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ABSTRAK

Kajian ini bertujuan untuk meneroka pelaksanaan struktur komposisi pengajaran Guru
Pendidikan Islam (GPI) yang mengintegrasikan kemahiran berfikir aras tinggi (KBAT)
dalam bidang akidah sekolah rendah. Tiga komponen komposisi pengajaran GPI iaitu
permulaan, perkembangan dan penutup pengajaran ditetapkan sebagai kerangka
konseptual kajian. Reka bentuk kajian secara kaedah campuran penjelasan berurutan
(explanatory sequential mixed method design) dilaksanakan dengan didahului analisis
kuantitatif dan dapatan daripada kuantitatif diteruskan menggunakan kaedah kualitatif
secara kajian kes untuk penerokaan secara terperinci. Kajian ini dilaksanakan
menggunakan soal selidik sebagai instrumen utama kajian dan disepadukan dengan
protokol temu bual dan analisis dokumen manakala teknik pensampelan kelompok dan
rawak berstrata secara zon digunakan bagi menentukan sampel kajian. Saiz sampel yang
terlibat dalam kajian ini adalah seramai 402 orang GPI yang mewakili populasi seramai
35,856 orang GPI Sekolah Kebangsaan di seluruh Malaysia. Seterusnya bagi analisis
kualitatif, pensampelan bertujuan yang melibatkan dua orang GPl dan dua orang guru
cemerlang pendidikan Islam (GCPI) ditetapkan sebagai peserta kajian. Dapatan kajian
menunjukkan pelaksanaan beradapada-nilai sederhana tinggi“tan sederhana. iManakala
analisis MANOVA pula menunjukkan faktor pengalaman mengajar terdapat perbezaan
pada peringkat perkembangan pengajaran (.021). Seterusnya analisis Korelasi Pearson
menunjukkan terdapat hubungan yang lemah, sederhana dan tinggi di antara konstruk
komponen pengajaran dengan pelaksanaan komposisi pengajaran yang mengintegrasikan
KBAT menerusi dapatan (r = .027) sehingga dapatan (r = .538). Manakala analisis
regrasi berganda menunjukkan lima sub konstruk komponen pengajaran merupakan
faktor peramal kepada pelaksanaan komposisi pengajaran GPl yang mengintegrasikan
KBAT dengan menyumbang sebanyak 48.2% perubahan varian (nilai B = .53, p< .05).
Kajian diteruskan dengan analisis kualitatif menerusi dapatan yang memperlihatkan tema
pengetahuan, kemahiran dan persediaan GPI adalah indikator utama untuk memastikan
keberkesanan pengajaran akidah yang mengintegrasikan KBAT. Secara keseluruhannya,
kajian ini membentuk model komposisi pengajaran GPI yang mengintegrasikan KBAT
dengan disepadukan elemen pengetahuan, kemahiran dan persediaan yang menyeluruh
bagi memastikan nilai kefahaman akidah dalam kalangan pelajar dapat dihasilkan.
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IMPLEMENTATION OF THE COMPOSITION OF ISLAMIC EDUCATION
TEACHERS WHO INTEGRATE HIGH ORDER THINKING SKILL (HOTS) IN
THE FIELD OF AKIDAH FOR PRIMARY SCHOOLS IN MALAYSIA.

ABSTRACT

The purpose of this research is to explore the implementation of the teaching structure
composition among Pendidikan Islam teachers (GPI) who have integrated high order
thinking skill (HOTS) in the teaching of akidah in primary school. Three composition
components which consist of the beginning, the developing and the closing teaching
stages have been determined as the conceptual framework of the research. Explanatory
sequential mixed method design has been perfomed which led by quantitative analysis
and it’s finding is proceed by using qualitative method for further detailed exploration.
This research has been conducted using questionnaires as it’s main instrument and being
integrated with protocols interviews and the analysis of secondary documents.
Meanwhile, the sampling technique of cluster and strata randomization has been utilized
to.determing the research samplesThe sample size:of this research is 402 of Pendidikan
Islam teachers (GPI) who represent the population of 35856 of Pendidikan Islam
teachers (GPI) in primary school throughout Malaysia. Furthermore, for qualitative
analysis, the sampling involves two pendidikan Islam teachers and two high performance
pendidikan Islam (GCPI) teachers who have been determined as the research participants.
The descriptive finding of the research shows the implementation of teaching structure
composition is evaluated as moderate with slightly on the high side. Meanwhile,
MANOVA analysis shows no different for academic qualification factor but teaching
experience factor does show the different at the developing stage. This correlation
pearson analysis shows there is weak, moderate and high relationship between teaching
component construction and the implementation of the teaching structure composition
which integrate HOTS through the lowest finding of (r .027) and the highest finding of (r.
538). Meanwhile, multiple regression analysis shows five sub construction teaching
component have become the determinant factor for the implementation which contribute
about 48.2% of variant changes. Further qualitative analysis portrays teachers knowledge,
competent and preparation factors are main indicators to ensure the effectiveness of the
teaching of education akidah using HOTS. Generally, this research has formed the model
for teaching composition which integrate HOTS ability coordinated with elements of
knowledge, competent and preparation to ensure the understanding of akidah among the
students can be achieved. This research is also seen to give certain implication towards
the teaching theory and model conducted by KPM in upgrading the teaching approach
among Pendidikan Islam teachers
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