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ABSTRACT

The study aimed to examine the mentoring practices applied by TESL mentor teachers
to support novice TESL teachers in secondary schools in the Malaysian context. The
mentoring practices consisted of five elements, Personal Attributes, System
Requirements, Pedagogical Knowledge, Feedback and Modelling. These elements
were adapted from Hudson’s Five-Factor Mentoring Model to identify the mentoring
practices. This study also investigated the perception of novice TESL teachers and
TESL mentor teachers on the mentoring programme. This study employed convergent
parallel design. Both quantitative and qualitative methods were triangulated in data
collection, which involved a total of four School Improvement Specialist Coach Plus
(SISC+) officers, 40 Teaching English as Second Language (TESL) mentor teachers
and 60 novice TESL teachers. The participants and schools were selected through
convenience and purposive sampling. The data collection instruments implemented
were document analysis of the course plan (Panduan Pembangunan Guru Baharu-
PPGB 2015), semi-structured interviews and survey questionnaires. Based on the
findings gathered, 70% of novice TESL teachers stated they felt supported by the
mentoring practices applied by their mentor teachers. 90% of mentor teachers stated
that their mentoring practices have been helpful for novice TESL teachers to adapt in
the school. Based on the semi-structured interviews, some of the emerging themes were
communication, teaching methods and feedback, which were categorised under
Hudson’s Five-Factor Mentoring Model. Some mentor teachers stated that the
mentoring caused them pressure and they did not have allocated space and time to
mentor novice TESL teachers. The implication derived from this study is mentoring
programme for novice TESL teachers is really helpful and vital to support these novice
TESL teacher to embark on their journey in schools. Thus, mentor teachers should play
an effective role in mentoring novice TESL teachers, and mentoring programme should
be strengthened and updated at all times.
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AMALAN-AMALAN PEMENTORAN GURU-GURU BAHARU BAHASA INGGERIS

DI SEKOLAH-SEKOLAH MENENGAH DI MALAYSIA

ABSTRAK

Kajian ini bertujuan untuk mengkaji amalan-amalan pementoran yang diamalkan oleh
guru-guru mentor TESL untuk membantu guru-guru baharu TESL di sekolah-sekolah
menengah di Malaysia. Amalan-amalan pementoran tersebut melibatkan lima elemen,
laitu sifat-sifat peribadi, keperluan system, pengetahuan pedagogi, maklum balas dan
pemodelan. Elemen-elemen ini diadaptasi daripada Hudson’s Five-Factor Mentoring
Model untuk mengenal pasti amalan-amalan pementoran. Kajian ini juga bertujuan
untuk meneliti persepsi guru-guru mentor TESL dan guru-guru baharu TESL atas
program pementoran. Kaedah Selari Konvergen telah digunakan dalam kajian ini.
Pendekatan gabungan kualitatif dan kuantitatif telah digunakan. Sebanyak empat
pegawai School Improvement Specialist Coach Plus (SISC+), empat puluh guru mentor
TESL dan enam puluh guru baharu TESL telah dipilih menggunakan kaedah
persampelan bertujuan sebagai sampel kajian. Instrumen bagi kajian ini adalah analisa
dokumen, temu bual dan soal selidik. Buku Panduan Guru Baharu 2015 telah dianalisa
untuk memperoleh maklumat penting berkaitan kaedah pementoran yang diperlukan
untuk membantu guru-guru baharu TESL di sekolah-sekolah di Malaysia. Berdasarkan
analisa, 70% daripada guru baharu TESL menyatakan bahawa mereka suka akan kerja
mereka kerana kaedah-kaedah yang digunakan oleh guru mentor mereka. 90% guru
mentor juga menyatakan bahawa kaedah-kaedah pementoran mereka telah membantu
guru-guru baharu TESL. Berdesarkan dapatan daripada temubual, Antara tema yang
dikenal pasti ialah komunikasi, kaedah pengajaran dan maklum balas. Semua tema ini
diklasifikasikan dalma Hudson’s Five-Factor Mentoring Model. Sesetengah guru-guru
mentor TESL menyatakan bahawa mereka terasa terbeban dan mereka tidak
mempunyai tempat dan masa untuk menjalankan sesi pementoran dengan guru-guru
baharu TESL. Implikasi daripada kajian ini menunjukkan kaedah-kaedah pementoran
amat penting dalam membantu guru-guru baharu dalam perjalanan di alam sekolah.
Oleh itu, guru-guru mentor TESL harus memainkan peranan yang efektif untuk
membantu guru-guru baharu TESL, dan program pementoran harus dikemaskinikan
dari semasa ke semasa.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

The first chapter will introduce and discuss details of the research including the
background of the study, problem statement, purpose of the study, aims of the study,
research objectives, research questions, theoretical framework, significance of the

research, limitations of the study and definition of terms.



1.2 Background of the Study

Education has become an important factor in improving the individual success and of a
country. Teachers are one of the most crucial components in developing the students
holistically. Omebe (2014) has stated that the success of the education system relies
heavily on the quality of teachers. It is further supported by the National Council for
Accreditation of Teacher Education (NCATE, 2010) that has reported the quality of
future education lies on several crucial elements which are quality teachers, teacher
education and effective teacher training. As such, teacher preparation is a crucial

component in ensuring teacher effectiveness.

Novice Teaching English as a Second Language (TESL) teachers need support
and guidance throughout their first to three years of teaching. As presented by Lindgren
(2003), a teacher’s role include the transition of a student teacher to a professional
teacher, where it demands the responsibility of leading the students in terms of their
education towards the goals of gaining knowledge as well as personal development.
Thus, mentoring is undeniably a vital aspect in preparing them to survive in the teaching
field. This is further supported by Lindgren (2003), stated that mentoring helps the
mentee to gain increased knowledge about the roles of a teacher in school and effective

teaching methods to be applied.



Mentoring by mentor teachers is crucial as it helps novice TESL teachers to fit
into the profession and start viewing themselves as teachers and improve their skills
and attitudes towards teaching (Hixon & So, 2009; Scherer, 2012). Novice teachers
face a variety of issues and challenges in their early years of teaching which determine
their sustainability, teaching quality and students’ performance (Vikaraman, Azlin &
Mohd Izham, 2017). Therefore, careful considerations must be given in selecting and
preparing mentor teachers who have the professional skills and competency to guide

and coach the novice TESL teachers that are assigned to them.

In Malaysia, the Education Ministry has started to implement a programme to
address the problems faced by novice teachers. In Malaysia, throughout the years, this
particular profession has undergone tremendous changes and had become the choice
for many (Khairani & Ab Razak, 2010). To compete in this globalised world, high
quality educational system is necessary in Malaysia. According to Goh, (2012), the

need for high quality teaching has become imperative.

As of late year 2010, all novice teachers would need to undergo a beginning
teacher induction programme with the objective of gearing excellent work culture on
duties and responsibilities more systematically. This respective programme will be
mentored by experienced teachers together with the school in order to implement more
effective teaching and a good quality teacher can be produced. By introducing this
programme, the Ministry of Education has indeed proven that novice teachers often

face issues and challenges in their respective schools. According to Yusof (2011), the



implementation of the induction programme helps novice teacher in terms of personal,
social interaction, management of teaching and learning, management of curriculum

and classroom management.

As opined by Ensign and Woods (2016), assuming the role of novice teachers
within the culture of the school is not an easy task. The Education of Ministry of
Malaysia has acknowledge this fact and designed a comprehensive beginning teacher
induction programme named New Teacher Development Programme. It aims to
support novice teachers in Malaysia throughout their first to three years of teaching.
This programme is mandated for all novice teachers in Malaysia and it focuses on

Continuous Professional Development (CPD), including novice TESL teachers.

The programme is the responsibility of the Ministry of Education, State
Department of Education, District Department of Education and school. The respective
schools have to organise a programme in accordance to Beginning Teacher Induction
Module prepared by Ministry of Education. The schools are supervised by State
Department of Education and District Department of Education to ensure the
programme is well implemented. There are four main components in the programme
namely orientation, mentoring, professional development and, evaluation and
assessment. This programmes commences as soon as the novice teacher joins the school

and runs for a year.



This programme has shown that mentoring plays a vital role in assisting novice
TESL teachers in conforming themselves in to the teaching profession. Murshidi,
Konting, Elias and Fooi (2006) explained that without proper support system, novice
teachers may feel personally insecure, lack of confidence and leadership. Thus, with
this induction programme, novice TESL teachers would be able to develop as a highly

competent teacher.

To further develop novice TESL teachers into the teaching profession, the
Ministry of Education in Malaysia has introduced the School Improvement Specialist
Coach Plus (SISC+) in the year of 2013 as an initiative under the District Education
Office Transformation Program which was implemented in stages in Malaysia.
Although the main intention of SISC+ is to reduce the number of low performing
schools (band 4, 5, 6 and 7), the SISC+ programme also provides support to teachers in
their teaching and learning tasks in the classroom by providing solutions to help them
to improve the quality of their teaching and learning in three subjects, namely Malay,

English and Mathematics and eventually bringing success to school.

The states of Kedah and Sabah were randomly chosen to spearhead the program.
In the year of 2013, these states were the pioneer states to implement the SISC+
program and it showed significant result when both states showed tremendous

improvement in national examination.



Through the implementation of Beginning Teacher Induction Programme for
all novice teachers in Malaysia, it is shown that mentoring has an undeniably important
role in supporting novice teachers, including novice TESL teachers to get suited in their
respective schools. Hence, the current study aims to investigate the mentoring practices
conducted by mentor teachers to support novice TESL teachers in secondary schools in

Malaysia.

1.3 Statement of the Problem

There are myriad of problems and challenges which novice teachers will encounter in
the early stages of their career and one of them is facing inadequacies in their own
knowledge, skills and attributes as a teacher (Romano, 2008; Starkey & Rawlins, 2012;
Wong, Rosnidar & Syakirah, 2015). Novice teachers often have high expectations of
themselves which often result in failure. Novice teachers often struggle to cope with
school demands such as systems, classroom management and other workload.
Cullingford (2002) opined that novice teachers often have difficulties to distinguish
between the teacher as a person and the teacher as a professional, which is one of the

reasons of them being insecure about what is expected of them as teachers in schools.

First year of teaching is a painful experience for novice TESL teachers as they

have to go through numerous phases in bettering themselves. For a novice TESL



teacher, the early years of teaching are often characterized by a “sink-0or-swim” or
“survival” mentality because not enough careful support and thoughtful development
of teaching expertise is given to them over time (Bartell, 2004). In addition, they are
often judged and evaluated by their pupils, colleagues and parents. As stated by
Lindgren (2003), novice teachers can find this situation overwhelming as they struggle
to apply the theoretical knowledge from their teacher training to the reality as novice
teachers. Novice TESL teachers need time to transit from student teacher to a
professional novice TESL teachers. This is only possible with the support from teachers

in the school.

The Education Ministry of Malaysia has a well-structured programme for
novice teachers which includes mentoring as a form of job-embedded professional
development component for guiding and supporting novice teachers in the first three
years of their career as a teacher (Ministry of Education, 2015). Each novice TESL
teacher would be assigned a mentor teacher whose task is to impart knowledge to the

novice teacher on the school culture, school environment, education systems and aims.

Thus, there is a need to carry out this research to identify the ways novice TESL
teachers are supported with a mentoring programme and mentor teachers in secondary
schools in Malaysia, to help them adapt and be a well versed teacher. The research is a
path to investigate the mentoring practices that are applied by mentor teachers to
support novice TESL teachers in their overall growth as a teacher in their teaching

careers.



According to Farrell (2006), not much research has been addressed in the
language teaching platform to assist novice TESL teachers. In addition, according to
Sharmini Siva Vikaraman, Azlin Norhaini Mansor and Mohd Izham Mohd Hamzah
(2017), there are no researches that have been conducted to investigate the mentoring
practices for novice teachers in Malaysian Secondary Schools. The problem is further
addressed by a study by Fatiha Senom, Abd Razak Zakaria and Shanina Sharatol
Ahmad Shah (2013) indicated that the study on ESL novice teachers is scarce in
Malaysian context. Thus, there is a need to explore the experiences of ESL novice
teachers in Malaysia. This is further supported by a study conducted by Fatiha Senom
& Juliana Othman (2014) that showed mentoring is indeed important to help novice
TESL teachers in developing professionally in terms of their skills in teaching practices.
These researches have clearly indicated that the studies on mentoring programmes are

very limited especially focusing on novice TESL teachers.

In addition, the studies on mentoring are focused on ESL pre-service teachers
rather than novice TESL teachers, there are great differences between both groups as
novice teachers have more workloads, professional responsibilities and given higher
expectations as compared to TESL pre-service teachers who only teach for a short span
of time. Therefore, there is a need to fill the existing gap in the current research by
looking into the mentoring practices by mentor teachers for the novice TESL teachers
in schools in Malaysian context. Furthermore, this study is also to address the gap in

the literature by detailing the mentoring practices by mentor teachers as well as the



perceptions of mentor teachers and novice TESL teachers on the mentoring practices

in schools in Malaysia.

1.4 Purpose of the Study

Mentoring is a crucial component for novice TESL teachers and one of the most
important roles of mentor is to give guidance, advice and counsel (Shaw, 1992; Wilkin,
1992 in Norhasni Zainal Abiddin, 2006). The purpose of this study is to identify the
mentoring practices involved in mentoring the novice TESL teachers. In addition, this
study will also look into the mentoring practices that can lead novice TESL teachers in
adapting into their career life holistically. It is also to explore the perceptions of both
mentor teachers and novice TESL teachers on the practices of mentoring in the

Malaysian context.

1.5 Aims of the Study

The aim of this study is to provide insight into the implementation of mentoring
practices for novice TESL teachers. This study also examines the intricacies, challenges

and issues of mentoring programme for novice TESL teachers in their early years of
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teaching. The feedback and responses from the participants will lead to the finding of

the practices of mentoring needed in the local context for novice TESL teachers.

1.6 Research Objectives

The research objectives of this study are presented below:

1) To investigate how novice TESL teachers in secondary schools in Malaysia are
supported with mentoring practices

2) To investigate the perspectives of the mentor teachers on their mentoring
practices on novice TESL teachers

3) To identify the perspectives of the novice TESL teachers on the mentoring

practices of their respective mentor teachers

1.7 Research Questions

The research questions of this study are presented below:

1) How are novice TESL teachers in secondary schools in Malaysia supported with

mentoring practices?
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2) What are the perspectives of the mentor teachers on their mentoring practices
on novice TESL teachers?
3) What are the perspectives of the novice TESL teachers on the mentoring

practices of their respective mentor teachers?

1.8 Theoretical and Conceptual Framework

This study is guided by Individual Constructivism Theory by Piaget (1972) and Social
Constructivism Theory by Vygotsky (1978). These theories go hand in hand with

Hudson’s Five Mentoring Model (2004) to guide this research.

Q“SMAL A"mu,ts

Figure 1.1. Adaptation of theories of Individual Constructivism Theory by Piaget
(1972), Social Constructivism Theory by Vygotsky (1978) and Hudson’s
Five-Factors Mentoring Model by Hudson (2004)
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1.8.1 Individual Constructivism Theory and Social Constructivism Theory

This study is guided by the theoretical framework of individual and social
constructivism, as presented by Piaget (1972) and Vygotsky (1978). According to
constructivist theory, learning is most effective when new knowledge and skills will be
used and individuals construct meaning for themselves (Bickhard, 1998 in Hudson,
2004). In the context of novice teachers, as mentioned before, they have to deal with
various tasks and posts in the early years. Through these experiences, novice teachers
will have to digest the knowledge and skills in order to learn and understand their roles

in schools.

Individual constructivism theory believes that learner’s conception of
knowledge are derived from a meaning-making search in which learners construct
individual interpretations of their experiences (Roya Jafari Amineh & Hanieh Davatgari
Asl, 2015, p. 12). Novice teachers have to rely on themselves in terms of understanding
and adapting to the school needs as well as personal development and needs. Next,
social constructivism is a theory of sociology and communication in which the
individual examines the knowledge of the world and try to comprehend it. These
theories agree that learners construct their knowledge from their experiences,
communication with others and the surrounding. From the point of view of
constructivism, the utmost purpose of knowledge is to enable the individuals to function
well in the world (Dewey, 1960). In this research, the focus would be on novice TESL

teachers in enabling themselves to function well in schools.
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1.8.2 The ‘constructivist’ Mentor

Constructivism plays a major role in enhancing the potential of a mentor and a
mentoring programme. It focuses on a particular subject, in this instance, English
subject. In constructivism, the mentor contributes to the development of mentees
through scaffolding, cognitive apprenticeship, tutoring, and cooperative learning and

learning communities (Brown, 1994).

Mentors can work onto building mentee’s beginning knowledge of English
subject towards a more complex and specific knowledge. The ‘constructive mentor’
plays a crucial role in giving an impact on the novice teacher’s development and create
sequential changes in teaching practices. Von Glasersfled (1998) in Hudson (2004)
stated that ‘constructivism may provide the thousands of less intuitive educators an

accessible way to improve their methods of instruction’.

Constructivism is closely related in developing mentors in their specific
mentoring roles. Through this, mentors play a crucial role in assisting novice TESL
teacher to develop as well. Thus, to complement this theory, Hudson’s Five-Factor

Mentoring Model has been applied.
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1.8.3 Hudson’s Five-Factors Mentoring Model

Constructivist mentoring may be characterised by Hudson’s Five-Factor Mentoring
Model, which has five factors namely personal attributes, system requirements,
pedagogical knowledge, modelling, and feedback. The mentoring roles within these
factors can be used to frame the novice TESL teacher’s experiences in a constructivist
way. Within this model, the mentor teacher acts as a facilitator to the novice TESL
teacher to enhance the novice teacher’s performance and support them through the field
experience process. Mentor teachers act as a systematic agent of change which in turn
develops novice TESL teachers as a whole. There are five factors embedded in the
model, namely personal attributes, system requirements, pedagogical knowledge,

modelling and feedback. These factors will be discussed in detail in Chapter 2.

Constructivist theories and the model used for specific mentoring may assist in
the development of a novice TESL teacher. Constructivist theories complement field
experience models, as it allows mentor teachers to build upon novice TESL teacher’s
existing knowledge into more understanding. In addition, the model serves as a specific
mentoring model as it has five important factors. These theories along with the model
will help the researcher to look in depth into the practices involved in mentoring novice

TESL teachers.
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1.9 Significance of the Study

Assigning a mentor teacher to a novice TESL teacher is not an easy task; instead it
requires careful planning in mentoring novice TESL teachers. This stage is very
significant for every novice TESL teacher. The mentoring practices applied by mentor
teachers on novice TESL teachers would provide a huge impact on them, on personal

attributes and professional development.

Through this study, it may assist schools in identifying and determining the
exact mentoring practices that should be focused on mentoring novice TESL teachers
during their first three years of teaching. This may help the mentor teachers in applying
the practices of the mentoring for novice TESL teachers. In addition, mentor teachers
will have a strategic plan to carry out mentoring programme by focusing on crucial
mentoring practices. Schools may also plan a strategic plan to foster a productive

mentoring practice to be applied on novice TESL teachers.

This study is also significant for SISC+ as it will enable them to identify the key
mentoring practices to support and guide the teachers in schools. In addition, the district
offices would be able to conduct mentoring programme in a structured form by focusing
on the required mentoring practices. McKenna (1998) described mentoring as a
seamless continuum of professional growth that benefits both the mentor and the novice

teacher.
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1.10 Limitations of the Study

This study focuses on Malaysian context and survey is administered throughout the
state of Perak to gain data. However, only 40 mentor teachers and 60 novice TESL
teachers are selected for this research to answer the survey questions. A larger scale of
sampling might produce different results. For interview, this study only focuses on two
districts which are Hilir Perak and Batang Padang, in the state of Perak. From the two
districts selected, 2 English mentor teachers, 2 novice TESL teachers and 2 SISC+
mentors are chosen respectively as the participants of this study. The sampling has been
done specifically according to the expertise of the participants. Due to the fact that the
study only extends to two districts for interview, the results may vary if a larger
sampling is taken. However, through this study, the researchers will be able to identify

the practices involved in mentoring.

1.11 Definition of Terms

1.11.1 Novice TESL Teacher

An inexperienced teacher who is new to the field of education and in the first year of

teaching (Woosley & Tiarks, 2003). For the purpose of this study, the novice TESL
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teachers are defined as certified teachers in the educational setting who is within their

first three years of teaching.

1.11.2 Mentor Teacher

An experienced teacher that is presumed to have expertise in the teaching field and the
ability to communicate and assist in the growth and development of beginning teachers.

(Queensland Government, 2014)

As stated by American Institutes for Research (2015),

“An experienced and exemplary teacher who nurtures professional growth in a
beginning teacher by sharing the knowledge and insights that the mentor has learned
through the years; someone who is an expert in the subject in which he or she teaches

and is able to articulate and model the art of teaching adults”

1.11.3 School Improvement Specialist Coach Plus (SISC+)

SISC+ officers are education officers placed at District Education Offices, selected
from senior teachers and Guru Cemerlang with commendable experience in schools.
They specialise in one of the three main subjects of Mathematics, Bahasa Malaysia or
English language and provide coaching and mentoring to teachers. SISC+ work

together with teachers to improve pedagogical skills, as well as plan intervention and
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remedial programmes for students (Malaysian Education Blueprint Annual Report,

2013, p 73).

1.11.4 Mentoring

A comprehensive effort by the mentor teacher directed as a sustained effort to guide
and assist the novice teacher in developing better teaching practices, curriculum,

instructional techniques, and the enhancement of reflection (Woosley & Tiarks, 2003).

1.11.5 Mentoring Practices

A measure of quality, meaning that they make work more effective by utilizing the
“latest knowledge, technology and procedures” (Brondyk & Searby, 2013) In the
context of this research, mentoring practices are defined as the ways adapted by mentor
teachers to assist novice TESL teachers in developing themselves by using an array of

appropriate practices and approaches.
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1.12  Organisation of Thesis

The organisation of this thesis is as follows.

Chapter 2 gives a literature review to the definitions of mentoring, importance
and benefits of mentoring, followed by the explanation on details about theoretical and
conceptual framework, needs and challenges of novice TESL teachers, mentoring
practices for novice TESL teachers, and mentoring studies in relation to novice TESL

teachers in Malaysia.

Chapter 3 summarises the methodology of the current study. Research location,
sampling and instruments utilised in this study will be described in this chapter. This
chapter also outlines the data analysis procedures undertaken in this study to generate

the quantitative and qualitative outputs on which my analysis relies on.

In Chapter 4, the analysis begins with the data collection on the mentoring
practices from SISC+, mentor teachers and novice TESL teachers. The analysis is then
preceded with the perception of mentor teachers on mentoring programme. Finally, the
perception of the novice TESL teachers is analysed. This study combines quantitative
and qualitative analyses. The combination of the quantitative and qualitative methods
is crucial as qualitative analyses enable us to exemplify the statistical analyses. The

quantitative analyses involve the questionnaire. Qualitative analyses, on the other hand,
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involve, first, document analysis; second, interviews with the mentor teachers and

novice TESL teachers which will complement these investigations.

The last chapter, Chapter 5 begins by addressing the research questions of the
thesis in the light of the results in Chapter 4 before moving on to an overall discussion.
This chapter also discusses some potential avenues of future research. The final chapter

is concluded by providing an evaluation and a discussion on the limitations of the study.

1.13 Chapter Summary

It is undeniable that novice TESL teachers need support in terms of their career and
personal skills. Mentoring will guide and lead the novice TESL teachers in many
aspects especially in adapting to the school environment, curriculum, culture of the

school and the rapport among the colleagues.

This chapter has looked into the background of the study, problem statement,
purpose of the study, aims of the study, research objectives, research questions,
theoretical framework, significance of the research, limitations of the study and
definition of terms. After tackling these preliminary issues, in the next chapter, previous

works related to key concepts underpinning this study will be reviewed.





