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ABSTRACT

This study aims to find out the effectiveness @iajue journal writing via e-malil
on students’ English writing development. The aatibn was done by looking at
the writing qualities that include overall effedess, the development of topic
selection, the ability to control the sentencecttrre and grammar and the use of
vocabulary. This study was conducted for five veeekd a total of 60 e-malil
dialogue journal entries were gathered. Besidat thquestionnaires session was
conducted after the e-mail dialogue journal writgegsion. The findings revealed
that dialogue journal writing via e-mail activityelps to develop students’ writing
skills in relation to writing quality and quantityl he study also revealed that e-malil
dialogue journal writing activity encourages studeto write as they are free to
choose their own topics. In addition to that, tkap also express and develop their
ideas as their writings are not being evaluatedhayteacher. The subjects also
found that e-mail dialogue journal writing actividyvery enjoyable activity as they
were able to interact with a member of their agrigr
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ABSTRAK

Tujuan kajian ini adalah untuk menilai sejauhmaabétkesanan penulisan dialog
jurnal menggunakan mel elektronik terhadap perkemgéa penulisan Bahasa
Inggeris di kalangan pelajar. Penilaian dibuatgdenmelihat dari aspek kualiti
penulisan yang merangkumi keberkesanan keselurpleakembangan isi dari topik
yang dipilih, kecekapan mengawal struktur ayat databahasa, penggunaan
perbendaharaan kata dan panjang karangan yangilidhhas Kajian ini telah
dijalankan selama lima minggu dan sebanyak enamhpcéhtatan jurnal berjaya
dikumpulkan. Selain dari itu, satu sesi kajisélitklah dijalankan selepas aktiviti
penulisan dialog jurnal selesai. Keputusan kajrembuktikan bahawa penulisan
dialog jurnal melalui mel elektronik membantu mempp@angkan kemahiran menulis
pelajar dari segi kualiti penulisan dan ukur pagjamnal. Kajian ini menunjukkan
bahawa penulisan dialog jurnal menggunakan metrelek menggalakkan pelajar
menulis kerana mereka bebas dalam menentukan topikk dibincangkan.
Disamping itu, mereka juga dapat mencurahkan damgembangkan idea mereka
tanpa dinilai oleh guru. Subjek juga berpendadialva penulisan dialog jurnal
menggunakan mel elektronik amat menyeronokkan kenaereka berpeluang
berinteraksi dengan rakan sebaya.
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CHAPTER |

INTRODUCTION

1.1 INTRODUCTION

In the past, there was very little considerationdp@ the conditions under which
students wrote, the individual personalities artduales of the students, the teaching
method engaged in the classroom and how all tteegers influenced students’ writing.
Writing classrooms were always focused on form acxliracy as the dominant quality
in determining the success of students’ writingdoict. It stresses on ‘what it is that the
learner is expected to be able to do as a fluedtcampetent user of the language’
(Nunan 1991). Students were asked to write asyatwaeinforce and practice the
linguistic patterns and grammatical concepts thay have been exposed to. The strict
formats on writing rules and technique are taughthat the students will produce a

written product that is accurate and error free.



Hence, there seemed to be little attention paidh® students’ problems,
interests and abilities in writing. The topics tbe composition were mostly assigned
topics. They were given little or no choice in taection of topics. Thus students
were not free to write on any topics they like. siBles that, writing teachers also
distributed samples of model essays to studenthatothey can copy the structures,
ideas and words from the model and apply them @ tbwn writings. This could
benefit the students whereby they will be exposeddme common linguistic and
grammatical patterns in writing. However, this lkcbibe a disadvantage for the students
as it will restrict their production of ideas anditmg will be nothing more than an
exercise in grammar and linguistic accuracy (Rairh®87). In short, the writing
activities initiated in the teacher-centered clagsr had a tendency to hinder students’
creativity in writing.

Apart from that, writing was also then regardedaasotally solitary activity.
There was little opportunity for the students tengaedback from their teachers as to
how they can further improve their written produets well as the quality of their
writing. The teacher of writing merely a red inknpmarker who scanned written work
of students for structural errors. Zamel (198%orés that feedback from teachers that
are vague and abstract cannot help develop studerntsg ability. She further
mentions that when teachers focus too much on gedioah accuracy rather than the
students’ written product, students will not beeatd develop their writing well. This

will restrict their creativity and further createxaety towards writing.



According to Krashen (1981) there is a distinctibetween learning and
acquiring second language. He claims that learmiogurs as a conscious process
where learners study the formal properties of #nggliage in an organized manner
following a program or syllabus. As a result, s know the rules governing the use
of the language and they are able to produce aetyrghese formal properties
systematically. Acquisition on the other hand e@scsubconsciously as a result of
participants in a natural communication where tbeu$ is on meaning. It is very
similar to the way one learns one’s nature languabfee learner tends to pick up the
language he hears around him thus gradually regjthieelanguage he is to use in order
to communicate with the people around him.

Krashen further claims that “fluency in second laage performance is due to
what we have acquired, not what we have learnédierefore, learners should try to
acquire the language as much as possible to acb@aenunicative fluency; otherwise
they will focus too much on rule learning and ave tonscious with the forms of
language. To achieve communicative fluency learsbould get an optimum exposure
to the language in an environment that is ricthmlanguage to be learnt. This process
will result in learners gradually being able to u#ee language fluently and
appropriately. Both learning and acquisition amportant in second language
classroom environment as they support and compleeaah other (Ellis 1985). Thus,

teacher of second language should support the iousstearning of selected language



items with exposure to a lot of other items in el situations in order for acquisition
to take place. Acquisition can be promoted, fatance, through implementation of
communicative activities that provide opportunitiesuse the language such as project
work, role-play, journal writing and so on.

The influence of Krashen’s acquisition theory hed the eighties towards a
major paradigm shift in writing pedagogy from theoguct-oriented approach to
process-oriented approach to writing. ResearchiegsKantor, Hudelson and Zamel
(cited in Zamel: 1987) undertook classroom base¢edstigation in an effort to
understand better, the links between writing bedraand writing pedagogy. Their
findings challenge traditional practices in thecteag of writing, for their focus in
writing pedagogy was now on purpose, audience antkgt of writing, with an attempt
to understand the individual learner. This broughth fresh implications to the role of
the teachers who were now urged to assume a les®lting role, and to be prepared
towards goal that could not be easily predetermin@dachers started to realize that
fluency is as important as accuracy. They stadelizing authentic texts in the
classroom and they tend to capitalize on learmérgsic motives to learn. Thus, the
writing activity was then perceived as a processre@laccording to Zamel (1985), the
writers go back and forth in brainstorming, writingditing, revising and rewriting

before producing a final product.



In process-oriented approach, emphasis is onriderstanding of an individual
writer's need (Zamel 1987). It concentrates onienxe, context and also the purpose
of writing. The role of the teacher is less dominand they are expected to guide the
students to develop their writing skills graduably giving positive feedback and
responses. Siti Hanim (1994) reports that proeggsoach helps reduce students’
writing apprehension thus enable them to produdeebevriting quality and longer
essays.

With the shift of focus in the teaching of writinggsearchers pointed out that
more heed needed to be paid to the context withirclwstudents write. A good
student-teacher relationship and a comfortable spimere which encourage students to
interact, were found to be conducive to writinghey also declared that when students
were provided with a real audience, it would mak&img a meaningful activity to
them.

The need for audience awareness in writing was asipéd by Samuel (1987),
who said that for writing to be meaningful, thedgnts should first be made aware of
that it is an activity which enables one to aritel one’s personal experience or to
communicate information with a real audience. Hantained that ‘a student must be
taught to develop a sense of dialoging not onhhviimself, but also with audience

external to the page’ (Samuel 1987).



Only then would the student feels that he is compating — not because he is
compelled to, but because he wants to. Samuelyfibelieved that communication
with a real audience would lead towards a more igenapproach for it would increase
the student’s performance to the written word. sT¢oncept of interaction with a real
audience was hardly instilled in the student in treglitional classroom where the
student wrote, merely to be evaluated by the teache

The advent of new theories also demanded a chang¢fgei manner in which
feedback was provided. Zamel (1987) proposedttieateacher when responding to a
student’s written product, should take on ‘the rofeco-inquirer is an intellectual
enterprise’ and treat the written product not aslfbut instead respond to it by raising
guestions about it. Fuller (1983) cited in Ausfit©®89) felt that the interactive
guestions would serve to sustain students’ involmmn the writing process. The
guestions would lead students to reconsider, edbarr extend and would motivate
them to write, for it showed that there was an encie who was genuinely interested in
developing their individual written products.

However, the recent approach still believes thatert is an important aspects
in writing and should also be emphasized. In aahlito that, teachers are to focus
more on the language environment and to exposermsisitb real life communication as
much as possible. Nonetheless, correctness andaagcstill play an important role in

determining the quality of a composition but theg ao longer a major focus.



The value of process writing has made many teadtealize that they need to
emphasize the context within which the studentsewnather than the written product
itself. Thus, many teachers begin to discovergpicand implement the approaches and
philosophy associated with process-writing suchtles journal writing and quick
writing (Reid 1993). These approaches will helpdshts develop their own feelings
and thoughts, which are essential in process wribacause writing is viewed as a
process of discovery. Such activities that enageifduency are journal writing, email
journal writing, free writing, listing and brainstoing. In these tasks, students are free
to express their ideas and concentrate less onngaéinal accuracy.

Journal writing is a type of expressive writing tth@s become popular among
writing teachers (Peyton 1990). Reyes (1991) mastihat journal writing techniques
enable students to feel free in selecting topisking questions and seeking academic
or personal help in a non-threatening, non-gradedext. This technique promotes
students’ development of their personal thoughgasdand opinion to the teacher. As
the reader, the teacher in turn gives positiveldaekl and remarks to further encourage
students to write. The teacher will not evaludte students’ writing thus makes the
writing a free authentic communicative activity.

Recently, we can see the incorporation of new mofdéanguage teaching
instruction being applied in the ESL/EFL classropthsit are Internet and computer
mediated communication (CMC). One of the most pnemt aspects of computer-

mediated communication that is incredibly progmegss the usage of Electronic Mail



( E-mail ). Electronic Mail is seen as a new meadief communication that has gained
remarkable attention and its users has increagadlyaE-mail has been called ‘the
mother of all Internet applications (Warschaueretdér, and Meloni, 2000). Since the
evolution of networks, computers can offer ESL meas more than drills as * they can
be a medium of real communication in the targeglage, including composing and
exchanging messages with other students in thesrola® or around the world’
(Oxford, 1990). Using e-mail in a writing classncoccur over any kind of network as
long as workstations with e-mail software are riyadvailable to the students. This
could be in the lab, over a campus network, actbssinternet. Students become
familiar with a communication tool that is vital their survival in the 22 century by
using e-mail in the writing class.

Email extends what one can do in the classroonegsinprovides a venue for
meeting and communicating in the target languagsiari of class. They can log in and
write e-mail from the comfort of their room, fronpablic library or from a cyber-café,
and these spatial possibilities increase the amadintime they can spend both
composing and reading in the target language ilmrmanmnicative context. Rankin
(1997) notes that the additional interaction intérget language provides ESL learners
with more input that they would able to expect frtbrair classroom activities.

Electronic Mail is said to be the most popular waycommunicate on the
Internet as e-mail messages can be sent locallygboimilly across various networks

(Kroonenberg 1995). Belisle (1996) reports thatrlyeevery major universities in the



United States provides Internet e-mail for itsfsteifd students. This shows that rapid
growth of e-mail over the Internet.

According to Goodwin, Hamrick and Stewart (1993jnail was originally used
as a channel for communication among military unittbowever, today this computer
technology has far exceeded its use as a meansnahgnication between military
agencies. It has now spread to individual useedkas in the education line to promote
more effective communication than before. Thugs ihow considered as a speedy,
inexpensive and secure communication among menubele academic and business
communities.

ESL/EFL teachers today have become more aware ef ativantage of
introducing the internet CMC in their language stasms. Kroonenberg (1995)
further reports that Electronic Mail (e-mail) is eoof the widely used mediums of
instructions in language teaching classrooms. Afing to her, it is proven that even
the technologically phobic teachers are able toowrage students to use e-mail in
developing their language skills and even the niostl language student can come
alive and create meaningful communication via ekmai

Belisle (1996) supports Kroonenberg’s view and hentions that the reason
why teachers are utilizing e-mail in the langualgssrooms especially writing class is
because its usage presents a number of advantagde® tstudents. One of the
advantages is it increases students’ motivatiorthay view it as a new learning

experience whereby they can discover a lot of rfangs through it. Besides that, it
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can be a means of interaction between teachertaddrg outside the class. Here, the
interaction can occur outside class via e-mailnaly, when students use e-mail they
communicate using authentic language. For instawben they send mails to one
another as part of a pen-pal project they useahguage authentically even though it is
an artificial exercise to promote communication tiidents can become truly

communicative in this environment.

1.2 STATEMENT OF THE PROBLEM

Unlike their first language, ESL students normaligd it very hard to express

themselves in English. This could be due to tlet faat the students faced mental
blocks against writing which results from the ladkproficiency and ability to write and

the lack of interest towards the assigned topicspmaing to Lai and Ngooi (1990),

many students experience the feeling of anxietynadmsked to write. As a result, few
students enjoy writing and view it as a naturalrsewf pleasure. Most ESL/EFL

teachers agree that in order to develop confidemck efficiency in writing, students

need to be given more free writing practices. Bxpe through exploring and

experimenting with the English Language in an infar writing context is essential to

enhance students’ writing ability. This can be @dy assigning free writing activities
to students. E-mail journal writing is one typefrafe writing assigned activities that can

provide such opportunity to explore and experimeitlh the language. It can serve as
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an alternative instructional writing tool as it hie criteria mentioned in Krashen’s
acquisition theory whereby he states that an instmal tool should promote authentic
usage of the language in real life situations.

Mello (1998) reports that e-mail journal writingtiady provides students with
an environment whereby they are able to discovar twn voices and learn to interact
with each other. Besides that, they are also resple in contributing ideas and
responding to other people’s ideas. Therefore ,ymeachers of ESL/EFL find journal
writing as a good basis to expose students toadati®e writing whereby students’
language and literacy can be developed. Hereestadvill be given the opportunity to
use English in a non-threatening environment thay twill be motivated to develop
their writing skill. Mello (1998) also mentionsathe-mail journal writing in ESL/EFL
classrooms be a form of written conversation betwstadents and teacher or between
students themselves. Writing to peers is one wagite the students variety in their
writing activity. They can communicate on dailyeekly or monthly basis, depending
on the educational setting. Writing journals teengecan stimulate their interest in
language because by communicating with them, stadeitl be able to enter into real
communication on a personal level with people eirtige group. From this activity,
they will be able to discover more about their peelevelop their writing skills and

enjoy themselves through the activity.
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The advantages of using e-mail journal writingei8L/EFL writing class have
encouraged language teachers to introduce it in reguage classes. Therefore the
researcher feels that it is important to conduotxgrerimental research on the effects of
using e-mail journal writing activity in the Malags ESL language classroom. It is
hoped that the findings of the study will provide iasight into the usage of e-mail
journal writing as a teaching and language tool Emglish as a second language

learners in educational institution in Malaysia.

1.3 PURPOSE OF THE STUDY
This study attempts to find out:
1. The effects of e-mail journal writing on studenisiting qualities

2. The effects of e-mail journal writing on the stutinvriting quantity.

1.4 RESEARCH QUESTIONS
In this study, the following research questions@rsed:
1. How does e-mail journal writing affect the develagrh on the students’
writing skills in terms of writing quantities?
The writing quantities examined are:

a) Length of the written product





