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ABSTRACT

The purpose of this research is to explore the integration of multiculturalism in the teaching of
secondary school visual art in the district of Temerloh, Pahang. The Integration of
multiculturalism is integral, as a foundation to promote national integrity. This research adopted
the qualitative case study approach. The methods used in this research were document analysis
and interviews. A total of three documents policies were collected and analysed. The interview
was conducted using a semi-structured interview toward six visual art teachers in secondary
schools and a Head Unit of the Visual Art Education from the Ministry of Education Curriculum
Development Division. The research indicated that the visual art teaching has the element of
multiculturalism. The government policy also urged that the aspect of multiculturalism is
integrated in the education. Nevertheless, the integration did not happen consciously. The data
obtained showed that there were positive values among the school citizens. Teachers' attitudes,
especially the belief and values were encouraging even though the knowledge to the integration
of multiculturalism is still low. In order to attain a higher level of understanding, visual art
teachers have to be exposed to workshops, courses and seminars that are appropriate. The Visual

Art curriculum needs to be reviewed (o reflect multiculturalism a clearer manner.




PENGINTEGRASIAN KEPELBZAGAIAN BUDAYA DALAM PENDIDIKAN SENI
VISUAL DI SEKOLAH MENENGAH: KAJIAN KES TERHADAP GURU
PENDIDIKAN SENI VISUAL DI DAERAH TEMERLOH PAHANG

ABSTRAK

Kajian ini bertujuan meneroka pengintegrasian kepelbagaian budaya dalam Pendidikan Seni
Visual (PSV) sekolah menengah di daerah Temerloh, Pahang. Pengintegrasian kepelbagaian
budaya ini penting sebagai asas kepada perpaduan nasional. Kajian ini menggunakan pendekatan
kajian kes kualitatif. Kaedah yang digunakan dalam kajian ini ialah analisis dokumen dan temu
bual. Sebanyak tiga dokumen telah dikumpul dan dianalisis. Temu bual dilakukan secara semi-
struktur terhadap enam orang guru Pendidikan Seni Visual sekolah menengah dan seorang Ketua
Unit Pendidikan Seni Visual di Bahagian Perkembangan Kurikulum, Kementerian Pendidikan
Malaysia. Kajian mendapati PSV mempunyai elemen kepelbagaian budaya. Dasar kerajaan juga
menuntut supaya nilai-nilai kepelbagaian budaya diterapkan dalam pendidikan. Namun demikian,
pengintegrasian itu tidak berlaku secara sedar. Data yang diperoleh menunjukkan terdapat nilai
positif dalam kalangan warga sekolah di Malaysia. Sikap guru, terutamanya kepercayaan nilai
dan nilai adalah menggalakkan, walaupun pengetahuan untuk mengintegrasikan kepelbagaian
budaya adalah rendah. Bagi mencapai tahap kefahaman yang lebih tinggi, dicadangkan supaya
guru-guru PSV didedahkan dengan bengkel, kursus dan seminar yang bersesuaian. Kurikulum
PSV juga patut disemak semula supaya menggambarkan kepelbagaian budaya secara lebih jelas.
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CHAPTER 1

INTRODUCTION

Most practitioners agreed that the awareness of various cultures is extremely important
{Békerinian & Kopelowiiz, 2008; Cuyjet-

2012; Mayo, 2012). Bekerman and Koelowitz (2008), for instance, highlighted the

nationalisation, and cultural identities. Particular attention is given to groups that use

crrodman 4l ol

educational elements to sustain their particular cultural traditions Cuyjet et al. (2011)
posited that as the diversity of the students increases, the importance for everyone in

1
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authority to understand students’ distinct cultures and ofien uncomnscious cultur:

assumptions, has never been greater Cuyjet et al. (2011) recognised that cultural



2
identity is not only a matter of ethnicity and race but also about equally address
factors. These factors include gender, age, religion, and sexual orientation. In the
process of building cultural identity, We need 1o assess our own levels of multictltural

sensitivity, awareness, and competence. These cultural sensitivity, awareness, and

coiisidered an appropriate behaviour in one culture is frequently inappropiiate in another
one. Gollnick and Chinn (2013) state that in multicultural country ‘people are not
réquired o give up theif unique and distinct cultural identities to bé successful in the

dominant culture.” In short, cultural differences should be celebrated and appreciated.
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interaction.

Modules designed is to introduce elements of art derived from India and China,

Malay syllabus Visual Arts Education in secondary schools. Through the
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Based Design Art Education (1980), based on the four elements of a) Production of
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through the guidance of a multi-racial peer.

1.1 Background

The potential of integrating multiculturalism in the learning and teaching of Visual Art
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seen as timely and significant. It has also shaped the framework of this study.

Kottak and Kozaitis (1999:73) elaborated further that:

Pluralism embraces racial as well as ethnic differences. However, its
emphasis is on moral relativism, a social ethnic rooted in tolerance of
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behaviour that may contradict or threaten a dominant culture.

Pluralism hold the ethnic and racial difference should be allowed to thrive; such
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embraces racial as well as ethnic differences. However, its emphasis is on moral



collective behaviour that may contradict or threaten a dominant culture.

1.2 Visual Art Education and Multiculturalism

Banks (2001) claimed that most practitioners agreed that the education on various
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various cultures. This is because the aim of the education in various cultures is to
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cultural norms and specific perspective is emphasised in a space. A large number of

of cultural education.

Curriculum transformation is one of the elements that could be used to
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towards curriculum transformation, Banks (2007) stressed that educators give credit to
prejudices among students and also educators. Banks further stressed that teachers
as social faimess and democracy, include similarity, equity being fair and respect
change. In this multicultural art education and democratic social responsibility is

other races students should only acquire knowledge from teachers. On the other hand
develop and portray democratic characteristic. Whatever it is, this is only used as core

Learning pedagogy should encourage students to collaborate with friends in the same

tha trangefar
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In addition, it is important to consider students as agents that can bring social

bringing of social change in a multicultural society that is viewed as a positive element



and Chinn (2002: 330) supported the learners’ view when they mentioned that:

Teaching that incorporates the students voice allows students to
make sense of subject matter within their own realities. Listening to
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subject matter, including any misinformation or lack of information
that suggest future instructional strategies. Student’s voices also
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In a democratic society, a major purpose of the schools, perhaps the most
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recognising that students from minority backgrounds live in two very different worlds.

Glatthorn (1993:324) explains the result of these opposing or conflicting
discontinuities:

The best way to think about these children and youth is not to
consider them ‘disadvantaged’ or ‘culturally deprived,” but not to
see them as individuais experiencing cuitural discontinuity. As
used by contemporary scholars, cultural discontinuity is the clash
of two cultures: people with a particular set of cultural values and
norms find themselves in an alien world with very different values
and norms.



perspectives toward education are different, the needs of at-risk students will go
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LICE.
The movement toward multicultural in art education has grown rapidly and
would have grown faster were there not widespread confusion over the meaning of the

Upon examining seven textbooks in foundations, I found
significant differences in terminology. Many terms in social
foundations are confusing...terms such as ‘multicultural
education,” ‘multiethnic education,” and ‘global education’ are also
unclear.

Whatever definitions are used, whenever students of any background perform
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groups, and all groups must see the strength that diversity offers our nation.

M. Markus (1991:797)) found the following:

The integrated curriculum is a great gift to experienced teachers.
It's like getting a new pair of lenses that make teaching a lot more
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helping students take control of their own leaming.

Oster (1993:28) found that:

‘I'm learning more in this course, and I'm doing better than I used
to do when social studies and English were taught separately’.

These teacher and student express an increasingly widespread enthusiasm for
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an understanding of conceptual relationships (Lake, 2001).

When endeavouring to assimilate curriculum, it is integral to view several
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interdisciplinary integrated curriculum. The reader who is interested in details about
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ult the general references at the

very end of this report.
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It's like getting a new pair of lenses that make teaching a lot more
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‘I'm learning more in this course, and I'm doing better than I used

The integrated curriculum is a great gift to experienced teachers.
to do when social studies and English were taught separately’.

helping students take control of their own learning.
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These teacher and student express an increasingly widespread enthusiasm for

groups, and all groups must see the strength that diversity offers our nation.

M. Markus (1991:797)) found the following:

Oster (1993:28) found that:

n
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When endeavouring to assimilate curriculum, it is integral to view several
assimilate curriculum, definition from vocational and higher education which are not

curriculum integration has received a great deal of attention in educational settings.
interdisciplinary integrated curriculum. The reader who is interested in details about

journals are reporting many examples of teachers who link subject areas this provides

an understanding of conceptual relationships (Lake, 2001).

very end of this report.



among the humanities, communication arts, natural sciences, mathematics, social
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teaching in a holistic way that projects the whole world, which is interactive. Within

this framéwork thére is & varicty of integration as illusitatéd by Palmer (1991) who
describes the following practices:
i) Developing  cross-curriculum  sub-objectives within a given
curriculum guide
it) Developing model lessons that include cross-curricular activities and
assessments

iii)  Developing enrichment or enhancement activities with a cross

ties that are cross-curricular in nature.

b
-

v) Including sample planning wheels in all curriculum guides.
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new models for understanding the world:

In the integrative curriculum, the structured learning experiences not only
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meaningful association". The similarity between this definition and those of integrated
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among those who are in favour of curriculum integration. Schools must view
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iii.  Sources that goes beyond textbooks.
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