding what has been
taught in the classroom. With portfolio assessment, the teacher had to introduce other
learning activities such as games and puzzles to alter her teaching approach from chalk to
talk which she felt could no longer attract the students to concentrate.

The information below exemplifies how the teachers carried out the portfolio assessment into
their teaching and learning process in the classroom. This process allowed the researcher to
capture main details related to portfolio implementation. Next, the researcher compares the
model derived from the ESL teachers’ teaching learning in the Malaysian ESL classroom
with a model selected from the present literature to show the similarities and differences and
how these two models inter-relate with each other. Then, the researcher synthesized the
information gathered from the models in terms of importance to the Malaysian learning
context. Finally, the researcher also suggests some ways how the present model can be
improved and be of help to future teachers who intend to integrate portfolio assessment into
their teaching and learning.

4.4.1a Specify important skills

The teachers divulged that they referred to the English Language syllabus as a general
guideline for them to outline the content to be taught. The teachers developed the assessment
purpose from the learning outcomes that specified the skills to be achieved by the students
with the integration of the listening, speaking, reading and writing skills. Although all the
nine teachers put emphasis on the skills, the teachers could only focus on three skills and did
not carry out any activities related to listening. The focus was mainly on speaking, reading
and writing skills because the teachers felt that the students needed the exposure to improve
in these skills. This serves as a form of reference for the teachers in terms of skills to be
achieved, topics and themes to be dealt with, and the vocabulary and grammar items and the
sound system to be learned. Based on the English language syllabus, the teachers designed
the assessment purpose through the learning outcomes for their lessons for each week.

Of course I refer to my syllabus, then 1 also use my textbooks (T. H)

Actually its more to activities because we follow the syllabus isn’t it because some example
like writing, they are three/few skills, they have to do the three skills oral, writing and then
reading. Ok so like oral we teach them how to speak English, and then we follow the
syllabus. (T. Azean)

for the learning outcomes we always follow the syllabus. (T. A)
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4.4.1b Teachers’ instructional strategies

Teachers’ instructional strategies refer to the teaching and learning process and this was
deemed important as it affected all the nine teachers’ approach in teaching which were
achieved through interaction with their students. In this stage, the teachers explained about
the task distributed to the students and what is expected from the outcome of the task. The
tasks distributed after each lesson were meant to test students’ understanding of the topics
taught. The activities were carefully selected and designed for descriptive purposes and not
evaluative because the teachers wanted to record how much learning has taken place. At the
same time, the teachers ensured that meaningful and interesting activities were selected to
stimulate learning among the students. These included students taking part in discussions,
pair work, role-play and others.

Basically it depends on the types of worksheets I gave, ok, for example, if [ use worksheet
that day, so I will see how many of them can get correct upon 10 questions, how many
questions they can get correct. If I’m testing on their speaking, I ask them to read the text,
and see how they can pronounce very well, or how, or whether they can understand the
meaning of the word. (T.A)

When 1 give a task to students and when [ received their work, and when 1I’m not really very
happy about their work, I will returned to them and also write a comment or sometimes |
even call the students and tell them where they went wrong and how they can improve in
their work, so when students take back their work, they will rewrite or you know correct their
mistakes and then they will return to me. #T.G#

everything must reflect the syllabus then ok then ahm explain explain whatever topic that
imoing to teach that day so I will explain about it and we have discussion sessions ok we ask
questions and then ah we discuss about it about the topic then ok so then to test their
understanding 1 will give them the worksheet. #T.E#

4.4.1¢ Teachers assess students’ work

At this level, the students understood the teachers’ rationale for distributing the worksheets
and the students were informed to compile them in their portfolios. Students were also given
the responsibility to monitor their work constantly in terms of compiling the worksheets
returned to them by their teachers. From the worksheets, the teachers understood students’
ability in acquiring the topic taught and then the teachers distributed worksheets which would
be graded. The students were informed about the purpose of doing the worksheets and were
required to answer the worksheets and submit to their teachers for marking and grading
purposes. After marking the worksheets, the teachers returned them to the students. The
students checked the worksheets and then compiled them into their portfolios. There was a
repetitive pattern in each of the teacher’s model described above. The patterns included
teachers distributing worksheets after each topic to test students’ understanding, discussions
among students.
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Then I give them worksheets to test their understanding and then evaluate them. #T.E#

I think this portfolio thing allows them to grow to the maximum level, so that they can
achieve the maximum if they try. #T.G#

So, each time I give them a piece of writing, they will do the work and then after that they
will put in a files and then | will assess and [ grade them. #T.B#

‘

4.1.1d Teachers provide feedback on performance

After assessing and grading the students’ worksheets, the teachers instructed the students to
do the self-assessment, seif-reflection and peer-assessment. These three documents were
important as it allowed the teachers to assess the effectiveness of using portfolios for their
students’ learning. The teachers could understand if the students understood the lessons or
topics taught in the classroom via self-assessment. The self-assessment was a reflection of
the learning outcomes from the English language syllabus distributed to the students to check
their understanding of the lessons or topics taught. As for the self-reflection, the students

wrote how they felt about the lessons or topics taught, the problems they faced and also their
strengths and weaknesses while learning.

The teachers shared that through the self-reflection they could get some understanding of
their students’ strengths and weaknesses in learning. Some students were very shy to even
have a word with their teachers; therefore self-reflection created a way for the students to
interact with the teachers. All the nine teachers carried out the self-assessment activities with
their students. Teacher B shared that peer-assessment contributed to her students’ learning.
This was because the students in her class were weak at writing and therefore the teacher
appointed good students to be peers to weak students to assist them with their writing. This
was done by asking the good students to comment on the piece of writing which was graded
and returned to the students. The teacher selected 3 pairs of students to come forward and
share how their friends can improve their writing. Only Teacher B carried out the peer-
assessment with her students; the other teachers did not carry out it as they do not see the

need to do so. As for the self-reflection, only Teacher G could not carry it out due to time
constraint.

Then I give them worksheets to test their understanding and then evaluate them either its peer
evaluation or their both self-assessment their own or they assess themselves and then | ask
them to then I guide them to do their self-reflection how to do the reflection. #T.E#

they do the self-evaluation they can find out what is their problem, what is their weaknesses
and what is their strengths, if they can do better that is their strength so they can just reflect
what is done every day, self-reflection, self-evaluation. #T.A#
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4.4.1e Provide opportunities for practice for students

Only teacher A provided opportunity for practice for her students as the teachers B, C, D, E,
F, G, H and I did not give extra worksheets to assist their students to improve. This level in
the assessment activity is considered crucial as it allowed the teacher to determine the
students’ proficiency level in English in terms of their scores. Only teacher A felt that there
was a need to help students after analyzing the marks from the worksheets compiled. Teacher
A compared the grades and divided the students into two groups. There were two groups’
namely weak group and good group. Students in the weak group were given remedial
activities to improve their marks and students in the good group were given enhancement
activities to boost their understanding in the topics given. Results and knowledge of the

students’ performance required the teacher to formulate another set of worksheets to improve
their learning.

once | have prepared my task, let’s say today, I'm going to do something on
characters in literature ok going to teach on short story, so before I start off my Iesson
I will prepare a set of questions for them to assess themselves, ok for example, at the
end of the lesson | am able to describe the characters well, ah 1 able to identify the
main characters and sub-characters and all that, so they have to answer my self-
assessment questions so through that I can identify whether the students truly
understand or not, so once they assessed themselves by answering my self-
assessment rubrics, ah we can identify ok how far the student understand the topic,
from there I will adjust my lesson and also prepare my own worksheets to make it
maybe it can be an enrichment activity or sometimes can be a remedial activities. If
the students couldn’t understand [ have to make it remedial, if the students
understand better than 1 make as enrichment activity.

4.4.1f Compiling evidence of ‘best efforts’ in a portfolio

Teachers instructed students to compile evidence of their best piece of work in their
portfolios as a way to motivate the students to consider learning English vital. By doing so,
the students were aware of their progress they make in learning and, at the same time, they
were able to track their own strengths and weaknesses in learning.

all their work in the portfolio but for portfolio assessment besides all the handouts all the
worksheets all their works inserted in the portfolio. #T.D.#

4.4.1g Evaluate the contents of portfolio

The teachers gave the students some time frame to complete and compile the worksheets
given to them. These included the content of the portfolios, personal information, worksheets
given and graded, best piece of worksheets, self-assessment forms, self-reflection, peer-
assessment documents and extra reading materials.
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| each students will be given o portfolio and at the end of the assessment will be awarded
grading ah so we will e taking from my class I have decided to get 20% of their final exam
marks and will be assessed based on their portfolio whether they have completed it or not
whether how good is their portfolio and so on so everything will be taken into and we will
grade them and based on their assessment and give them marks 20% for their final, this is for
| their own benefit. #1.A#

4.4.2 Comparlson between the teachers’ models in this study and proposed models in
the literature

The teachers’ models derived from this study were compared with the proposed models
gxtraeted Trom (he present literature to analyze and discuss the similarities and differences.
The teachers’ models in this study were more contextualized considering the factors such as
teachers’ experiences, knowledge and expectations of their students to excel in learning. The
ieachers were observed to have conducted their classes in an unaftected and natural manner.
This eould be an indication of their strong sense of responsibility toward their students in
helping them to develop the language skills required of them. The researcher selected a
model propesed by Stachler (1994). This model is used to reveal to the student and
instruetors, through observation of multiple examples of performances, in different times and
eoniexts, how the students is developing as a learner. It also consists of a variety of
performance=based assessiments and uses specific criteria and authentic (real life)
fhaterials/aetivities:

Identity essential skills

Provide instruction: meaningful learning activities

Assess based on performance: What a student can do based on instruction?

Seore performance based on rubries (internal standards)

Provide specific feedback on performance: analysis and self-reflection

Provide epportunities fur practice: repeat performances/multiple contexts

Colleet evidence of “best efforts” in a portfolio

Evaluate contents of portfolio using proficiency guidelines (global)
assessment/external standards)

casRlen G oo oy feh =3

Tie teachers’ models in this study identitied the four skills (Listening, Speakine. Writing &
Reading) which are similar to Stachler’s model. Both the medels reckoned teachers to
piovide rmeaningful learning activities for swudents. The teachers” models infroduced
classioom activities which required students to interact a ot with theiir peers and also the
ieaeheis. Staehler's model included assessing students based om perfonmance maﬂ Seoning
prifioimance based on rubries. This aspeet appeared in the teadhers”™ model as dhe teachers
fforused and recorded swdents™ understanding of a topic based om the worksheets given
brfioie they could assess and grade students” woik. The teadhers™ modiel im it study
%‘Wf‘}@t’%‘l@%@ e of h‘t‘e@h@'ﬂﬁ% &Wndl@ﬁitt& 911’11@@\ affter eacdh lessiom., The temchers”™ modkel did
oM YR Ay “llﬁr%‘el e ubrie QHEUW(WQIPI 'e@x(dhéh A i e iimliesrsiies momitioned dhat slhe wsed @
G 1 Ao student Muﬁmnm@lm T A did mol show: the nulbric o She reusadher but
(@ﬁ]!ll% Gl el & it of vt i ber poitfiolie. Bollh the modills (terdhons” amd Stadhlkn’™s
lﬁm@lh nevealed Wt it was il for dhe wadbs to providle feedlbadl om shudents
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performance. There is one appealing and interesting difference in terms of the findings of the
study; although Staehler’s model emphasized providing opportunities for practice to repeat
performances/multiple contexts, her model did not indicate to provide practices for both
weak and good learners as compared to the teachers’ models in which they provide remedial
activities for weak learners and enhancement activities for good learners. The advantage of
the teachers’ models in this study is that it provides opportunity for teachers to identify
learners with different learning abilities. Both the models collect evidence of “best efforts” in
the portfolio. The teachers’ model evaluated contents of the portfolio using proficiency
guidelines which were criteria in Staehler’s model. Although there are some similarities and
differences between the teachers’ models in this study and proposed model based on the
literature, the models are significant in the sense that they offer certain criteria teachers take
into consideration while implementing the portfolio as an assessment tool although at present
ESL teachers in Malaysia do not have a specific model or technique to conduct the portfolio
assessment process because portfolio is heard of but not widely used. These teachers’ model
ESL teachers used for portfolio assessment in this study will enable future researchers and
teachers to understand the steps involved in portfolio assessment.

In Malaysia, much emphasis is given to the centralized public summative examination which
focuses on students studying only for examination purposes rather than learning for the sake
of exploring and gaining knowledge. The standardized examinations reveal that assessment
in the Malaysian context is very much examination oriented that result in students being
passive recipients in the classroom. Providing guidelines on how to implement the portfolio
in the Malaysian classroom is an important task that teachers and educators should not ignore
because assessment is an integral aspect to sustain teaching and learning.

The concern for students’ achievement in English received a lot of attention. One way of
helping weak learners improve their language proficiency is to provide assistance to the
learners through teachers’ instructional practices which are the use of portfolios. The
teachers’ concern for their students weakness and needs in mastering the English Language
make them interact a lot in order to facilitate learning. The teachers agreed that students
would learn better with proper guidance. They ensured that the language input they provided
were comprehensible enough to make them learn and progress. The teachers divulged that,
before instruction, the students were informed about the purpose of doing the portfolio
assessment. The purpose of the portfolio assessment was mainly to assist the students to
improve their learning. The model described in this study would be of assistance to future
teachers who can induce this into their teaching to bring about effective student learning.
Current assessment methods do not adequately meet teachers’ needs in evaluating
performance of their students in targeted grades. Tests do not truly measure the knowledge
acquisition by our students. Evidence of this problem is indicated through teacher
observations, comparison between student performance on alternative assessment and student
performance on traditional tests, and the results of student evaluations.

4.4.3 Some recommendations to the Portfolio Assessment Model

The researcher felt that the portfolio assessment model emerged in this study based on the
teachers” implementation of portfolio assessment can be improved to help both the learners

123



and teachers to bring about effective results in learning. The three suggestions include
selecting forms of assessment, reliability and validity of portfolios and parents’ involvement
as illustrated in Table 4.

1. Specity important skills:

- Listening, speaking, reading and writing skills

- design assessment purpose from learning outcomes

2. Teachers’ instructional strategies

-explaining the task

-interesting & meaningful learning activities
—» 3. Teacher assesses students’ work -selecting forms of assessment
-record student’s score valuate the portfolio using a rubric
-students compile work in portfolios
4. Teacher provide feedback on performance
- Students write self-reflection, fill in the self-assessment form & do peer-assessment

5. Provide opportunities for practice for students

- Enhancement activities for good students

- Remedial activities for weak students

6. Compiling evidence of ‘best efforts’ in a portfolio

—— 7. evaluate the portfolio using a rubric
8. Raters/Teachers evaluate the portfolio(new Stage 7)

9. Parents’ involvement (new stage 8)

Table 4: Some recommendations to the Portfolio Assessment Model
4.4.3a Selecting forms of assessment (for Stage 3)

First, selecting forms of assessment is imperative to ensure all the students are well guided to
develop appropriate learning strategies. The researcher suggests moving the criterion in stage
7 which was to evaluate the content of a portfolio using a rubric. This is because the students
need the rubrics at stage 3 to assist them to understand that the tasks or activities created
were meant to evaluate student performance at the end of each lesson to ensure that the
learning outcomes were understood and achieved by students. The tasks the teachers
prepared can range from controlled activities such as substituting words given in a multiple
choice format to free writing of composition. However, whatever form of assessment is
contrived, the criteria for assessing must be constructed before the tasks are given. The
researcher suggests that teachers should include the assessment criteria in stage 3 which can
be holistic or analytic depending on the tasks given. A holistic system provides an overall
impression of language proficiency while an analytic system provides dctailed information of
the students’ performance. Students should be informed how they are assessed so that they
will be able to perform well. For example, for a written composition the rubrics should
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include information such as “marks will be given for content, language and organization.”
Students will be motivated to learn as chances of passing are very high.

4.4.3b Reliability and validity of portfolio (for Stage 7)

Issues pertaining to reliability and validity have been raised with regard to portfolio
assessment. The researcher suggests that all the teachers in this study collaborate to mark
portfolios of students from different classes to ensure consistency. Once the respective class
teacher has marked and graded students’ portfolios, the respective teacher could then submit
all the students’ portfolios to another teacher for rating purposes. Hence, if two
teachers/markers mark and rate the same portfolios the marks awarded would be the
consistency in marking can be achieved when the assessment criteria are clearly specified
and the raters mark following the same criteria. This aspect was missing from the portfolio
assessment model which was considered crucial for portfolio assessment.

As for validity, the teachers provided tasks for students to do after each lesson to check
whether or not they have achieved the learning outcomes. If they have not, then the teachers
have to find out why students have not achieved them. The teachers can achieve this by
entailing further teaching and coaching until the students has finally achieved the learning
outcomes.

4.4.3¢ Parents’ involvement

Parents’ involvement in the portfolio assessment is viewed as another alternative for the
students to showcase and share their work compiled to them. This is indirectly would
demonstrate individual students’ progress in learning. When parents are involved in
monitoring the work of their individual child, students will become more responsible because
they are now aware that their parents are involved in the assessment process. One of the
teachers in this study, teacher A suggested that parental involvement in the portfolio
assessment will facilitate learning as the students will have the fear of completing their work
which will be then marked, graded and recorded.

4.5 Discussions

This section aims to discuss and compare the findings of the study from prior research to
make educated assumptions as to why certain findings were or were not supported. The main
purpose of the study is to investigate ESL teachers’ implementation of portfolio as an
assessment tool in ESL classrooms, effects of porttolio assessment on students’ learning;
factors influence ESL teachers to implement portfolio assessment and to propose a feasible
portfolio assessment framework for ESL classroom practice.
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4.5.1 Implementation of portfolio as an assessment tool

The research shows evidence that portfolio assessment and its implementation entail a
procedure that has to be adhered by both the teachers and students, supported studies of
Barnhardt (2003) and Moya and O’Malley (1994). Barnhardt and Moya and O’Malley
repeatedly said that portfolio assessment is the product of a complete assessment procedure
that has been systematically planned, implemented and evaluated. Clearly stated criteria are
crucial to ascertain the portfolio assessment and its implementation to bring about effective
results for students’ learning. The teachers divulged they gave students the guidelines before
using portfolio as an assessment tool and explained the reasons for using it.

The students were informed about the learning outcomes and the assessment purpose of each
activity given to them. Worksheets were distributed to the students and later graded by the
teachers. Students were required to do their self-assessment and selt-reflection based on the
lessons taught. Students did the self-assessment after completing the task. The teachers read
students’ reflections and assisted students who had problems in mastering the task.

The students” work was then returned and kept by the students in their files. The teachers
found portfolio use as an assessment tool very promising because they could see the progress
students made in learning; for example teachers were able to identify problems in learning
compared to the traditional assessment conducted twice a year in schools such as the multiple
choice type, as it may only encourage guess work. Portfolio assessment benefited the
students in terms of improving their speaking and writing skills, their ability to give
comments verbally, being critical in analyzing their friends’ work and to improving their
self-confidence.

Based on the above explanations, it can be concluded that the portfolio assessment and its
implementation by the ESL teachers strongly supported the Barnhardt (2003) and Moya and
O’Malley (1994) Portfolio Assessment Model that when the assessment procedure is
congruent, it attracts the students’ attention and learning does takes place. The work of
Paulson and Paulson (1990) and Gottlieb (1995) provides a way of conceptualizing this as
well. It also has been observed that portfolio assessment and its implementation is a
reciprocal process for learning supported the studies by many researchers (Ibrahim, 2006;
Murat, 2006; Wilkerson & Lang, 2003); researchers found evidence that students no longer
expect inputs from their teachers but become independent learners and make influential
decisions about the knowledge and skills acquired. In short, investigating the portfolio
assessment and its implementation by the ESL teachers had contributed to the notion of
learning by Vygotsky (1978); Brooks and Brooks (1993); Danielson and Abrutyn (1997);
Wolt (1989); and Zubizarreta (2004).

4.5.1a General procedures
Teachers followed and adhered to a general procedure for implementing portfolio as an

assessment tool. It is crucial for the teachers to identify the learning outcomes so that they
can design the assessment purpose to enable the teachers to prepare the learning tasks or
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activities for the students. The need to expose students to the learning outcomes empowered
students about their responsibility in completing the tasks given to them. The portfolios are
evaluated by the teachers at the end of the weck and they record each student’s progress. The
learning outcomes of each lesson were identified to ensure that the assessment tasks were
carefully designed. Teachers used the assessment tasks to evaluate student performance at the
end of the lesson. Next, the teachers would distribute the student self-assessment form to
enable the teachers to know what the students had learned and problems they faced in doing
the tasks. From here, the teachers were able to identify problems students faced while doing
the tasks. Finally, the teachers would ask the students to write their reflection about the
lessons at the end of the week.

The students are also taught about the contents of the portfolio so that they were aware of the
materials that would be compiled. By doing so, the teachers trained students to become
independent learners. These findings confirm Paulson et al.’s (1991, p. 63) belief that a
portfolio “provides a forum that encourages students to develop the abilities needed to
become independent, self-directed learners”. However to achieve this goal, both the teachers
and students have to collaborate to understand new roles on assessment. Students should take
charge of their own learning instead of relying on their teachers.

4.5.1b Portfolio as an assessment tool

The notion of marks in portfolio assessment is not a new one; it was found that it can be
traced to Mohtar (2010). Ghassan (2012) in his study graded portfolios weekly to record each
student’s progress and to encourage active participation in the small group meetings on an
ongoing basis. The portfolios replaced weekly quizzes, which counted for 30% of the final
grade and were marked using a holistic approach focusing on comprehension. The researcher
included weekly tasks, task types, and the specific tasks selected for grading each week. This
helped the readers to understand the key structure of the portfolio which was the incluston of
an “activity form,” which was designed to make portfolios more structured and uniform for
all students. The portfolio as an assessment tool is developed for the student to demonstrate
and provide evidence that he or she has mastered a given set of learning objectives. This
confirmed the claim made earlier by Sidhu, Chan, and Hazadiah (2007) that an authentic
assessment could make the students recognize their strengths and limitations.

4.5.1c Teachers adopt an ordered manner in implementing portfolio as assessment tool

Teachers adopt five stages which were the major considerations in implementing portfolio as
assessment tool as follows: assessment purpose, collection of evidence, evaluation of
evidence, reflecting on learning and assessment decision. Each stage introduced in the
portfolio assessment would lead and guide the students to the next stage of the assessment in
which they would be responsible for tracking the progress they made in learning. This is
supported by previous research (Burke, Forgerty, & Belgrad, 1994; Epstein, 2001;
Educational Technique Department, 1996; Fina, 1992; Moonkum, 2000; Morin, [995;
Pearson Education Development Group, 2001; Poowipadawat, 2001; Prawarnpruek, 1997;
Punngam, 2000; Saercerat, 1997; Siladech, 1997; Hanson & Gilkerson, 1999) that several
criteria for portfolio assessment must meet. The portfolio must (1) be clearly linked with an

127



instructional objective, (2) be an ongoing assessment system, (3) avoid becoming a teacher-
manufactured document, and (4) be performance based and emphasize purposeful learning.
In short, the teachers were the one who had planned the process of the assessment and the
students had to construct learning by doing and collecting evidence of learning for the
portfolio.

4.5.1d Collection of evidence

An important aspect of portfolio that was a common knowledge to teachers who implement it
is that it records and documents a repertoire of events taking place in the classroom
(Zubizaretta, 2004). This is the core of the portfolio use where students become more aware
of their work through the act of recording either by writing on papers or writing it mentally
because they can look back at their progress by doing reflection (Johnson et al., 2006); this
results in conscious learning. Proper planning, preparation and implementation of the
portfolio facilitate teaching. Planning and organizing teaching and assessing becomes easier
with practice and experience. The portfolio assessment evaluates students holistically based
on the content of the portfolio on which the teachers and students agree. This finding
supported Mohtar’s finding (2010) that teachers have collect the files weekly to evaluate and
record each student’s progress and to enable the teachers to know how learning takes place
and the problems students encounter in doing their work.

4.5.2 ESL students’ response to portfolio assessment that is being used in the classroom

Students showed mixed response towards the portfolio assessment that was being used in the
classroom. Portfolio assessment can be used as an integral part of learning as it provides
students with opportunities to overcome their weaknesses (Barootchi & Keshavarz, 2002).
The students shared that they realized portfolio had become an integral part of their learning
which provided an opportunity for them to inform their teachers about their strengths and
weaknesses and how to overcome weaknesses. Besides learning, the students were aware of
the assessment aspects of the portfolio that would be graded. Students’ active involvement in
the assessment would benefit both the students and teachers as it indicate how much
knowledge and skills had been acquired and what they need to do to develop further.

For those students who viewed portfolio assessment positively, they regarded it as a useful
learning tool for them to improve their English. But for those students who considered
portfolio assessment negatively, it was found that they were unable to produce self-reflection
as required by their teachers. This was due to their lack of proficiency and inability to write
and express well in English. Students were also asked to submit their self-assessment and for
this reason the students explained that they had problems in doing the self-assessment. This
also supports Chan’s (2006, p. 5) belief that “The shift from being assessed to self-assessing
is a great challenge to the pupils. In the course of adapting to self-assessment, some pupils
might overrate themselves, while others might underrate.” Teachers have to provide proper

guidance on how to conduct self-assessment for the students to overcome their anxiety in the
classroom.
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4.5.2a Learning to assess

This finding answers some of the questions posed by Todd (2002) who views portfolio as a
significant self-assessment tool for evaluation. By referring to their portfolios from time to
time, learners have concrete evidence of their own performance to consider and are not
forced to rely on their intuitions and possible biases about their own performance in self-
assessing their ability. In essence, self-assessment can be considered as a useful too] for
students as well as the teachers as it involves the students in providing analysis of their own
learning. A number of researchers (Bachman, 2000; Haughton & Dickinson, 1988; Oscarson,
1989) define the term by identifying two types of self-assessment according to their purpose:
performance-oriented self-assessment, and development-oriented self-assessment.

Performance-oriented self-assessment samples the test takers’” performance at one particular
point in time whereas development-oriented self-assessment assesses the participants for an
extended period in order to detect changes and patterns of development over time. Similarly,
teachers in this study reported that some students realized that they could also acknowledge

assessment as a mutual responsibility and not as the sole responsibility of the teacher
(Oscarson,1989).

The findings of this study supported a number of empirical studies (Dickinson, 1987; Ellis,
1994; Gardner & Mclntyre, 1991; McNamara & Deane, 1995; O’Malley & Pierce, 1996;
Oscarson, 1989; Peirce, Swain, & Hart, 1993; Rivers, 2001) that indicate the presence of
increased learner autonomy and motivation, less frustration, and higher retention rates among
learners when development-oriented self-assessment is utilized. Though the findings of this
study hint that self-assessment had the potential to be used, issues regarding the validity and
reliability of the assessment need to be addressed. Self-assessment serves as a
complementary instrument to the existing traditional examination; however, it may become
feasible part of the assessment process when more research would be conducted to
investigate its validity and reliability. )

The teachers even noticed students continuously looked at their portfolios to check grades
awarded to them based on each topic taught. The teachers’ interview data revealed that
students showed a keen interest in doing portfolio assessment as they were able to chart their
own progress based on the assessment activities given which were marked frequently.
Portfolio assessment not only improves teacher’s instruction but it helps students to
overcome their fear in learning and be more open towards their friends and teachers. The
findings of this study supported the study of Apple and Shimo (2005) that portfolios provided
an opportunity for students to assess and retlect on their own work. Moreover, they were also
able to get ample feedback from their peers and instructors, enhance cooperative learning and
increase motivation.

4.5.2b Changes in student attitudes
The findings revealed the students generally showed positive attitude toward the portfolio

assessment, although some students expressed anxiety about producing their portfolio.
Students” uncertainty about using the portfolio most probably influenced by the traditional
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examinations and they have little knowledge about portfolio. Students showed some interest
in using the portfolios gradually. The changes in attitude specifically refer to responsibility.
Creating a portfolio requires some patience and responsibility on the students’ part. Students
have to compile the assessment tasks constantly and be alert about the on-going activities
related to portfolio. The results were consistent with previous findings that keeping a
portfolio increase student’s learning responsibilities (Pollari, 2000; Barootchi et al, 2002).

4.5.2¢ Learning through reflecting -

At the end of the Jesson the students had to write in their self-reflection. In the self-reflection,
the students need to comment on the worksheets given whether worksheet could help them to
understand the lesson for the day. Next, they wrote their comments about their friend’s
presentation in terms of writing and finally were the self-reflection where the students were
required to comment on the teacher’s teaching method. From here, the teacher could improve
her teaching and learning method for example to make sure the worksheets given to the
students were suitable for them and the activity provided was interesting. Based on the
students’ comments, the teacher was able to improve her teaching and learning in the future.
Reflection is considered to be an important part of the learning process. Through self-
reflection, teachers were able to improve their approach to instruction to cater student needs
in the classroom to be found supported by studies by Lynch & Shaw, 2005; Sliogerine, 2012;
Khodadady & Khodabakshzade, 2012.

4.5.2d An increase in student motivation

The portfolio building experiences also increase student’s learning motivation and
confidence as the previous research indicated (Murat & Sibel, 2010). When students put in
effort to compile and complete their portfolios, it gives them a sense of accomplishment,
confidence and satisfaction. Students were aware of the benefits portfolios could provide
them with as they get more feedback from their teachers and also friends. Receiving positive
and encouraging feedback promised to be very effective in promoting student learning
motivation.

4.5.3 The factors that influence the ESL teachers to use portfolio assessment for the
teaching and learning of ESL in Malaysian classrooms

Teachers designed portfolio procedures based on certain standards tailored to the purpose for
use, learning outcomes based on the syllabus, to individual student assessment needs, and for
teachers to improve their instruction. All the teachers agreed that their primary concern in
using the portfolios was to report progress students make in learning. They do this by
collecting evidence of learning in the form of worksheets/activities after each lesson in the
classroom. Most important was students knew in advance what was expected of them, so that
they can take responsibility for developing their evidence.
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4.5.3a Responding to specific student needs

Yang (2003) reports that there are seven differences between traditional and portfolio

assessment:
‘First, traditional assessment assesses students in certain skill areas while portfolio
assessment assesses students in a broader range of skill areas. Second, traditional
assessment is more teacher-centered compared to portfolio assessment. Third,
traditional assessment excludes individual differences into consideration as in
portfolio assessment. Fourth, the teacher evaluates in traditional assessment while
the portfolio involve students, teachers, and peers in the process of evaluation. Fifth,
traditional assessment excludes self-evaiuation but self-evaluation is one of the main
learning focuses in portfolio assessment. Sixth, traditional assessment focuses on
the products alone while portfolio assessment emphasizes on students’
“improvement, effort, and achievement” (p. 295). The last but not least advantage is
that the areas of “learning, assessment, and instruction” are treated separately in
traditional assessment while the connection of “learning, assessment, and
instruction™ in portfolio assessment is significant (p. 295).

Grading is an essential element of portfolio assessment as it records students’ progress and
achievement over a period of time as shared by the teachers. Teachers set and prepare the
assessment tasks based on expected learning outcomes. Teachers should demonstrate to
students how to acquire “knowledge, skills, and strategies” so that they can eventually turn
into autonomous and responsible learners for their own learning (Yang, p. 293). Teachers
allocated marks for students’ portfolios. By doing so, students can track progress they make
in learning over a certain period. Students were allowed to compile work with the highest
marks in the portfolio. This is supported by Hashemian and Azadi (2011) where portfolio is
considered a purposeful collection of student work that show the student’s effort, progress,
and achievement in a given area; it not only provides a source for assessment but also
enhances learning opportunities. With grading the teachers were able to track students’
development in learning.

Teachers prepared a self-evaluation form for each student to fill in to indicate what they have
learnt, whether they do understand what they have learnt and how have they learnt it, and
whether it was via the teachers’ explanation or peer’s explanation.

4.5.3b Promote learning

In promoting learning English via a variety of activities, the portfolio not only provides
evidence to learners of their own efforts, progress and achievements; it also provides suitable
input that shows their achievement over time. One of the advantages of portfolio is that it
documents students’ work over time and it is authentic; in this context of learning, it means
students bring in their own individual growth either linguistic or non-linguistic (Genesse&
Upshur, 1996). This means that the portfolio can accommodate a variety of learning styles
which belong to each individual student because each student grows at a different pace
(Conant, 2005).
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In addition, students are able to record their own learning track. They were conscious about
their own learning as well as their achievement. To this end, they were able to indicate in
what skills they had improved and not improved. Students understand that portfolio
assessment could boost their academic development and to make this happen, their
cooperation is needed. Therefore, this indicates that they the portfolio can be a valuable tool
for students to establish their own learning expectations. Similar findings have previously
been reported with students in English learning or in other subject areas(Baume, 2001;
Davies et al., 2001; Friedman et al., 2001; Gorden, 2003; Lu, 2005; Miccoli, 2003; &
Valencia, 1990).

The students’ self-reflection informed teachers about problems students faced in learning and
this finding supported Tabatabaei (2012) and Mohtar (2010) in their study on benefits of
feedback which contribute to students’ progress, self-assessment and self-reflection.
Teachers would then improve their teaching based on the students’ reflection.

This is supported by Hashemian and Azadi (2011) where portfolio is considered a purposeful
collection of student work that show the student’s effort, progress, and achievement in a
given area as it not only provides a source for assessment but also enhances learning
opportunities. With grading the teachers were able to track students’ development in
learning. The teachers felt that they could understand the students’ strengths and weaknesses
in learning a particular topic or lesson of the day. Apart from this, the teachers pointed out
that it was crucial to explain to students specifically about the contents of a portfolio before
they could proceed to the other segments of the portfolio.

4.5.3¢ Strengthen teacher evaluation

Recent studies show the effectiveness of the portfolio assessment evaluation method as a
means of measuring students’ performance and also an alternative method for evaluation.
The findings supported Song and August (2000) who found that portfolio assessment is as
valid as any standardized test in predicting the students’ success in an English course. The
study reported that non-native English students are likely to pass their English courses when
they are evaluated through the portfolio evaluation method then when they are required to
pass their standardized final written test. Song and August believed that portfolio assessment
appears to be a more appropriate alternative for the ESL students.

The teachers are aware that students are very concerned when it comes to learning English,
specifically improving their listening, speaking, reading and writing skills, and the outcome
of not being able to master it will deprive them from access to important educational
opportunities based upon the results. Therefore, the teachers come up with the idea of
portfolio assessment to help their students to improve the learning areas. Teachers recognize
the value of portfolio assessment in providing a rich source of information because they can
include documentation of a student’s educational background; multiple examples of student
work; and scores on norm-referenced or criterion referenced tests.

Not only that, portfolio approach informs teachers with ‘a wide range of learner abilities.
Teacher can track what students are able to do and what they are unable to do. The fact that
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portfolios can demonstrate growth is particularly important for English language learners.
The findings supported findings by Krigere and Sardeiko (2000) that portfolio assessments
were an effective tool for developing language skills in general and writing skills in
particular. These results are in congruence with the study of Aly (2000) who found that

students in experimental group could recognize their weak points (skills) in writing and
develop as writers.

Portfolios are designed to be inclusive and contain authentic descriptions of what students
can do, for example, the students who were weak in writing at the beginning of the school
were now able to write independently after portfolio was introduced (Group B), and students
who showed lack of interest in learning English literature had now started showing some love
and interest to learn the subject (Group B).

4.5.3d Alternative to available tests

A number of researchers indicated that the most commonly used examinations can only
provide teachers, parents and school authorities with a quick and limited view of the
knowledge a student has actually achieved during a semester course (Slater, 1997; Wang,
2003). The fact that educational systems are examination oriented is common knowledge.
The results of such tests which are often presented in marks are reported to the stakeholders.
Test scores cannot be used to inform teachers and students of their overall teaching and
learning effectiveness. Students are judged on the basis of a single test score from a test of
questionable worth (Darling- Hammond & Wise, 1985; Haney & Madaus, 1989). Student
performance on such tests can show day-to-day variation. These deficiencies and others have
previously been “thoroughly described and documented™ (Berlack et al., 1992, p. 8).

In contrast, portfolio assessment includes student’s selected assessment worksheets built over
extended time in which they could provide the teachers with some rich information of their
students upon which are designed based on instructional decisions (Gomez, Grau, & Block,
1991). Portfolio assessment also has many benefits for teachers, parents and students.
Making use of portfolios effectively largely depends on using their purpose appropriately.
Many theoretical and empirical studies in the literature have reported superiority of portfolio
assessment to traditional assessment tools in education (Asturias, 1994; Baki & Birgin, 2004;
Barton & Collins, 1997; Birgin, 2003, 2008; De Fina, 1992; Ersoy, 2006; Gilman et al.,
1995; Klenowski, 2000; Kuhs, 1994; Mullin, 1998; Norman, 1998; Sewell et al., 2002).

4.5.3¢ The necd to ensure the accuracy of the Assessment techniques

The teachers have realized that the current design of the evaluation procedures did not truly
reflect the students’ capabilities in English language. The fact that evaluation has been
generally in the traditional approach, which holds the philosophy that one test will represent
all students despite individual differences. However, tests and other traditional assessments
do have purposes, and can even be included in portfolios (Davis & Ponnamperuma, 2005).
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4.5.3f Assessing student performance and confirming their level of achievement

The stakeholders were highly concerned about the examinations scores as they used them to
show how diligent students were and how well teachers performed. As a result, teachers
faced great anxiety preparing students for examination rather than focusing on the curriculum
and needs of the students under these circumstances. Thus, teachers’ confirming to
alternative assessment in the form of portfolio assessment as it promises effective teaching
and learning as it allows the washback effect to occur. Recognizing progress in the students
can be difficult however if the portfolio is used as part of the syllabus or syllabus-based, then
teachers are able to design it systematically. Portfolio tracks the students’ performance in
class where examinations do not always tell teachers about what students have learned but
rather what students have learned to pass the tests or to achieve certain grades.

4.6 Portfolio assessment model

The portfolio assessment model was proposed based on the ESL teachers’ teaching in the
classroom. The portfolio assessment model which is more authentic and student-centered
serves as a framework for future ESL teachers who have the intention of using it for their
students to bring about effective results in learning. The model draws a way to supplement
the traditional approaches to assessment in the form of alternative assessment. Based on
teacher’s execution of each lesson integrating the portfolio assessment, features as core in
conceptualizing portfolio as an assessment emerged and were identified.

Teachers develop the model based on the purpose of using porttolio as an assessment tool
through a systematic assessment tool in instructional planning and student evaluation.
Teachers planned and organized portfolio assessment so that the students could get a clear
picture of what was expected of them when it was implemented. A good portfolio assessment
procedure will results in good quality learning. When teachers were able to develop a
stringent procedure for portfolio assessment, they could empower students with the required
collecting, selecting and reflecting of materials to monitor their own progress in learning.
The finding was similar to the models proposed by Moya and O’Malley (1994); Paulson and
Paulson (1990); Staehler (1994); Kemp and Toperoff (1998); Gottlieb (1995); Barnhardt
(1998); Ferris and Hedgcock (2005).

The models outline the essential steps necessary to design and implement a portfolio
assessment in the classroom. It is very important to have a model for portfolio assessment as
it will help ensure the portfolio is a reliable and valid assessment tool. Clear criteria for
evaluation, including what must be included in the portfolio and rubrics for evaluation are
vital to successful portfolio assessment (Fernsten, 2005). Portfolio assessment demands the
following: clarity of goals, explicit criteria for evaluation, work samples tied to those goals,
student participation in selection of entries, teacher and student involvement in the
assessment process, and self-reflections that demonstrate students’ metacognitive ability, that
is, their understanding of what worked for them in the learning process, what did not, and
why (Fernsten, 2005).
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The teachers embrace a critical role in making the portfolio assessment framework accessible
to the students because they are the ones who will determine students’ needs, strengths and
weaknesses and guiding the students towards appropriate learning goals. Collecting evidence
is one way teachers can report how their students learn. The teachers were able to tap
students’ learning when they do the self-assessment. The self-assessment is designed based
on the learning objectives that had to be achieved by each and every student in the class. This
opportunity supported teachers in terms of understanding the weaknesses of their students
and allowed teachers to be resourceful and creative in assisting weak learners.

Teachers revealed that portfolio assessment would be incomplete without students’ self-
reflection as it informed teachers about their students’ strengths and weaknesses in specific
areas of learning. Student self-reflection served as a platform for teachers to further delve
into the student’s present state of competence and their understanding in learning English.

In portfolio assessment, the teachers have to construct the marking system for each task.
Marking of students’ work is done very frequently so that students are able to chart their own
progress. The criteria for marking depend on the type of the task. In short, teachers have to
plan, organize, manage, execute lesson, assess, implement the portfolio assessment model
and then use these information for problem-solving, deciding students” growth in learning
critical thinking and decision making. Teachers are no longer providing information about
students but they are more like information guides. Teachers are the main players in terms of
supporting and educating the students about the portfolio assessment so that they can

empower students to develop contidence, motivation, independence and sense of ownership
in learning.

4.7 Conclusion

In sum, all the teachers interviewed agreed that portfolio serves an important purpose in
teaching and learning. The purpose is clear, teachers can monitor student learning and
students can monitor their own learning. In effect, using portfolio for learning and as an
approach to teaching and learning can be defined along a continuum from conservative (and
less challenging to traditional views of testing) to free form (and much more challenging to
traditional testing). A conservative form of assessment attempts to preserve concepts such as
consistency and reliability in any sort of measurement while a free from stresses the
importance of tapping the individual nature of each writer and each classroom context
(Camp, 1998). This underlying principle should encourage teachers to view portfolios as a
viable approach for learning because it provides feedback to teachers and students about their
progress in order to support learning; it also provides information about the level of students’
achievements at points during and at the end of school which was supported by the responses
from the students. Portfolio also contributes the information on which judgments are made

concerning the effectiveness of teaching methods which were discussed in the data
interpretation for research question two.
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4.8 Summary

The chapter presents the findings of the study and it is followed by the section on discussion.
This section discusses the findings of the study and compares them with the related literature.
The discussion began with the ESL teachers who had experience in implementing portfolio
as an assessment tool in the classroom; they expressed that implementing portfolio as an
assessment tool required a proper planning which can be grouped into three categories of

portfolio assessment and its implementation, evidence of learning and stages involved in
portfolio assessment.

The assessment process involved explaining the concept of portfolio assessment to students,
collecting evidence of learning, grading, self-assessment, peer-assessment and self-reflection
and assessment decision made by the teachers. The findings of others in using portfolios in
the secondary ESL classroom assessment suggest that portfolio use in secondary classrooms
essentially involves collecting samples of students’ work and experiences which reflect
through the things they do and say and how they think. Teachers who have paid attention to
the process of learning as well as to the products of that learning evident in the portfolio
collection can collaboratively assess the students’ abilities, skills and knowledge to
accurately evaluate, whether or not their teaching is preparing the students for the real world
(Batzle, 1992; Tierney, Carter & DeSai, 1991; Valencia, 1990). It can be inferred that

students do not just collect materials for learning but they collect the materials because they
construe what they are able to learn.

The second section discussed how ESL students respond to portfolio assessment in which
they shared that the assessment provided more opportunities for students to demonstrate their
abilities to understand; acquire and critically interpret information in the classroom. The

implementation of portfolio as an assessment tool helped them specifically with their
academic development.

The third section provided specific information about how portfolio assessment assisted
teachers to promote learning and teaching and enhance students’ assessment. Teachers
believe that use the portfolios facilitated students in setting academic and personal goals
(what in real the student intend to learn) and to reflect on whether they have achieved their
learning objectives. A very important part of the portfolio is what is called secondary
evidence (Gottlieb, 1992). This includes teacher’s checklists, which document and
summarizes what the teachers understand about the students’ ongoing growth, mastery and
achievement. It can be concluded that teachers use the portfolio assessment as it provides an
opportunity for students to monitor their own progress and to take responsibility in their
learning and students get the chance to participate in the assessment process specifically
tracking their own learning and confirming with their teachers.

The fourth section described the model teachers’ use in implementing portfolio as an
assessment tool. To be authentic, it is important that an assessment technique demonstrate
student growth and achievement in a multi-dimensional manner. Therefore, a more viable
model 'is one in which all teachers who teach ESL students contribute to the students’
portfolios. The model developed in this study based on the teacher’s teaching resembled
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models proposed by Moyaand O’Malley (1994); Paulson and Paulson (1990); Staehler
(1994); Kemp & Toperoft (1998); Gottlieb (1995); Barnhardt (1998); Ferris and Hedgcock
(2005). The researchers reported that portfolio used for educational assessment must offer
more than a showcase for student products; it must be the product of a complete assessment
procedure that has been systematically planned, implemented, and evaluated. The models are
used to reveal the student and instructors, via observation of multiple examples of
performances, in different times and contexts, how the students are developing as a learner. It
also consists of a variety of performance-based assessments and uses specific criteria and
authentic (real life) materials/activities.

The Portfolio Assessment Model described in this document distinguishes clearly between
portfolios and portfolio assessment. Data obtained from the teacher’s interviews, teacher’s
individual portfolios, and teacher’s classroom observations depicted the following features as
core in conceptualizing portfolio as an assessment tool which included the following; specify
important skills, teachers’ instructional strategies, teacher assesses students’ work, teacher
provide feedback on performance, provide opportunities for practice for students, compiling
evidence of ‘best efforts’ in a portfolio and valuate the contents of portfolio using a rubric.
The model was then modified based on the literature and needs of the teachers and students.
The three suggestions include selecting forms of assessment; reliability and validity of
portfolios and parents’ involvement were proposed to make the model acceptable.

Newman, Smolen, & Lee (1995) suggested the steps we can use to implement an effective
and efficient portfolio management system in the classroom. Their research results showed
that the system has been successful in helping ESL students become actively involved in
planning, assessing, and reflecting upon their own learning.
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CHAPTER FIVE
IMPLICATIONS AND RECOMMENDATIONS

5.0 INTRODUCTION

This study took a closer look at the implementation of portfolio as an assessment tool in the
ESL classroom learning, effects of portfolio assessment on ESL student learning; factors
influencing the implementation of portfolio as an assessment tool in Malaysian schools; and
models of portfolio assessment ESL teachers can use in the Malaysian classroom context
from the perspective of social constructivism learning theory. It has shown that by engaging
in portfolio work, learning occurred and students were actively engaged in doing their work.
This educational philosophy maintains that human learning occurs primarily through a
socially interactive process which is the basis of Vygotsky’s social constructivist learning
theory.

5.1 Summary

The main purpose of this study was to understand and explore the implementation of
portfolio assessment as an assessment tool by the ESL teachers at selected lower and upper
secondary schools in Malaysia, ESL students’ response towards the use of portfolio as an
assessment tool, the factors that influenced ESL teacher to use portfolio as an assessment tool
and also to propose an appropriate model of portfolio assessment for ESL teachers in the
Malaysian ESL classroom context.

The study was carried out through the detailed investigation of four research questions. They
are: (1) How has portfolio assessment been implemented in the teaching and learning of ESL
in Malaysian classrooms? (2) How do ESL students respond to portfolio assessment that is
being used in the classroom? (3) What are the factors that influence the ESL teachers to use
portfolio assessment for the teaching and learning of ESL in Malaysian classrooms? (4) What
portfolio assessment models would be appropriate in implementing portfolio assessment for
ESL teaching and learning in Malaysian classrooms? These questions were continuously
addressed throughout the study with the specific concern of determining the implementation
of portfolio as an assessment tool by the ESL teachers, ESL students’ response towards the
portfolio assessment, factors that influenced ESL teachers to use portfolio assessment and
also an appropriate model of portfolio assessment for Malaysian ESL classroom.

Specifically, a case study approach was employed, because the case was the implementation
of portfolio as an assessment tool by the ESL teachers, more specifically the implementation
and classroom settings. It was in these settings that implementation of portfolio as an
assessment tool by the ESL teachers were developed and utilized. It would have been
impossible for the researcher to have a true picture of the implementation of portfolio as an
assessment tool by the ESL teachers without considering the context within which it
occurred.

138



A pilot study was conducted with three English teachers from the school to obtain their
feedback pertaining to the questions related to the implementation of portfolio as an
assessment tool. These teachers were involved in implementing portfolio as an assessment
tool and based on their feedback, the protocol for classroom observation and interview were
prepared, typed and compiled in a file. Data were supported by other six selected participants
who had the experienced and implemented portfolio as an assessment tool. The data
collections employed to achieve the purpose of the study were interviews. Each interviews
lasted between one to one and a half hours, were taped recorded, transcribed verbatim and
analyzed manually. Additionally, non-participant observation also took in the classrooms.
The issues of ethical of this study had been addressed appropriately as this is a sensitive

topic. The trustworthiness of the study was ensured through triangulation, namely member
check and peer examination.

The participants of this are nine ESL teachers and forty-five ESL students. The findings
yielded that teachers adhered to five main procedures which were the assessment purpose,
collection of evidence, evaluation of evidence, reflection on learning and assessment
decision. In order to implement portfolio as an assessment tool successfully, teachers
developed assessment purpose based on the learning outcomes, involved students to collect
evidence for learning, teachers examined evidence collected by the students, students
reflected on their learning and teachers made assessment decision based on the portfolio.

General procedures in implementing portfolio as an assessment tool in the teaching and
learning of ESL in Malaysian classrooms refer to the proper planning in which the teachers
have to come up with a schedule of work to include the lesson units, the types of assessment
task or activity based on the learning outcomes to be achieved. A Thorough planning is
required before teachers could share and train their students about utilizing portfolio as an
assessment tool in the classroom. Students need to be informed that portfolio served as a
vehicle for learning as well as assessment. The teachers revealed that to execute portfolio
assessment would require an assessment purpose which is tailored based on learning
outcomes from the English language syllabus. Teachers divulged that they could assist
students to become aware of the learning outcomes connected with language learning.
Students would be more aware of the learning process and take a keen interest in doing their
work to attain the learning outcomes. As a result, students would understand that they also
need to be actively involved in the learning process.

The findings also revealed that that the teachers’ effort in introducing and exposing students
to set the assessment purpose via the learning outcomes enable the teachers to confirm the
knowledge and skills that have been taught and learned by the students. It was discovered
further that it is very important for the teachers to support the idea of independent learning to
the students and motivate them to be responsible for their own learning.
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The teachers provided feedback to students after reading their self-reflection in the class.
They spent some time with students explaining thoroughly on ways students can improve
learning based on the topics the teachers had taught. Students were given many opportunities
to speak and share their ideas about the assessment activities the teachers gave them in the
classroom. The portfolio provides criteria for the identification of student achievement in
learning which will improve the teaching and assessment process for the teachers. The
teachers interpret each student’s ability based on the marks given for each activity in the
portfolio, students’ individual performance, and also their personal contribution in terms of
delivering and sharing of ideas during discussion in the classroom.

The findings revealed that the students noticed the potential of using portfolios could
improve their learning because it enables students to think critically and independently.
Portfolio assessment gives students the opportunity to be actively engaged in their work and
they understand the purpose of doing it. The learning interest of the students shifts from time
to time as portfolios provide a broader picture of students’ progress and give teachers some
ideas about what students know and can do on a variety of measures. In addition, students
expressed their inability to understand the self-assessment and peer-assessment process as
they felt uncomfortable being assessed by their friends.

Teachers utilized portfolio as an assessment tool in the classrooms due to the low English
proficiency of the students and also for the need to ensure the accuracy of the assessment
techniques. Via portfolios, the teachers could record and assess valuable information about
student improvement and skill mastery. Along recording the progress that students’ make in
learning, the portfolio provides valuable information about how each student learns and what
is important to him or her in the learning process. The teachers were concerned about
students’ obsession and adherence to study merely for examination. Using portfolio as an
assessment tool was therefore an option and alternative for ESL teachers in this study to
divert student’s attention to do self-assessment in the learning process. The teachers
introduced portfolio assessment to their students with the hope of assisting weak learners to
improve their learning. The portfolio assessment model was constructed to guide learners to
write compositions, improve mastery of English literature, expand vocabulary acquisition,
reinforce grammar skills and create opportunities for learners to speak confidently. The
portfolio assessment model derived in this study outlined several stages considered crucial
for teachers to apply in their classrooms.

5.2 Conclusions

Several conclusions were drawn from this study. The researcher began the investigation with
a suggestion that there was a need to gain insights into the implementation of portfolio as an
assessment tool by the ESL teachers in the classrooms. It can further assist ESL teachers to
alternative assessment in the form of portfolios to improve teaching and learning. This
knowledge and understanding can better prepare teachers to identify students’ needs so that
they can match instruction to needs and assessment to instruction. As such, the study
concluded:
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l. Teachers, who implemented portfolio as an assessment tool, sustain their teaching to

ensure accuracy of the assessment techniques, improve their satisfaction in evaluation, and
ultimately benefit the ESL students.

2. Tests do not truly measure the knowledge acquisition by our students. Evidence of this
problem is indicated through the observations. The implementation of portfolio as an:
assessment tool will enable teachers to make decisions related to students’ learning progress
together with the suitability and effectiveness of classroom teaching.

3. The use of alternative assessment is crucial in the teaching and learning process as it
provides teachers with substantial information for decision making in classroom.

4. A feasible model is needed: a portfolio combining multiple approaches to instruction
and assessment, (most important of all), one that motivates students and improves their
learning. Portfolio assessment model allows the teachers to see new developments and
directions in teaching and learning if it is implemented appropriately.

5. Addressing issue that students study merely for examination can reduce the stress for

the stake holders involved and integrate portfolio and traditional assessment complementarily
to make evaluation practical.

6. Providing guidelines on how to implement the portfolio as an assessment tool in the
Malaysian classrooms is an important task the teachers and educators should not ignore
because assessment is an integral aspect to sustain teaching and learning.

7. Finally, portfolio assessment processes are in line with the social constructivist view
of learning which promotes learners to create their personal meaning from any learning
situation or social context without relying too much on the teachers.

This study has shown that portfolio assessment is ongoing and has the potential of allowing
the teachers to monitor students’ performance over time and their efforts to improve their
work. We can continue using it if the students are given a proper guideline in assessing their
own work. Students do not learn to monitor or assess their learning on their own; they need
to be taught strategies for self-monitoring and self-assessment. Techniques for teaching
students these strategies are parallel to those used for teaching learning strategies.
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The model developed in this study informs teachers that the technique for teaching students
include the use of a checklist or rubric. When students try the technique themselves, they
would be able to discuss whether and how well the technique has worked for them. In
addition to checklists and rubrics for English language tasks, students can also use broader
self-assessment tools to reflect on topics they have studied, skills they have learned, and their
sense of their overall strengths and weaknesses. Students can share their self-assessments
with a peer or in a small group, with instructions that they compare their impressions with
other criteria such as test scores, teacher evaluations, and peers’ opinions. This kind of
practice helps students to be aware of their learning. The data from the study revealed that by
implementing portfolio assessment, students were able to identify the problems they faced in
learning. The students discovered this through the learning outcomes to which the teachers
exposed them. This enabled the students to improve in the learning areas identified.

Findings from this study have shown that teachers’ implementation of portfolio as an
assessment tool in the classroom is considered as an alternative to make students become less
examination-oriented and encourage students to monitor their own learning progress (teacher
C, E & G, refer to page 193). This finding is encouraging because the use of portfolio as an
assessment tool is viable as it can complement the standardized testing concurrently.
Teachers can add marks students obtained from the portfolio together from the standardized
tests. This will also demonstrate students’ effort and breadth in learning. Creating the
responsibility and awareness in students in terms of taking charge of their own learning is
necessary so that learning is seen as a combination of a set of objectives put forward by both
teachers and students although the students are not consciously aware of it.

The focus of this research is on the implementation of portfolio as an assessment tool and
how it contributed to students’ learning in the classroom and is related to the social
constructivism theory of learning. For the ESL teachers, portfolios serve as a learning bridge
for students to allow themselves to develop in more organized and structured ways when they
collect evidence of their learring as a method of observing their own work and performance.
In the same vein, social constructivists believe that learning takes place in different stages as
students experience stages of self-discovery, self-learning, self-assessment in their social
context which is the ESL classroom. This can be deduced from the literature review in
Chapter Two where the researcher has shown the contextual and theoretical framework by
situating this framework with the present educational scenario in Malaysia.

This study has also examined the studies by experts to look at how teachers have conducted
portfolio as an assessment tool within the local context. The portfolio assessment model
emerged in this study is specific for the Malaysian ESL context. The portfolio assessment
model developed based on the classroom observations and teachers’ interview data revealed
that teachers followed a rigorous procedure in implementing portfolio as an assessment tool
in the ESL classroom. The model is consistent with what the teachers are doing and
supported by the literature. The model proposed outlines several stages for portfolio
implementation as described below in Figure 8.
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Specify important skills:
- Listening, speaking, reading and writing skills
- design assessment purpose from learning outcomes

Teachers’ instructional strategies
-explaining the task
-interesting & meaningful learning activities

Teacher assesses students” work &selecting forms of assessment
-record student’s score

-evaluate the portfolio using a rubric
-students compile work in portfolios

Provide opportunities for practice for students
- Enhancement activities for good students
- Remedial activities for weak students

Compiling evidence of ‘best efforts’ in a portfolio

i

Raters/Teachers evaluate the portfolio

Parents’ involvement

Figure 8: An appropriate model of portfolio assessment

The above figure describes the appropriate portfolio assessment model for teachers who
intend to use portfolio as part of their assessment repertoire. This portfolio assessment model
is beneficial as the process of assessment is ongoing and hence, students’ performance is
constantly monitored. The students’ products that are assessed are the tasks related to Fhe
daily teaching activity. Assessment is thus integrated with teaching. Furthermore, a wide

range of language items and skills can be assessed as it is based on the teaching units and
hence learning objectives.

The study has shown that there is improvement in the assessment process as the portfolio
contains work done based on a number of skills such as providing opportunity for student§ to
speak  with confidence, learn English Literature, help weak learners in constructing
sentences, expose students to more activities, ability to communicate with one another and
others. Furthermore, evaluative and supportive feedback is given by the teachers. The
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portfolio reflects change and growth in the students’ performance and it encourages students
and teachers’ reflections. Hence continuity in education from one year to the next is ensured.

5.3 Implications for Practice and Theory

Any research has three phases; it begins with about the world we are operating in; we pose
questions and take a closer look into it because we care and we want to make a difference.
Although this belief is not necessary true to all researchers, it fully guides the research of the
majority of researchers on assessment, specifically, portfolio as an assessment tool, both in
the sciences and the social sciences. This study which investigates and interprets the
implementation of portfolio as an assessment tool by the ESL teachers and ESL students’
response to the portfolio assessment have placed value to the stakeholders including the
teachers, students, parents, policy makers, and curriculum developer and help us to recognize
each individual challenges where assessment is concerned. The researcher had literally heard
teachers’ voice through their practices that they employed in implementing portfolio as an
assessment tool in the classroom. By looking at the factors that influence teachers to use the
portfolio as an assessment tool, the study has shed some light particularly how this area can
contribute to the assessment process in Malaysian ESL context.

5.3.1 Implications for Practice

Studies on portfolio as an assessment tool have been focused on teachers and students in
local context or in other countries. This study provides a glimpse on the implementation of
portfolio as an assessment tool among the ESL teachers in Malaysian context. This is the first
study in Malaysia for research of implementing portfolio as an assessment tool to have taken
the experiences of the ESL teachers into the focus. The question of administering the right
assessment strategy is of great concern in Malaysia and reports reviewed that implementation
of portfolio as an assessment tool in the form of alternative assessment could bring about
effective results about students’ learning cannot be overemphasized. Besides that, research
indicated that it was high time to modify the assessment system as both teachers and students
nowadays are too examination oriented. As such, this study serves importance to the teacher
training programs, in service courses and higher learning institutions in Malaysia. Indeed, the
study sought to address the lack of such research in a complex field of assessment as
discovered by Young (2009) and Khoo (2006). Study on alternative assessment in the form
of portfolio as an assessment tool requires a more holistic approach had been a constant call
for researchers to address this particular issue.

This study which provides the understanding that portfolio assessment can help the students
to discover their best potential in class without any boundaries supported by (Chan & Sidhu,
2010). Portfolio assessment provides a natural setting for the students to work for their
portfolios. Working under normal classroom setting rather than a timed-examination
encourages students to produce their true ability (Chan & Sidhu, 2010). Hence, teachers have
to provide the opportunity for students to reflect authentically on the nature of the learning
process better in preparing the portfolios. Therefore, teachers who often play the role of
facilitator who shares tremendous knowledge and responsibilities in the teaching and
learning and implementing portfolio as an assessment tool deserved to be researched on. This
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study describes the teachers’ experiences in implementing portfolio as an assessment tool
from different aspects included the stages involved in the implementation and the factors
influenced them to use such assessment contributes to the studies of Chan & Sidhu (2010),
Kemboja Ismail (2010), Mohd Rashid Mohd Saad and Mohd Asri Mohd Noor (2007) where
they found alternative assessment could allow teachers to know the level of achievement in
their teaching and learning objectives. Indeed, the findings confirmed for ESL teacher to
know that using and administering the right assessment strategy are essential factors in the

students’ coping and improving their learning. This study has provided valuable information
will be beneficial to the stakeholder.

In other words, the study offered some theoretical and conceptual answers that the researcher
believes are significant. First, understanding the implementation of portfolio as an
assessment tool and teachers’ reasons for implementing it paves the way for effective
teaching and learning for induction programs and in service courses. Recognizing and
including the needs of the second language teachers and learners can be beneficial to clarify
information for learners from different backgrounds; help teachers move through the
obstacles they encounter in implementing portfolio as an assessment tool.

To the policy makers and curriculum developers, maintaining and developing a good
relationship with teachers help alleviate some of the problems they may face in teaching,
learning and assessing the students. Very often, preparing students for examinations make
teachers face great anxiety. This also means that the teacher would have faced more obstacles
in their teaching. Thus, before students become more examination-oriented and be
dependable on the teachers, recognizing and probing into these problems faced by the
teachers and students may reflect what is happening in both the teachers and students’

situations will allow practitioners to understand that kind of psychological assistance they
need.

The findings also indicated that the teachers are expected to be the primary agents to place
knowledge and skills on students, yet they received very little supports from others, either
professional or personal, in carrying out this essential role. Teachers in this study reported
that they need more training in order to equip themselves the necessary knowledge and skills
which they could apply into their daily classroom practices. Thus, those support need to be
-extended to these teachers, so that they can prepare students to cope with the changing social
environment and teach them the variety of skills and areas of knowledge, supported the
research by Sidhu, Chanand Hazadiah (2007) believed that an alternative assessment would
allow students to evaluate their own progress and achievement better. The study has provided
insights of the challenges the teachers face where assessment is concerned, from the factors
that influenced the teachers to use the portfolio assessment and also students’ response
towards the assessment and how teachers can best understand and interact with the students
and also that practitioners must bear in mind that they are dealing with culturally diverse
students and parents across many generations, and with beliefs sometimes incongruent with
our own. According to Hosseini & Ghabanchi (2014), the use of portfolio as an assessment
tool has a positive effect on students’ motivation. Thus, portfolio assessment could be
regarded as a tool (Vygotsky’s terminology) in enhancing growth and motivation of the
students. The fact is that portfolio assessment could affect both psychological and cognitive
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ability. In this regard, students’ motivation and growth were concerned as they are very
important variables in academic settings. In brief, the findings of this study corroborate Yang
(2003), Brown and Hudson (1998); Porter and Cleland (1995) who claim that portfolio
assessment is influential in the EFL context. It is also in line with Crosby (1994, in
Nezakatgoo, 2011), who highlights the significant role of portfolio assessment in promoting
motivation.

5.3.2 Implications for Theory

From a theoretical viewpoint, this research has certainly provided evidence of the importance
of understanding the implementation of portfolio as an assessment tool among the ESL
teachers supports theories on learning in which students are known as thinkers with emerging
theories of the world and students’ questions are sought and valued. Teachers interact with
students, mediating the environment for optimal learning. Teachers welcomed students’ point
of view so that students are encouraged to understand present concepts and further learning
in subsequent lessons. Assessment of student learning is viewed as inquiry and is induced
throughout teaching and learning. Portfolios are displays of students’ work collecting
information as evidence of their learning. This understanding significantly contributed to the
role of teachers as knowledge provider. This study also contributed by adding another
dimension into the notion of implementing portfolio as an assessment tool among the ESL
teachers. For instances, the literature of implementing portfolio as an assessment tool by
Chan & Sidhu (2010); Hosseini & Ghabanchi (2014). The study investigated into
implementing portfolio as an assessment tool to bring about effective results of students’
learning experiences contributed significantly to the literature of assessment and learning by
Sigel (1978); Resnick (1984); Fosnot (1989); Brooks & Brooks(1993); Gottlieb (2000); Huitt
& Lutz (2004); Hung & Huang (2010); Ang Choot Kean and Mohamed Amin Embi (2010).

In relation to the theory of constructivism, the study has provided insights to the theory of
learning by Piaget and Vygotsky which had been reviewed by tremendous amount of study.
This study which is the focal of the teachers’ implementation of portfolio as an assessment
tool has proposed to strengthen the framework of Vygotsky’s view towards learning and
assessment. First, portfolio assessment may trizger teachers to develop more challenging
materials that motivates students to demonstrate what they know. However, the
implementation of portfolios requires teachers and students to understand the criteria towards
which they will be working during the semester or quarter. Bonilla-Brown suggested that
students improve their performance when they are encouraged to establish the standards on
how to their portfolios will be evaluated. Those standards may become internalized in student
classroom activities which, in turn, offer the students the responsibility to detine and identify
their work performance in cooperation with their peers. This is an important aspect of
learning in the English language syllabus in Malaysian school which occurs in the ZPD
which is the integration of skills. The teachers in this study tailor the learning outcomes for
their lessons for each week. Then, the teachers prepare the assessment purpose based on the
learning outcomes to ensure students could master the topics taught for the lesson. This study
provides insights which are similar to Vygotsky’s that students’ cognitive and social
constructs are accomplished in different pace and measure.The discussions on Vygotsky’s
ZPD have revealed that teachers can use portfolio as an assessment tool to monitor student
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learning. In the context of this study, social constructivism is embedded in the secondary
school classroom. It shows that teachers are no longer limited to the prescriptive curriculum
and classroom syllabus but the teachers can go beyond the prescribed official documents to
make learning an invigorating experience to improve students’ learning. By using portfolio
as an assessment tool, the teachers can set and prepare the assessment tasks based on the
learning outcomes to be achieved. At this stage, the teachers construct and reconstruct their
knowledge according to the needs of their students because students were determined to take
part in the classroom activities as they knew marks would be awarded for each activity they
answered and submitted. This further shows that teachers can use portfolios not only to
improve student learning but at the same time they can also improve their own teaching.

5.3.3 Methodological contribution

From the methodology viewpoint, the study of case study approach is a research
methodology which is a ground breaking method of data collection ever employed by
graduate students in Malaysia; it is a pioneering piece of work to have in-depth
understanding of the phenomena starting with the case of implementation of portfolio as an
assessment tool. The use of a case study research approach can illuminate a lot of
information from the ESL teachers and students perspective where portfolio assessment is
concerned. It appeared to generate the uniqueness of the case in the classroom context. The
researcher has employed a research paradigm that requires to reveal the truth from the case.
This is an etfort that can provide the impetus for researchers to venture beyond existing
correlates. Case study approach facilitates exploration of a phenomenon within its context
using a variety of data sources. This ensures that the issues is not explored through one lens,
but rather a variety of lenses which allows for multiple facets of the phenomenon to be
revealed and understood. This is not only daunting, but too challenging for the researcher;
how can the researcher ever know the ‘conditions’ that underlie experiences and make it
possible? In carrying out the study, the only tool, the researcher had been the ESL teachers’
experiences in implementing portfolio as an assessment tool, and also the specific
propositions which extended assistance to the researcher to be able to place limits on the
scope of the study and increase the feasibility of completing the study.

5.3.4 Pedagogical Implications

The analysis of the data and the findings of*the study suggest some pedagogical implications
both for the teachers and stake holders. The first implication is that the use of portfolio as an
assessment tool appeared to complement teachers’ use of instructional strategies centered on
students’ group work, classroom presentations and individual growth. Portfolios are
compatible with strategies focused on different learning styles as it allows teachers to see
new developments and directions in the teaching and learning. Findings of the study
suggested that by providing feedback based on students’ work is crucial as this will
determine the types of work required for students to move to the next stage either in the form
of remedial or enrichment activity. However, it should be taken into consideration that
careful, systematic and a well-organized preparation is necessary. Before the implementation,
portfolio should be introduced to the students in order to guide them especially if portfolios
will be used as an assessment method for the first time.
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The second implication is portfolios enabled teachers to broaden their curriculum to include
areas of learning which they traditionally could not assess with standard testing such testing
students’ learning based on the lesson units planned by the teachers. From the findings issues
such as the correct procedures of carrying out portfolio as assessment tool should be
addressed at the school and classroom levels. The ability to interpret the different kinds of
information about students with low and high ability and students’ learning is significant.
Teachers need to be trained to interpret learning data so that they can make the correct
decision. Portfolios can be used as a mechanism that promotes self and active learning as
students are in control of their own learning. They can monitor their own progress and
consciously identity their own learning goals. Learning goals are achievable objectives that
are defined by the syllabus and teachers are responsible in imparting this to the students.

The third implication based on the results of the data analyses, almost all of the students
showed positive response towards portfolio even though their proficiency in English was
low. Nevertheless, they were satisfied with the progress they had and their portfolios
provided them with extra source of motivation in learning English. The findings showed that
the students felt more motivated at the end of the portfolio implementation. The students
pointed out that their experiences in taking part in the all the tasks given by their teachers
allowed them to chart their progress in learning. Considering these findings, teachers who
wish to create a motivating learning atmosphere in their classrooms may use portfolio as an
alternative assessment method.

The fourth implication is that the existing assessment practices in the school should be
reviewed and emphasis should be put on portfolio assessment in which the teachers will
inform the students how they have performed, what their mistakes are so that students can act
on the information received by making corrections and improvements. To tap the full
potential of assessment and improve student learning, we must strike a balance between
standardized test of learning and classroom assessment for learning (Stiggins, 2004, p. 26).
Portfolio assessment and traditional assessment can also be used complementarily to make
evaluations practical, viable and accurate (Barootchi & Keshavarz, 2002, p. 281).Both the
teachers and students have different roles to play in the assessment. Teachers are no longer
the sole provider for information for the students but they facilitate and empower students to
take charge of their own learning and involve them in the selection of processes and
strategies to monitor and self-assess their learning, thus sharing the responsibility for the
acquisition and development of their linguistic knowledge and skills (Cohen, 1998; Macaro,
2001). Portfolio assessment will require instruction for both teachers and students so that
both sides understand their new roles and responsibility (O’Malley & Valdez Pierce, 1996).
Students should understand that the assessment conducted would enable them to chart their
progress and achievements rather than comparing their performance with other students.
Portfolio assessment requires time and it should be implemented earlier or at the beginning of
the academic year. Introducing portfolio assessment earlier is worthwhile as the teachers can
prepare more assessment activities and the students can monitor, reflect and improve their
learning. Teachers have to provide and come up with proper guidelines for the students to
understand the use of portfolio as an assessment tool and the related assessment activities in
the classroom. Teachers have to invest a great amount of time on explaining the criteria
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involved for the use of portfolio as an assessment tool and also the self-reflection. To
conclude, portfolio keeping may be recommended as an effective instructional tool in terms

of both learning and assessment.
5.4 Recommendations for Future Research

The present study was carried out with nine ESL teachers and forty-five upper and lower
secondary school students in an ESL setting at two ESL secondary Schools in Perak and
Selangor. Hence, the findings of the study can be an example for those interested in the
implementation of portfolio as an assessment tool, but this study cannot be generalized to all
levels and all ESL learners. Further research can be done with more participants and at
different levels to explore the effect of portfolio with students at different levels. In addition,
this study had to be completed in a limited time (three months based on the school calendar).
In order to observe the long-term effects of the implementation of portfolio keeping,
longitudinal studies that take more than a year can be carried out. Longitudinal and survey
studies can also reveal the influence of portfolio keeping on students’ proficiency levels and
general academic achievement in ESL classrooms. A further research is to test the portfolio
assessment model whether it is feasible as a leading alternative assessment approach. For this
study a control group with whom traditional assessment tools are used and an experimental
group with whom portfolio assessment model is used can be compared and investigated.

First of all, the portfolio assessment model proposed in this study serves as a guideline for
teachers who intend to introduce it to their students in terms of improving learning in the
classroom. Not only have that, teachers can implement the model simultaneously with the
examinations in which they can allocate certain grades for the portfolios. By doing this, the
teachers can ensure students do not merely study for examinations but also work
independently by being resourceful and creative in collecting evidence of their own learning.
The emphasis of school assessment is on collecting firsthand information about pupils’
learning based on curriculum standards. In portfolio assessment, teachers plan the
assessment, prepare the instrument in the form of activities based on the learning outcomes
and administer the assessment during the teaching and learning process. Teachers would then
mark student responses and report their progress. This is in line with the school-based
assessment which focuses more on project works, observations, quizzes, oral presentation
and classroom discussion which require students to collect evidence of learning. At the same
time, as such school-based assessment is much likened to alternative assessment which is

appropriate for the students.

Secondly, based on the findings of this study, almost all of the students had positive response
toward the implementation of portfolio as an assessment tool. Teachers were satisfied with
the progress the students made as the portfolios provided them with extra source of
motivation in learning English. ESL teachers who wish to increase motivation in their ESL
classrooms can make use of portfolios rather than traditional assessment.

Due to students’ initial anxiety toward the portfolio assessment, they had limited

opportunities to practice peer, self-assessment and self-reflection. It might be considered as a
weakness in the study as students might need more time to gain more hands-on experiences
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in carrying out these assessment activities before they could get involved in the portfolio
assessment.

Based on the findings of the study, the students felt more responsible for their own learning
and felt motivated at the end of the portfolio implementation. They pointed out that they had
always wanted to be independent learners; however, they had not experienced any learning
tasks or opportunities which would promote them to take charge of their own learning. As
mentioned in the study, portfolio is one of the assessment tools which may improve learner
autonomy. Considering these findings, teachers who wish to create a motivating atmosphere
with learners taking charge of their own learning in a classroom may use portfolio as an
alternative assessment method.

This study is related to the factors that influence ESL teachers to use portfolio as an
assessment tool to improve students’ learning. In the interviews, the teachers revealed that it
was not easy to motivate students to learn English due to their different backgrounds and fear
of difficulties in mastering English. Thus, the teachers opted to introduce portfolio to their
students with the hope of changing students’ mind-set toward learning English. The teachers
shared that students were keener to learn English as portfolio involved grades that would be
accumulated in their final examinations, As a result, the students realized the benefits of
using portfolio could improve their own learning as it also teaches the students to become
independent thinkers and autonomous learners.

The results of the study also indicated that the implementation of portfolio as an assessment
tool should be used as a supplementary tool even if traditional assessment tools are
obligatory in Malaysia since portfolio as an alternative assessment tool might foster critical
thinking and creativity in terms of the fact that portfolio enables the students to do research,
create their own works and focus on producing more than receiving. To conclude, the
implementation of portfolio .as an assessment tool may be recommended as an effective
instructional tool in terms of both learning and assessment. Considering the findings and
feedback from the teacher and students about keeping a portfolio, some limitations of the
study and suggestions for further research are presented in this section.

Portfolio assessment is a form of assessment intended for more effective teaching and
learning and therefore required both the teachers and students’ involvement and hence the
findings of the study show that one of the ways to verify that students’ learning is taking
place in the classroom is by using the self-assessment in the implementation of portfolio
assessment. When teachers record student’s progress in learning to show their formative
development over a period of time, portfolio provides students the space for them to grow
and also monitor their own growth in learning. The findings of this research coincide with
issues concerning the potential and the usefulness of implementing portfolio as an assessment
tool. The data derived from this study showed that some of the issues have been answered
directly and indirectly. Specifically, this research identified four major findings within the
implementation of portfolio as an assessment tool:

First, teachers, who implemented portfolio as an assessment tool, sustain their teaching to
ensure accuracy of the assessment techniques, improve their satisfaction in evaluation, and
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ultimately benefit the ESL students. Second, portfolio assessment model allows the teachers
to see new developments and directions in teaching and learning if it is implemented
appropriately. Third, integrating portfolios and traditional assessment in a complementary
manner and addressing the issue that students study merely for examination can reduce the
stress for the stake holders involved. Finally, portfolio assessment processes are in line with
the social constructivist view of learning which promotes learners to create their personal
meaning from any learning situation or social context without relying too much on the
teachers.

Implementing portfolio as an assessment tool in Malaysian schools will benefit both the
teachers and students. The students’ portfolio samples reveal that students are willing to
collect evidence for their learning in order to achieve their learning goals. The students’
portfolios samples show that it is a collection of their individual hard work which they
believe could be used to track and improve their learning. On the other hand, teachers can
grade students work from time to time to gauge students’ performance in the classroom. The
implementation of portfolio as an assessment tool has somehow created a conducive learning
environment for the students to be involved in the assessment process by being responsible
and taking charge of their own learning.

The most important finding of this study is how it shows the students’ immense engagement
in the self-assessment process. A post-doctoral study would be beneficial in developing a
framework for the self-assessment process. Nonetheless, the findings of this study should
empower the Ministry of Educations in reevaluating the secondary school syllabus
particularly by looking at the monitoring aspect of portfolio implementation by the ESL
teachers who have the interest in improving student learning. Although there are still gaps in
trying to establish a clear relationship between teaching and learning and also the use of
portfolio for assessment purpose in the Malaysian secondary classrooms, they are mostly
underlined by perceptions or beliefs among the teachers as well as those in authority. These
gaps should not hamper the Ministry’s aspirations to produce students who are information
rich and well-tuned to compete with the current globalization through the use of innovative
approaches such as portfolio.
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